
	




Unit of Study
Table of Contents
	Contents
	Page #

	Essential Understandings
	1

	Nevada State Social Studies & Common Core Standards Guiding This Unit Plan
	1-2

	Unit Assessment(s)
	2

	Lesson 1: The Colonial Era Close Read
	3-11

	Lesson 2: You Wouldn’t Want to be an American Colonist, Pros & Cons
	12-13

	Lesson 3: Colonial Jobs Matching Game
	14-19

	Lesson 4: Jigsaw Readings
	20-26

	Lesson 5: Primary Source Lessons
	27-35

	Lesson 6: Informational Writing Piece
	36-38

	Lesson 7: Jigsaw Discussion
	39-41

	Lesson 8: Making a Lens
	42-45

	Lesson 9: Thirteen Colonies Review Video
	46-47

	Lesson 10: 3-Way Tie
	48-49

	Annotated Bibliography 
	50







3

26

Essential Understandings
As a result of this unit, students will develop fundamentally important knowledge, skills, and dispositions.  There will be two questions addressed throughout this lesson: “Why do people move?” and “What are the social, political, and religious lives of the people in colonies and how did they contribute to each other?” Students will use reading strategies to identify key content words and supporting details and to build comprehension.  Though the reading and analysis of different texts, students will gather information, make outlines and create graphic organizers.  Students will present content orally and in writing using evidence from text, identify and discuss primary and secondary sources, listen and participate as a member of a group in his/her classroom, and conduct research. Students will value diverse opinions and people, enjoy the fruits of dialogue, and show a growth mindset using tenacity and persistence to work through difficult tasks.
Standards Addressed in this Unit of Study
	Nevada State Social Studies Standards

	Standard Number
	Lessons in which the Standards are Addressed

	H1.5.5 Describe the social, political, and religious lives of people in the New England, Middle, and Southern Colonies.
	Lessons 1, 2, 4, 5, 6, 7, 9, &10

	H1.5.6 Identify individuals and groups responsible for founding and settling the American colonies.
	Lessons 1, 2, 3, 4, 5, 6, 7, 8, 9 & 10

	H1.5.7 Examine the cultural exchange among the Native Americans, Europeans, and Africans.
	Lessons 1, 2, 4, 5,6, 7, 9, 10

	H2.5.4 Explain why slavery was introduced in colonial America.
	Lessons 1, 2, 4, 5, 6, 7, 9 & 10

	H2.5.5 Explain how the interactions among Native Americans, Africans, and Europeans, during colonial America resulted in unique economic, social, and political institutions.
	Lessons 1, 2, 4, 5, 6, 9 & 10

	H2.5.8 Explain the relationship between the American colonies and England, and discuss its impact on independence.
	Lessons 1, 2, 4, 5, 9 & 10



	Common Core State Standards for Literacy

	Standard Numbers
	Lessons in which the Standards     are Addressed

	RI5.1 Quote accurately from a text
	Lessons 1, 2, 4, 5, 6, 7, 10

	RI5.2 Determine two or more main ideas of a text
	Lessons 1, 2, 4, 5, 6, 7, 9, 10

	RI5.3 Explain relationships or interactions between two or more individuals, events, ideas or concepts
	Lessons 1, 2, 3, 4, 5, 6, 7, 9, 10

	RI5.4 Determine the meaning of general academic or domain specific words
	Lessons 1, 2, 3, 4, 5, & 9

	RI5.5 Compare and contrast overall structure of events or information in two or more texts
	Lessons 1-10

	RI5.6 Analyze multiple accounts of the same event
	Lessons 4, 5, & 9

	RI5.7 Draw on information from multiple print or digital sources
	Lessons 4 & 5

	RI5.9 Integrate information from several texts on the same topic in order to write or speak on it knowledgeably
	Lessons 4, 5, 6, 7, & 10

	RI5.10 By the end of the year read and comprehend informational text
	Lessons 1, 2, 4, 5, & 10

	RF5.4 Read with sufficient accuracy and fluency to support comprehension
	Lessons 1 & 4

	W5.2 Write informative texts to examine a topic and convey ideas and information clearly
	Lesson 6

	SL5.1 Engage effectively in a range of collaborative discussions with diverse partners building on others’ ideas and expressing their own clearly
	Lessons 1, 2, 3, 4, 5, 7, 8 & 10

	SL5.2 Summarize a written text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally
	Lessons 1, 2, 4, 5 & 7

	SL5.3 Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence
	Lessons 1, 2, 4, 5, 7, 8 & 9

	SL5.4 Report on a topic or text sequencing ideas logically and using appropriate facts, descriptive detail; speak clearly
	Lessons 4, 6, 7 &10

	L5.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening
	Lessons 1-10



Unit Assessment(s)
The lessons in this unit will culminate in learning experiences that demonstrate student understanding of subject matter and display dispositional awareness and growth in skills.  These culminating experiences are directly related to lessons that follow.  Descriptions of each, along with criteria for assessment, are found within the lessons.


Lesson 1: The Colonial Era Close Read
Essential Understandings and Skills of Lesson: Students will read a text to get an overview of the Colonial Era including the people, politics, and lives of the Colonists.
Rationale Students will be able to read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.  They will also be able to write explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content.
Student Objectives:  Students will be able to read a text with text dependent questions, annotate the text, assess academic vocabulary, and answer a culminating writing question. 
Materials: “Colonial Era” text, text dependent questions/answers, “Previewing Content Vocabulary” worksheet
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	15 mins
	Hand out close read, “The Colonial Era”, and go over instructions with students.
	Students follow along while teacher reads aloud.
	

	20 mins
	Hand out “Previewing content Vocabulary” worksheet and have students place words in appropriate boxes.
	Students follow directions for the worksheet and place words in appropriate boxes.
	

	
2-3 hours
	Follow instructions for close read.  Have students annotate text, highlight, and/or take notes on text pages.

Reading Task: Students will silently read the passage in question on a given day—first independently and then following along with the text as the teacher and/or skillful students read aloud. Depending on the difficulties of a given text and the teacher’s knowledge of the fluency abilities of students, the order of the student silent read and the teacher reading aloud with students following might be reversed. What is important is to allow all students to interact with challenging text on their own as frequently and independently as possible. Students will then reread specific passages in response to a set of concise, text-dependent questions that compel them to examine the meaning of the text. Therefore, rereading is deliberately built into the instructional unit.
	Students do tasks as directed in instructions for close read
	




CLOSE READING EXAMPLES FOR SOCIAL STUDIES[footnoteRef:1] [1: 1 Thank you to Student Achievement Partners (SAP) for inspiring this work.  Some of the close reading exemplars used in professional development for teachers who later created these examples came from SAP (acheivethecore.org). Please contact Angela Orr (aorr@washoeschools.net) with any questions or suggestions for improvement.
] 

To become college and career ready, students must be able to read sufficiently complex texts on their own and gather evidence, knowledge, and insight from these texts.  These close reading examples model how teachers can support their students as they master the kind of careful reading the Common Core State Standards require. These examples are meant to be used in all types of classrooms with ALL STUDENTS.  
Each of these exemplars features a complex and rich reading along with a series of text-dependent questions meant to foster deep understanding and assist students and teachers in remaining tightly connected to the text.  Each focuses on the following: a short reading of highly engaging content in which students are asked to reread passages and respond to a series of text dependent questions; vocabulary and syntax tasks which linger over noteworthy or challenging words and phrases; discussion tasks in which students are prompted to use text evidence and refine their thinking; and writing tasks that assess student understanding of the text.
The close reading method modeled in these examples is a specific method with a designed purpose. The composition of these examples coincided with deliberate and regular practice of this method over a wide range of classrooms during 2012-2013. In that time, the composition group learned many important lessons.  Without exception, teachers noted that ample time provided for students to talk with their peers about the text and the accompanying questions is paramount to the effective nature of these lessons.  Because these examples include highly complex text for ALL students to access, heterogeneous grouping of students provided a safe arena for students to challenge themselves and collaboratively interrogate the text. Most importantly, teachers found that completing the method according to the steps outlined below ensured success for students of all reading abilities.  On several occasions, teachers felt rushed and neglected some of the steps or assigned portions as individual work or homework. In all of these cases, student learning suffered. Based on this professional learning, these examples were designed, vetted, and modified to engage the whole class and small groups in learning to better navigate rich and complex text.  The readings are all meant to be lesson features of larger units with the purpose of building a coherent body of knowledge.  
The particular method of close reading that we studied in our classes has been found highly effective and can address many Common Core State Standards as well as content standards. That being said, using it with great frequency (daily or weekly) is not the intention. In this case, the quality of instruction and of readings is far more important than the quantity. We suggest implementing the close reading cycle of instruction once or twice per quarter in each content area with seminal and formative texts that provide a deep understanding of an aspect of the unit.  In addition, we advocate for a balanced approach to literacy that includes intentional teaching of academic vocabulary, annotation of texts, and other research-based literacy strategies that complement the close reading method. Finally, we understand that these examples are not perfect, and as we grow in our practice, we will continue to modify and update this site. We welcome your feedback.
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Text Dependent Questions for Colonial Era
1. According to line numbers 5-6, why would people “take a dangerous voyage across thousands of miles of an ocean in a small wooden ship” to a “strange and often hostile land?”




2. The title of the text is, “The Colonial Era.”  Using evidence from the text identify the place and time span being discussed.



3. On lines 27-38 the author describes “five distinct regions”. Normally when we learn about the colonies we learn about three regions. What are the five distinct regions and why do you think the author decided to break Colonial America into five regions instead of three?








4. Using lines 27-38 as evidence, name at least three of the distinct regions established by the 1700s? What are the colonies identified in these regions? What are the characteristic of each region? Use the chart below to organize this information.

Region				Colonies			Characteristics







5. According to lines 39-49, there were upper and middle class colonists, and slaves. What were the differences among these three groups?




6. The word assembly is used on Line 59. What clues can you find to understand the meaning of this word in this text?  What was the job of these assemblies?  




7. Cite evidence from the text to describe why the power of local assemblies was challenged and by whom.  





8. The author breaks the text into three sections: “Crossing the Atlantic Ocean,” “English Settlements,” and “People and Politics in the Colonies.”  Why do authors choose to create distinct sections within their writing?  For each section, construct a sentence that identifies the main idea.  








Writing Prompt:

The Colonial Era provided many opportunities. Choose two things you see as opportunities from the text and write 2-3 paragraphs total, citing evidence from the reading.


Sample answers for text dependent questions: 
1. People took the dangerous journey because of poverty, religious persecution, or a hope of a better life.
2.  According to the text, the timeframe is the 1600’s. The place is the east coast of North America-Virginia, Massachusetts, Connecticut, Pennsylvania, Maryland, the Carolinas, Georgia, New York, and New Jersey.
3.  & 4.  
Region				Colonies			Characteristics
New England		Massachusetts, Connecticut,		shipbuilding, fishing, trade,
				Maryland				Religious Freedom

Middle Colonies		New York, New Jersey,			grew wheat, loaded ships with 
				Pennsylvania				flour to ship overseas

Chesapeake			Maryland, Virginia			tobacco
Colonies

Lower South		Carolina, Georgia			rice & indigo

Western Counties		Every Colony				Pioneers claimed frontier land
of every colony							

5.  Upper class were fortunate and were wealthy planters, merchants, shippers, and lawyers. Middle class were farmers and shopkeepers as well as poor laboring men and women in the port cities. They were the tenant farmers in the middle colonies.   Slaves were captured Africans brought to the Americas that worked without pay on plantations, farms, docks or as servants and artisans. They had little chance for freedom and did not share in the wealth of America.

6.  Lawmaking body of political leaders chosen by the voters to represent the best interest of the colonists.

7.  King George III and Parliament attempted to take political powers away from the assemblies because they needed funds. This led to colonists protesting.  Colonists rallied crying, “No taxation without representation” which described how important it was to the colonists to manage their own lives and decide what was important and best for their communities.

8.   The author chose these three sections because each section gives  an overall summary of few ideas that were important to the development of the colonies in the Americas.  
a.   Crossing the Atlantic was important because it described where the colonists traveled from and
how these new settlers arrived in the Americas. This section describes why the colonists chose to 
travel to this unknown world that lied across the Atlantic. It built the background for the reader.
     
b.  The English Settlements section was included by the author to describe where these English settlers 
landed and how these early settlers made a living. The author identifies five distinct regions to show 
the reader how the colonial land was originally divided. This section also breaks down the people 
that settled in these colonies. It identifies the poor, wealthy, and middle classes.

c.  The People and Politics in the Colonies section describes how not all people were given the same 
freedoms and opportunities in the Americas. It also explains how the colonies were not free of the 
British Parliament when funds were needed.  


The Colonial Era

Lesson 2: You Wouldn’t Want to be an American Colonist, Pros & Cons
Essential Understandings and Skills of Lesson: Students will listen to the read aloud of the book entitled You Wouldn’t Want to Be an American Colonist! A Settlement You’d Rather Not Start, think of the pros and cons of being an American colonist, discuss their thoughts with a partner, and record their ideas on a T-chart. 
Rationale (How does this lesson address knowledge, skills, and dispositions necessary for College and Career Readiness, thoughtful and participatory citizenship, and 21st Century Learning?) Students will evaluate the information presented in the read aloud and through conversation and collaboration with partners generate a list of pros and cons to being an American colonist.
Student Objectives:  Students will analyze, reflect on, and connect to self the material presented in the story and in doing so generate a valid opinion, supported by facts, of what constitutes the pros and cons of being an American colonist.
Materials: 
· Book entitled You Wouldn’t Want to Be an American Colonist! A Settlement You’d Rather Not Start by Jacqueline Morley 
· Pros and Cons T-chart handout
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	5 mins.
	Introduces the T-Chart to the students and explains the objective of the lesson.
	Students look over the T-Chart to make sure they understand the objective and ask any questions they might have.
	Some students may need a copy of the book to refer to and to guide them while writing.

	8 mins.
	Reads the entire story without stopping.
	Listen to the story and enjoy it without taking notes, making comments, or asking questions.
	

	20 mins.
	Rereads the story stopping periodically to engage students in discussions, reflections, and to allow time for whole and small group sharing.   
	Think of the pros and cons of being an American colonist, and discuss their thoughts with a partner.
	Students can be assessed on participation and completed charts.

	10 mins.
	Allows the students time to record their ideas on the T-Chart.
	Record their thoughts and ideas on the T-Chart.
	




Name 								Date 					
Pros and Cons Graphic Organizer
Directions
As you listen to the read aloud, think of the pros and cons of being an American colonist.  Next, following your teacher’s signal discuss your thoughts with a partner and record your ideas in the T-chart below.
	
Pros
	Cons

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Lesson 3: Colonial Jobs Matching Game
Essential Understandings and Skills of Lesson: Students will become familiar with a variety of jobs that colonists had. They will match jobs, job descriptions, and products.
Rationale Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and persuasively. 
Student Objectives:  Students will work collaboratively in small groups to determine which job, description, and products go together. 
Materials: Colonial Jobs Worksheets (1 per group), scissors
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	
30 min
	Teacher breaks students into groups of 3-4 and passes out the Colonial Jobs Worksheets to each group. Please note that these directions are slightly different than the directions on the worksheet.
	Students cut the pieces and work together to match job, description, and product. They will discuss their rationale and come to a consensus. 
	

	15 min
	Teacher brings class back together as a whole group and discusses the students’ findings. Teacher clarifies any mismatched items.
	Students participate in whole group discussion and explain why they placed the job, description, and product together.
	

	5 min
	Teacher tells student that this information may be used in the Jigsaw Discussion, paper, and final project.
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Lesson 4: Jigsaw Readings
Essential Understandings and Skills of Lesson: Students will read and annotate text, and discuss and answer questions based on one of three assigned readings in order to prepare for a written informational piece and a Jigsaw Discussion lesson based on the social, political, and religious lives of the Colonists.
Rationale Read and comprehend complex informational texts independently and proficiently.  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Student Objectives: Students will read and annotate text independently.  They will discuss the text with their group and answer a set of questions.
Materials: Readings:  “Colonial Craftsmen” for social/economic; “Here to Stay” for religious; “City Life” for political, graphic organizers for readings
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	15 mins
	Split class into three groups.  Hand out the texts and go over expectations of reading, annotating, and highlighting texts.  Make sure students know which part of the three areas being studied – social/economic, religious, or political, they are focusing on with their reading
	Students get into assigned groups.
	Please review the two documents addressing the importance of annotation.  The second can be given to students, turned into a chart, and used throughout the year across all subjects.

	45 mins
	Circulate while students are reading and annotating texts.
	Read and annotate assigned text.
	

	30 mins
	Circulate and facilitate the filling in of the graphic organizers for the readings.
	Discuss the graphic organizers in your group.  Make sure that the group is in agreement on the answers.  Students need to be aware that they are the “expert” on this reading and will be expected to discuss it with the other groups.
	





[bookmark: _GoBack]	Text Annotation
Provide the Scaffolding (Give them something to hook onto.)The Common Core State Standards require that we focus on text-based instruction. Students should have rich and rigorous conversations which are dependent on a common text. Teachers should insist that classroom experiences stay deeply connected to the text on the page and that students develop habits for making evidentiary arguments both in conversation, as well as in writing to assess comprehension of a text. Thoughtful annotation may be one way to help bridge the gap between our current practice and this new focus.
 

A scaffolding skill that you can teach to struggling readers and great readers alike is the annotation of text. This means, quite simply, that the reader “marks up” sections of text and making notes as you interact with the text. Annotation helps build three key reading skills. When annotating a text, the reader:
· Formulates questions in response to what he is reading
· Analyzes and interprets elements of the text (e.g. argument, reasoning, evidence)
· Draws conclusions and makes inferences based on explicit and implicit meaning

Model & Guide…Model & Guide
In order for this to be effective, it is essential that you model with your students how to annotate a text. 

1. READ IT ALOUD FIRST: Students need to know that they don’t start highlighting until after they’ve first read through the text. 
2. MODEL A THINK-ALOUD: You can then annotate it yourself by talking your way through WHY you choose certain items to mark up. As you do this, you can also ask the students to pick items for annotation and have them explain why they selected them. 
3. CREATE AN ANNOTATION GUIDE: Determine what you want students to get out of the documents, and then make sure that the annotation guide requires them to find this type of information. Provide students with symbols or codes to use in their own annotation. Underline the claim in a passage.  The rest is supporting information and examples. Identify the topic sentence to find it easier.
· Use symbols/codes –question marks to indicate disagreement, exclamation marks to note agreement or to flag a strong statement, triangles to indicate a change in thinking, or a star for the topic sentence
· Write the passage topic in the margin as a reminder – Just a word or two.
· Write questions in the margin – When you don’t understand something or when you don’t understand the author’s thought process on a particular topic, write the question in the margin as a reminder to settle the question.
· Circle new and unfamiliar words – Look them up as soon as possible.
· Add your or other author’s perspectives in the margins – Other authors have surely written on the same subject. What do they say? Do they agree with this author? If not, what do they say. Add these ideas in the margins.
· Draw arrows to related ideas – Or unrelated ideas…
· Summarize – Add your own summary after the last paragraph. That simple exercise will crystalize your thinking on the topic. If you can’t write it, you don’t understand it.

After Students Engage With the Text, Engage Them in Discussion of It
Taking notes on reading is typically an individual quest.  It still can be, but if you are trying to teach the skill of annotation, using it only for reading on homework assignments will not suffice. Make sure that all students are held accountable for their annotations.  But remember that the accountability should also encourage further engagement with the text. Students will engage with the text while annotating; make sure that you engage with them (or allow to engage with one another) after.  Accountability for annotation should always be positive. Some ideas might include:
· Best Question Contest – Encourage questions in text by making a list of everyone’s question in the front of the class. Use this as a tool to provide answers and make sure the whole class is on the same page. Reward students with thoughtful questions.
· The Huddle – Place a small amount of text on a large piece of paper (or overhead or smart board) and enlist a small group to come together with their own annotations and make a “super annotated text.” The group will discuss what the most important annotations are and the best way to complete them to help others understand the document. Have the group present or allow other students to visit their work.
· First Word/Last Word: In small groups, take turns speaking about a text with the following steps.
1. The person will read a short section that they annotated, but they will not comment on the section or explain why they annotated it the way they did.  
2. Then, in a clockwise fashion everyone in the group will be given time to respond and share their thoughts on this particular section of the text.
3. Finally, the author of the card gets the LAST WORD by reading his/her reaction and explaining the reason for their annotation. What Not To Do
· Don’t use a highlighter – Quality marking isn’t done with a fat-tipped highlighter. You can’t write, which is an important part of marking the text, with a large marker. Get yourself some fine point colored pens to do the job. 
· Don’t mark large volumes of text – You want important points to stand out. Although we all know that everything can’t be important, we often highlight all of the text on the page. You want to find the 20% of the text that is important and mark that.
· Don’t mark the obvious – Don’t waste time marking up things that are already in your knowledge-base or skill set. If you already know it, you don’t need to mark it.




Super Annotator!!!
Annotation: a fancy way of saying to make notes on a document.
Whether it’s a primary or secondary source, annotating is a great way to work through a complicated text.   Using the symbols below and this strategy, you will be able to read almost anything and understand it!
	Symbol
	Name
	Usage

	!
	Great Point!
	Use this symbol when you have found the main point of the reading or something that is interesting to you.  Underline or highlight the main idea.

	?
	What???
	Use this symbol to mark an area of a reading that you don’t understand.  It could be a sentence or even a whole page.  This symbol is not to be used when you are giving up on reading.

	
	Unknown vocab
	Circle an unknown vocabulary word.  Remember: look it up later.

	
	Unknown vocab definition
	After looking up an unknown vocabulary word or by figuring a word out using context clues, you now know what it means.  Write the definition in the margin.


	“ ”
	Author’s idea
	Put quotations around an author’s idea.  This idea probably will be his/her conclusion after presenting evidence.  These might also be used with the Great Point! Feel free to highlight.

	1, 2, 3…
	Major points
	If an author is making many different points, number them in the margin.

	
	Connections
	There will be connections between different parts of a reading.  Connect them with arrows!



A couple hints:
Write anywhere you can!  Write thoughts that pop into your brain about what you are reading.  You can review these later.
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	Social/Economic “Colonial Craftsmen”
	Religious “Here to Stay”
	Political “City Life”

	DATE
	
	
	

	IMPORTANT PEOPLE
	
	
	

	WHAT HAPPENED
	
	
	

	IMPORTANT FACTS
	
	
	

	WHY WAS IT IMPORTANT
	
	
	

	EVIDENCE FROM THE TEXT
	
	
	



Lesson 5: Primary Source Lessons
Essential Understandings and Skills of Lesson: Students will analyze primary sources regarding the social/economic, political, and religious lives of Colonists to answer questions and complete a primary source graphic organizer.
Rationale Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Student Objectives: First, students will analyze Savannah, Georgia (1735), a primary source engraving and answer questions relating to this document to recognize how Georgia changed as a colony socially and politically. Second, students will analyze A Letter from Sebastian Brandt to Henry Hovener (1622) and complete a primary source letter graphic organizer.  Through this, students will learn that early Virginia was a deadly place to live due to illness, poor economic conditions, etc. 
Materials: Savannah, Georgia (1735) and   A Letter from Sebastian Brandt to Henry Hovener (1622), primary source analysis worksheets
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	
45 min
	Teacher will divide class into small groups. Teacher will pass out the primary source, Savannah, Georgia, to each group. After 10 minutes, hand out the questions that the students need to answer to each student.
	Small groups will discuss what they see happening in the primary source for about 10 minutes. After 10 minutes, students work in their group to answer primary source document questions. Each student will need to answer a set of questions so that the information can be used for the writing activity and final project.
	Electronic Link of engraving:  

http://lcweb2.loc.gov/service/pnp/pga/01200/01273v.jpg

	20 min
	Bring class together as a whole group and discuss answers to the questions.
	Students may add any information discussed in whole group to their answers.
	

	30 min
	Teacher divides class into small groups. Teacher will have the content and background information to refer to regarding the Brandt letter. However, teacher will give students the transcript of the letter to analyze.
	Small groups will read aloud the letter annotating and discussing what the letter means. 
	

	45 min
	Teacher passes out the Primary Source Analysis Worksheet to each student.
	Students work in their small to complete the Primary Source Analysis Worksheet. Again, each student will need to complete the worksheet so that the information can be used for the writing activity and final project.
	

	20 min
	Bring class together as a whole group and discuss findings in the Primary Source Analysis Worksheet.
	Students may add any information discussed in whole group to their worksheet.
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Savannah, Georgia
Engraving by Pierre Fourdrinier after a drawing by Peter Gordon, c. 1735
(Courtesy of the Library of Congress)

Georgia was founded as a colony in 1733 by a British Member of Parliament, James Oglethorpe. Oglethorpe planned Savannah as a place where the poor could come to make a better life. This first settlement in Georgia did not permit slavery and limited how much land could be owned in an attempt to produce a “classless society.” As Oglethorpe’s involvement in the colony diminished, the people living in Georgia asked to have slavery allowed in their colony. By 1750, Georgia had become a slave-holding colony like its neighbor South Carolina.

Questions:

1. Examine the engraving of Savannah. What evidence is there in the engraving that Savannah was a planned city?

2. Why would James Oglethorpe have selected this site for his city?

3. Oglethorpe did not allow slavery in Georgia when he founded the colony. What does this tell you about James Oglethorpe?

4. The motto for Oglethorpe and the trustees of Georgia was the Latin phrase, Non sibi sed aliis (Not for self, but for others). Explain how the motto illustrates their desire for a ‘classless society.’

5. How does this engraving address why people move?

6. How do you believe this engraving affected the social/political rights of the colonists?


Teacher Information for Sebastian Brandt Letter

Summary of Content: Requests having the London Company send him supplies. Requests his nephew (the son of Phillip Brandt) be sent to Virginia from Derbyshire. Mentions Admiral of the Jamestown District John Pountis. Written in Elizabethan secretarial hand. Docket, in another hand, reads: ”Sebastian Brands letter to Mr. Hojener 13 January }1622/1 That ther is Mynes of Gould and Silver and Copper in Virginia.” It is unclear if the date is old style or new style.

Background Information: Early Virginia was a death trap. Of the first 3000 immigrants, all but 600 were dead within a few years of arrival. Virginia was a society in which life was short, diseases ran rampant, and parentless children and multiple marriages were the norm. , In sharp contrast to New England, which was settled mainly by families, most of the settlers of Virginia and neighboring Maryland were single men bound in servitude. Before the colonies turned decisively to slavery in the late seventeenth century, planters relied on white indentured servants from England, Ireland, and Scotland. They wanted men, not women. During the early and mid-seventeenth century, as many as four men arrived for every woman. , Why did large numbers of people come to such an unhealthful region? To raise tobacco, which had been introduced into England in the late sixteenth century. Like a number of other consumer products introduced during the early modern era--like tea, coffee, and chocolate--tobacco was related to the development of new work patterns and new forms of sociability. Tobacco appeared to relieve boredom and stress and to enhance peoples’ ability to concentrate over prolonged periods of time. Tobacco production required a large labor force, which initially consisted primarily of white indentured servants, who received transportation to Virginia in exchange for a four to seven-year term of service. , In one of the earliest surviving letters from colonial Virginia, Sebastian Brandt (fl. 1600-1625?), an early settler, casually describes the extent of mortality in the colony. He also shows that the search for precious metals persisted even after the colonists had begun to raise tobacco. ”My brother and my wife are dead” Sebastian Brandt’s origins are obscure. His name does not appear in any of the regularly consulted records of Virginia - he never served on any juries and was never an official of any kind. It is possible that he was of the Brandt family of shipbuilders of Topsham in Devonshire, England. It seems that Brandt was lured to Virginia by exaggerated reports of the gold and silver to be found there and that he spent at least a year there because of the references to his wife and brother, but no more than a year because of his comment about his illness. It is also possible that he could have arrived in 1619 when 1,200 settlers arrived at Jamestown. He could have died from this illness or he could have returned to England once he realized there was no gold. The reference to ”Mr. Pontes” was to John Pountis (also spelled Powntis and Powntes) who was the Admiral of the Jamestown district. Pountis would have been responsible for receiving goods from England.
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Name: _________________________

Primary Source Analysis Worksheet

Document Title: ________________________________________________________________

Type of Document (Check One):

____Newspaper			____Map			____Advertisement

____Letter			____Congressional Record	____Telegram

____Speech			____Press Release		____Census Report

____Book			____Report			____Other

Date of Document: _________________________________________

Author or Creator of the Document: _________________________________________________

Background of Author: (position, nationality, gender, occupation, social class, religion, etc.)


For what audience was the document written?




Document Information:
In your own words, list 3 main ideas from the document. Cite a quote from the document that illustrates each main idea.

1.                                                                  



2.                                      



3.                          



Why was the document written?









List 3 things the document informs the reader about life in the nation/region at the time it was written.

1.      



2.



3.



Is the document a credible source of information?  Explain.




Name the most memorable or powerful quote from the document. Why were these words chosen?





How does this letter address why people move?




How does this letter affect the social/political rights of the colonists?         



Lesson 6: Informational Writing Piece
Essential Understandings and Skills of Lesson: Students will use all information they have gathered so far to write a 5 paragraph paper using the informational rubric on the following: “What factors led the English to colonize in North America?” 
Rationale  Write informative text to convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content. Produce clear and coherent writing in which the development, organization, and style are appropriate to task. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. Draw evidence from informational texts to support analysis and reflection.
Student Objectives:  Student will create a 5 paragraph essay citing evidence from multiple sources they have been provided that answers the following question, “What factors led the English to colonize in North America?” Students will take the essay through the entire writing process using the informational rubric.
Materials: Multiple sources students have gathered from previous lessons and future lessons, paper, pencil, two different colored pens (used for revising and editing), informative rubric 
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	
15 min
	Teacher has students take out any notes, answers, graphic organizers, etc. that have been created from Lessons 1-5. Teacher hands out the informative writing rubric, asks students to read it, and reads it aloud. 
	Students take out necessary materials. Students read directions. Students listen as teacher reads instructions aloud.  
	

	15 min
	Teacher helps students start organizing their thoughts by modeling. 
	Students listen and offer ideas for teacher to include in the modeled writing.
	

	30-45 min
	Teacher circulates the room answering any questions students may have. Teacher should suggest that students skip lines so that when they revise it is easier to add the new information 
	Students begin writing a rough draft
	

	30-45 min
	Teacher gives directions that students will need to revise their rough draft after completing Lesson 7-Jigsaw Discussion. Teacher explains that students will use a different color to add to new information s/he wants to include after the Jigsaw activity. Teacher can suggest that the information is added to the graphic organizer first and then added to the rough draft.
	Students use information that they gathered from the Jigsaw Discussion to add to their rough draft using a colored pen. They may add to their graphic organizer first and then to the rough draft.
	

	30-45 min
	Teacher pairs students up for the revising and editing
	Students exchange their rough drafts. Students read, revise, and edit their partner’s piece. During this time, students talk the piece they are working on.
	

	30 min
	Teacher tells students to write their final copy using the informative rubric as their guide 
	Students write their final copy 
	

	20 min
	Teacher has students use the informative rubric to score their writing.
	Students read through their final draft once more and grade their paper using the informative rubric.
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Lesson 7: Jigsaw Discussion
Essential Understandings and Skills of Lesson: Through a Jigsaw Discussion, students will learn why Colonists moved.  They will also better understand the social, political, and religious lives of the Colonists.
Rationale Students will be able to present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization, development, and style are appropriate to task, purpose, and audience.
Student Objectives: Students will be able to hold a Jigsaw Discussion, revise their informational writing, and understand the Essential Questions of, “Why do people move?” and “What were the social, political, and religious lives of the people in the colonies like?” 
Materials: Readings from jigsaw readings, graphic organizer from Jigsaw readings, informative essay, Accountable Talk sheet
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	20 mins
	Give each student the hand-outs for the discussion.  Go over the directions.
	Students go over hand-outs with teacher.
	

	5 mins
	Put students into heterogeneous groups with students from each reading.
	Go to new group to begin Jigsaw Discussion.  
	

	1 hour
	Circulate while students are doing the discussion.  Take notes on students who are adding to the discussion.  Also note those who are not participating.  Instructions for the jigsaw:  

1. Put students into 3 heterogeneous groups.

2. Moderate the discussion and ensure that all three topic areas have an opportunity to be explored. 
FOLLOW THE:   3-3-3 PRESENTATION STRATEGY for this JIGSAW DISCUSSION SEMINAR.  The 3-3-3 creates a format for teachers and students to follow a specific timeframe for students and the student groups  for presenting information (3 minutes) , asking clarifying questions (3 minutes), and taking notes (3 minutes).  Tell your class that they will have 3 minutes to present their information to their group, 3 minutes to have the listening group members ask questions and get clarifications, and finally 3 minutes to finish taking notes on the note taker.
  Make sure you set a timer for each section.  Emphasize that students are not to take notes during the first 3 minutes when the presenter is talking.  As your students gain experience with this strategy, extend the time for the presenter and reduce the note taking time.  5-3-2 is the target time frame.”

3.  Take notes on students as you are circulating.

.		

	Students take turns talking in their heterogeneous groups. Students not presenting are listening, asking questions, and finally, writing on their organizers.

Students can ask clarifying questions and/or add to the discussion if something they have relates to what is being said.  

Students should use “Accountable Talk” when discussing.
	

	15 mins
	Provide a whole class wrap up and some additional context for the students and the knowledge they have just created.
	Students can share information that they found to be similar, ask questions, and make comments about the Jigsaw Discussion.
	

	30 mins
	Give students time to revise informational papers if they find they were missing information.
	Students revise their informational papers.
	

	5 mins
	Collect all papers from this lesson:
*Informational papers
*Note-taker

	Hand in all required papers.  You will get these back to use for your final project.
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Jigsaw Discussion Rubric						Student Name:     ________________________________________
	CATEGORY
	4
	3
	2
	1

	Information
	All information presented in the jigsaw was clear, accurate and thorough.
	Most information presented in the jigsaw was clear, accurate and thorough.
	Most information presented in the jigsaw was clear and accurate, but was not usually thorough.
	Information had several inaccuracies OR was usually not clear.

	Use of Facts/Statistics
	Every major point was well supported with several relevant facts, statistics and/or examples.
	Every major point was adequately supported with relevant facts, statistics and/or examples.
	Every major point was supported with facts, statistics and/or examples, but the relevance of some was questionable.
	Every point was not supported.

	Understanding of Topic
	The student clearly understood the topic in-depth and presented their information forcefully and convincingly.
	The student clearly understood the topic in-depth and presented their information with ease.
	The student seemed to understand the main points of the topic and presented those with ease.
	The student did not show an adequate understanding of the topic.

	Accountable Talk
	The student used Accountable Talk consistently when asking and answering questions.
	The student used Accountable Talk most of the time when asking and answering questions.
	The student used Accountable Talk some of the time when asking and answering questions.
	The student used Accountable Talk rarely when asking and answering questions.





Lesson 8: Making a Lens
Essential Understandings and Skills of Lesson: Students will listen to readings about Benjamin Franklin and his inventions, will conduct a science experiment, and will collaboratively write a conclusion of their findings.
Rationale  Students will listen to the story Now and Ben by Gene Barretta  and evaluate the enduring value of many of Benjamin Franklin’s inventions.  To recognize the value of one of his inventions, bifocals, students will conduct a science experience, record their observations, and share results collectively.  
Student Objectives: Students will be able to share their knowledge of Benjamin Franklin, an American colonist, and explain, in depth, one of his inventions.  Also, Students will develop a sense of appreciation for Benjamin Franklin and how his inventions still benefit today’s world.
Materials: 
· Now and Ben: The Modern Inventions of Benjamin Franklin by Gene Baretta 
· Procedure cards (unit resources)
· Clear plastic wrap
· Newspaper
· Tap water 
· Water dropper 
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	10-20 mins
	Teacher sparks student interest by informing them that they will be conducting a science experiment based on one of Benjamin Franklin’s inventions.  Then teacher engages students in a brief discussion making sure everyone knows who Benjamin Franklin is.  To further inform students about Benjamin Franklin and his inventions, Teacher may choose to read aloud the optional book entitled: Now and Ben: The Modern Inventions of Benjamin Franklin
	Students engage in a discussion about who Benjamin Franklin was and share any knowledge they might have about his inventions.

In the event that the book entitled Now and Ben: The Modern Inventions of Benjamin Franklin is shared, Students will listen to and reflect on the content of the book.
	. 

	5 mins
	Teacher reads the short reading on Ben Franklin and distributes the materials for the science project.
	Students listen to the short reading and collect the materials they will need to conduct the experiment.
	

	10 mins
	Teacher displays and explains the procedure cards, which is included in the list of materials.  Then, teacher invites students to begin the experiment following the steps on the procedure card.
	Students conduct the experiment, make observations, and take mental notes of their findings.
	Students can be assessed on participation and cooperation during the experiment.  Also, a written reflection, including thoughts discussed during whole and small groups, could be used as a wrap up for the lesson and used as an assessment piece

	10 mins
	Teacher guides students in a discussion geared to analyzing and making sense of the findings of the experiment.
Teacher probes and prompts students to formulate a conclusion for their experiment in a shared writing format.
	Students engage in the analysis discussion by sharing their observations, making connections to prior knowledge, and developing a class shared writing conclusion for the experiment.
	

	5 mins
	Teacher guides students in developing an appreciation for Benjamin Franklin and his work by linking past and present.
	Students assess their thoughts and knowledge about Benjamin Franklin personality and work, and they may share them in a small or large group.
	





Making a Lens
Benjamin Franklin was a scientist and an inventor.  As he got older, he noticed he needed glasses for reading and seeing things far away.  Franklin  solved this problem by inventing bifocals, which were glasses made with two different lenses, one for seeing things up close, and the other for seeing things far away.
Materials
· Clear plastic wrap
· Newspaper
· Tap water
· Water Dropper
Activity
1. Lay the plastic wrap on the newspaper.
2. Have the students put a droplet of water on the plastic wrap.  Ask them to explain what happens to the print underneath it.
3. Add more water.  Ask what happens to the print now that the shape has changed?
	Water acts just like corrective lenses made of plastic or glass.  The water refracts or changes the direction of a light beam.  A water lens is known as a convex lens, because it curves out in the middle.  Franklin used convex lenses for both parts of his bifocals.  One part of the lens was for reading up close, and the other helped him see at a distance.
	Use your experiment results to draw conclusions about Franklin’s bifocals.  You can ask the students to determine which lens was more convex (more curved in the middle), the one for reading or for distance.


	
Making a Lens Procedure Card

1. Lay the plastic wrap over the newspaper.
2. Place a few drops of water onto the plastic wrap. What happens to the print underneath? it?  Record your answer.  
3. Add a few more drops of water to the water on the plastic wrap.  What happens to the print now that the shape has changed?  Record your answer.  




	
Making a Lens Procedure Card

1. Lay the plastic wrap over the newspaper.
2. Place a few drops of water onto the plastic wrap. What happens to the print underneath? it?  Record your answer.  
3. Add a few more drops of water to the water on the plastic wrap.  What happens to the print now that the shape has changed?  Record your answer.  
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1. Lay the plastic wrap over the newspaper.
2. Place a few drops of water onto the plastic wrap. What happens to the print underneath? it?  Record your answer.  
3. Add a few more drops of water to the water on the plastic wrap.  What happens to the print now that the shape has changed?  Record your answer.  
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1. Lay the plastic wrap over the newspaper.
2. Place a few drops of water onto the plastic wrap. What happens to the print underneath? it?  Record your answer.  
3. Add a few more drops of water to the water on the plastic wrap.  What happens to the print now that the shape has changed?  Record your answer.  







Lesson 9: Thirteen Colonies Review Video
Essential Understandings and Skills of Lesson: Students will watch a short video on YouTube and use a graphic organizer to take notes while watching the video.
Rationale Students will watch a short video about the thirteen colonies, will integrate and evaluate the content presented, and will record, in writing, relevant information using focused questions as a guide 
Student Objectives: Students will enhance and solidify their knowledge and understandings of the three geographical regions into which the thirteen colonies were divided.  Also, they will be able to identify the colonies in each region and describe each region’s economy orally and in writing.
Materials:  
· Graphic organizer note-taking handout
· IPad or computer with internet access
· Login web address: http://www.youtube.com/watch?v=42h_TXblaKo
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	5 mins.
	Introduces the handout and reviews the questions with students informing them of the lesson’s objective.
	Look over the note-taking handout, read the questions, and ask any questions they may have about it or the lesson’s objective.
	

	3.5 mins.
	Plays the video for the whole class.
	Watch the video without taking notes.
	

	5mins.
	Plays the video a second time.
	Watch the video and write their notes on their handout.
	Allow students to revisit the video a third or fourth time if they are having hard time remembering information. 

	10 mins.
	Allows extra time for students to finish their writing.
	Finish their writing.
	





Name 								Date 					
Class Notes – Learning Log – Textbook Notes
 Thirteen Colonies Review Video
	Directions - Read the three questions in the left column below.  Then, use the questions to guide you in your note-taking while watching the video. http://www.youtube.com/watch?v=42h_TXblaKo


	· What are the three geographical regions into which the thirteen colonies were divided?


· What are the colonies in each region?



· What was each region’s economy?
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	Summary, Reflection, Analysis

	

	

	

	

	



Lesson 10: 3-Way Tie
Essential Understandings and Skills of Lesson: Students will culminate their knowledge from the unit in a graphic organizer.
Rationale Students will draw on information gathered during the unit to summarize and evaluate what they have learned.  
Student Objectives: Students will fill out a 3-Way Tie graphic organizer, connecting the three unit ideas of social/economic, religious, and political.  Students will then write a short summary of the connections.
Materials: 3-Way Tie graphic organizer
Lesson Plan Outline:
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	5 mins.
	Teacher hands out the graphic organizer and goes over the instructions.  Write the concepts of: social/economic, religious, political, and how people move, on the board.  Students should make connections among all of these concepts in their final summary.
	Students follow along and ask clarifying questions.
	

	30 mins.
	Teacher observes students and circulates, giving help if needed.
	Students fill out the 3-Way Tie organizer.
	

	5 mins.
	Teacher collects the organizers to grade.
	Students hand in the organizers
	

	30 mins.
	Teacher, at a later date, after the organizers have been graded, allow students to share them with each other.
	Students share organizers in small and whole groups.
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Lesson 9:

http://www.youtube.com/watch?v=42h_Txblako
Students take notes while watching this 13 Colonies clip.


Scaffold


Model


Engage










Scaffold


Model


Engage









image1.tmp
n
2
13
1
15
1
7
s

1

20
2
2
2
2
2
)

E
2
2

The Colonil Era
From GlderLebiman “American History in 3 Box”

Crossing the Adantic Ocean

Imsgine sging goodbyeto iy, inds, and Sl places o ke 3
damgerous vogage actossthousands ofmiles of ocen i & smallwooden hip. Your
desivton: 3 srange and ofte hosileland. Yt i the 1600, thousands of Dutch,
Englih, French, and Spaish men and women did just thatbecuse ofpover,
eligious prsection, o 2 hope that 2 beter e lay acros the Atianic Ocean The
st et arived in Fmestoen, Vi i 1607, esge to fid goldan siver.
nstesd they found starvation and disese. Fewof them surived. S, more setlcs
came, and eventaly these clonists lesmd howe o survive n i e
eoviroumen. By the middle ofthe eventeenth ceny, Virginias bad iscoverd
{hat they conld make thei fortnesgrowing tobaco andselln tis “brovm gold*
To the north,  group of radical Protestants calling themselves Pilrims created 2
<l colon in 1620 that thy mamed Plimouts Planatos. Ao the rocky
Nerw England sl the famed couldnotproduce  markeable cop, ey were
{hankal o b there. T Briin, they were persecuted fothe way they chose o
‘worshp,but in New England, they wece e to worshipss they wished.
English Settments

Oue by one, English colonies sprang up long the eas coust of North
America Some ke Massachusets, Conneciu, Pennsslvaia, and Marstand, e
Zoundd o provid eligous fredom fortoserwho were not part f the officil
Church f England. Others, ik the Carolins and Georgi,wee seced by colonists
eager to make 2 newstart. And one, New York, was taken by force from the Dutch
s patf thelong seugele forcotrl o the New World between England and ot
‘European nations. In the end, thirteen English colonies emerged.

A sisitor o the clonies coulddstinuish five istinct egions by 1700. To

the north, New Englanders engaged in shipbuilding, fshing, and trade with England,
the West Indies, and Africa. Tn the middle colonies of New York, New Jersey, and

westurtary.

asestement rusdty





image2.tmp
0
2
2
5
N
H
36
E
s

3

a1
%2
s

s

a7

s

50

51
52
5
54
55
56
El

Pennsylvania, farmers grew wheat, and merchants and shippers inthe portsof New
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‘White men who owued property, however, did have poliical rights. Bythe
1700's,every colomy had 2 lawmaking body called an assembly, chosen by the
Voters, and thecoloniss expected these politcal eaders o represent their best
interess. The Brtsh govermment was happy toleave much of thepoliial porwerin
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Inside Words: Tools for Teaching Academic Vocabulary, Grades 4–12 by Janet Allen. Copyright © 2007. Stenhouse Publishers.


PREVIEWING CONTENT VOCABULARY


Based on the title, words I would expect to read in this chapter:


Content Vocabulary


I’ve never heard the word . . . I’ve heard the word, but I don’t know
what it means . . .


I think the word means
or is related to . . .


I know the word . . .
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“Colonial Craftsmen”
Cobblestone Magazine,June 1990

Craftsmen came to America on every boat from England.
Jamestown had glass blowers by 1608. John Alden, a cooper, came over
on the Mayflower. Without men and women who had skills in making
things with their hands, America's first settlers would not have been
ableto build their colonies.

‘The men and women whosailed for the New World brought
supplieswith them. Intime, however, the toolsbroke and needed tobe.
‘mended or replaced, the clothing wore out, and more furniture was
‘needed asfamilies grew. Britain had intendedthatthe colonists would
Took to the mother country for their supplies.

Ships from England were few and far between in the early days,
though, 50 the colonists, many of whom were skilled blacksmiths,
coopers, weavers, woodworkers, and other craftsmen, often took things
into their own hands and made whatthey needed. Many settlers,
especially those in rural areas, did not have moneyto buy foreign goods.
Most were farmers, providingfor themselvesall that they could and
barteringfor the rest. Inthe early Colonial days, the farm and home

‘were the centers of craftsmanship.
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‘The settlers'skills asartisans were importantin twoways. First,
‘many colonists, especially women, practiced a variety of what are called
'homespun crafts - spinning; quilting; sewing; rug, candle, and soap
‘making and other handicrafts that provided goods needed for daily life.
On a largerscale, professional trades developed as craftsmen beganto
earna living practicing crafts at which they were skilled. Amongthese
artisanswere the cabinetmaker, silversmith, pewterer leatherworker,
chandler, wheelwright, rope maker, brick maker, and others. Industries
suchas iron furnaces, forges, glassworks, and cannon foundries were
builtaround other crafts.

Gradually, the colonists came todepend less and less on British
imports. By1770,n estimated eighteenpercentofthe Colonial
‘population of just over twomillion were artisans. Astheyworked, they
used skills and ideas brought from England, but they added their own
stylesand techniques. When the Colonial period ended, American
craftsmen were makingsilver and glassware, fine furniture, clocks,
copperand iron products,and other goods as fine as those available in
England. These workerslaid the foundation for the industrial

developmentofthe 1800's that made the United States a modern nation.
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“Hereto stay”
Cobblestone, Oct. 2009

The Pilgrims managed to survive i the New World, but their colony never
‘earned the financial profits for which its investors had hoped. In the first 10 years
o their settlement, the colony grew to only about 300 people. At the end of their
initial seven-year agreement with the adventurers, the colony was heavily in debt.
‘They had tried fishing, saltmaking, andfur trading, but i the end, the Plymouth

settlers paid back just a quarter of the money that was invested.

Yet, the publication in 1622 of Mourt's Relation, a description of the
Pilgrims' experiences, may have provided helpful information to attract future
settlement efforts. In 1630, the firstin afleet of 11 ships carrying 700 passengers,
240 cows, and 60 horses arrived on the shore of Massachusetts around present-
‘day Boston and Salem. They carrieda royal charter allowing for self-government

of the Massachusetts Bay Colony.

‘The governor of this colony, John Winthrop, and his fellow Puritans,like the
Separatists before them, believed that the Church of England had become too
corrupt. Instead of stayingin England to try to reform, or purify, the Church from
within, the Puritans had decided thatife in the New World offered them a chance

to practice their religion without constant harassment and persecution. Their
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colony would be "2 city upon a hill>~a truly godly community and an example to

‘which other colonies could look up.

By the early 16405, about 20,000 English men, women, and children had
made the journey to New England. Sometimes called the "Great Migration,” this
huge movement of people has been compared by one historianto the effort it
‘would require today to transport two million people from Phoenix, Arizona, to the

moon and establisha colony there.

‘The Puritansntolerance for other interpretations within their religious
‘community led to the banishment of leaders Roger Williams, Anne Hutchinson,
‘2nd Thomas Hooker from Massachusetts. Both Williams and Hutchinson fled to
present-day Rhode Island. Williams acquired land from the Narragansetts and
established Providence in 1636. Hutchinson, her family, and her followers
founded Portsmoutha year later. Hooker established 2n English settlement in

present-day Hartford, Connecticut, in 1636.
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City Life
Adapted from the Scatt Foresman 5% grade Social Studies Book, pages 211214

‘Benjamin Frankin needed tolive i 2 ity. He wanted to be 2 printer, and printing
businesses were only foundin cifes. When he could not find work i bis hometown of
Boston he looked dlserhere.

Franklin arived in Philadelphia, Pennsylvania n 1723, He found 2 growing city,
with 2 diverse population. There were people of iffernt fmic backerounds nd
seligions. There was 2 busy port on the Delaware River. Andmost importantly for
Franklin, there was 2 printer who gave him 2 ob.

By the middle 1700s, Philadelphia was the lrgest city in the 13 Colonies.
‘Benjamin Frankin had 2lot to do with the success ofthe city. He fomnded thecity’s irst.
newspaper. He established the city’s first public lbrary and frst hospial. To help fight
dangerons firs, he tated the frs voluntee fire department i the 13 Colonies. Fres
were 2 very serious problem i colonil cite, where most buldings were made of wood.

In sbout 1760, 2 traveler named Andrew Bumaby visited Philadelphia. He wrote
that the ity wasthiving. “The steets are crovwded with people, and th sver with
vessels (boats).”™
Colonial Towns

‘The Puitans began building towns in Massachusetts i the 1630s. Throughout
colonial tmes, similar small towns were establshed all over New England.

Many New England towns were selfsufficient, meaning they rlied on
themselves formost of whatthey nesded. The food came from fields surroundingthe
town. Families who lived in town owned small plots of lnd, where they grew crops and
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Well beloved good friend Henry Hovener,
My comendations remembred, | hartely wish your welfare for god be thanked | am now
in good health, butmy brother and my wyfe are dead aboute a yeare pass'd And
touchinge the busynesse that | came hitheris nothing yett performed, by reason of my
sicknesse & weaknesse | was not able to travell up and downe the hills and dales of
these countries butdoo nowe intend every daye to walke up and downe the hills for
good Mineralls here is both golde silver and copper to be had and therefore | will doe
my endeavourby the grace of god to effect what | am able to performe And lintreat you
to beseechethe Right Hon: & Wor: Company in my behalfe o grant me my freedome to
be sent eitherto me | dowbte not to doo well & good service in these countries humbly
desyringe them also to provyde me some [appointed] fellowe & a strong boye to assiste
me in my businesse, and that it may please the aforesaid Company to sendme at my
charge [2] a bed wth a bolster and cover and some Linnen for shirtes and sheetes. Sixe
fallinge bands wth Last Size pairs of shoes twoo pairs of bootes three pairs of cullered
stockings and garters wth three pairs of lether gloves some powder and shott twoo little
runletts of oyle and vinnegar some spice & suger to comfort us here in our sicknesse
abowte ffyftie pounds weight of holland and Englishe cheese together, Lykewyse some
knyves, spoons, combes and all sorts of cullerd beads as you knowe the savage
Indians use Allso one Rundlett wth all sortes of yron nayles great and small, three haire
sives, two hatchetts wth twoo broad yrons and some Allum And send all these
necessaries thinges n a dry fatt wth the first shippinge dyrected unto Mr. Pontesin
James Towne here in Virginia And whatsoever this all costes | will not onely wth my
moste humble service but allso wth some good Tobacco Bevor and Ofterskins and
other commodities here to be had recompence the Company for the same [3] And yf
you could send for my brother Phillipps Sonne in Darbesheere to come hetheritt [were]
agreat commoditie fforme or suche another used in minerall workes And thus | comitt
you'to the Almighty. Virginia 13 January 1622

Sebastian Brandt

[docket],
Sebastian Brands lettre,

To Mr Hofener 13, January 1622/3,
That ther is Mynes of Gould,

and Silver and Copper in, Virginia
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2013 Informative/Explanatory Writing Rubric (Grades 3-5)

The response is fully sustained and consistently
and purposefully focused:

o controlling idea or main idea of a topic is
focused, clearly stated, and strongly
maintained
controlling idea or main idea of a topic is
introduced and communicated clearly
within the context

The response has a clear and effective
organizational structure creating unity and
completeness:

o use of a variety of transitional strategies

e |ogical progression of ideas from beginning
to end
effective introduction and conclusion for
audience and purpose

The response provides thorough and convincing
support/evidence for the controlling idea or main
idea that includes the effective use of sources,
facts, and details:
e use of evidence from sources is smoothly
integrated, comprehensive, and relevant
o effective use of a variety of elaborative
techniques

The response clearly and effectively expresses
ideas, using precise language:
o use of academic and domain-specific
vocabulary is clearly appropriate for the
audience and purpose

The response demonstrates a strong command
of conventions:

o few, if any, errors are present in usage and
sentence formation

o effective and consistent use of punctuation,
capitalization, and spelling

The response is adequately sustained and
generally focused:

e focus is clear and for the most part
maintained, though some loosely related
material may be present

o some context for the controlling idea or
main idea of the topic is adequate

The response has an evident organizational
structure and a sense of completeness, though
there may be minor flaws and some ideas may
be loosely connected:
e adequate use of transitional strategies with
some variety
adequate progression of ideas from
beginning to end
adequate introduction and conclusion

The response provides adequate
support/evidence for the controlling idea or main
idea that includes the use of sources, facts, and
detalils:

e some evidence from sources is integrated,
though citations may be general or
imprecise

o adequate use of some elaborative
techniques

The response adequately expresses ideas,
employing a mix of precise with more general
language:
o use of domain-specific vocabulary is
generally appropriate for the audience and
purpose

The response demonstrates an adequate
command of conventions:

e some errors in usage and sentence
formation may be present, but no
systematic pattern of errors is displayed

e adequate use of punctuation,
capitalization, and spelling

The response is somewhat sustained and may
have a minor drift in focus:
e may be clearly focused on the controlling
or main idea, but is insufficiently sustained
e controlling idea or main idea may be
unclear and somewhat unfocused

The response has an inconsistent organizational
structure, and flaws are evident:
e inconsistent use of transitional strategies
with little variety
e uneven progression of ideas from
beginning to end
e conclusion and introduction, if present, are
weak

The response provides uneven, cursory
support/evidence for the controlling idea or main
idea that includes partial or uneven use of
sources, facts, and details:

e evidence from sources is weakly
integrated, and citations, if present, are
uneven

e weak or uneven use of elaborative
techniques

The response expresses ideas unevenly, using
simplistic language:
o use of domain-specific vocabulary that may
at times be inappropriate for the audience
and purpose

The response demonstrates a partial command
of conventions:
o frequent errors in usage may obscure
meaning
¢ inconsistent use of punctuation,
capitalization, and spelling

A response gets no credit (0) if it provides no evidence of the ability to [fill in with key language from the intended target].

This rubric was released by the Smarter Balanced Assessment Consortium to help teachers, administrators, and policymakers better
understand the Common Core Standards and prepare for the implementation of the Smarter Balanced assessments. The Nevada
Department of Education has reformatted it to fit on one page.

The response may be related to the topic but
may provide little or no focus:

e may be very brief
e may have a major drift
e focus may be confusing or ambiguous

The response has little or no discernible
organizational structure:
e few or no transitional strategies are evident

o frequent extraneous ideas may intrude

The response provides minimal
support/evidence for the controlling idea or main
idea that includes little or no use of sources,
facts, and details:

o use of evidence from the source material is
minimal, absent, in error, or irrelevant

The response expression of ideas is vague,
lacks clarity, or is confusing:
o uses limited language or domain-specific
vocabulary
o may have little sense of audience and
purpose

The response demonstrates a lack of command
of conventions:

o errors are frequent and severe and
meaning is often obscure

Working Copy January 30, 2013
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ACCOUNTABLE TALK

% Ibelieve __ because...

] want to agree with ______ because ...

1 would like to disagree with what ____ said...
¢ I need clarification on...

% In other words, what you said was...

+% Can you give me an example? -

1 can give you an example of that...

«» That reminds me of...

%1 have made a connection...

+¢ Maybe it means...

»This 1s really important...

< Ahal... Or Yes!... or I getit...

& What would yousay_________, about this?
«» What conclusions can you draw?

«%» What would you recommend..?

¢ Based on what ydu know, how would you explain...?

% What would happen if...?

+» How would you improve...?

e
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1. Along each side of the triangle,
write a sentence that clearly
connects the two terms.

2. Use your three sentences to
develop a brief summary of the
Colonial Era concepts we studied.

3. Share and explain what you
wrote.

Social/Economic

Religious

SUMMARY

Political





