Common Core Social Studies Learning Plan Template
Lesson Title: Eyewitness to the Holocaust



 TITLE   \* MERGEFORMAT 
 
 TITLE  \* Upper  \* MERGEFORMAT 
Author Name: Trevor Moffat

Contact Information: tmoffat@washoeschools.net



Appropriate for Grade Level(s): 7-8



History Standard(s)/Applicable  H1.[6-8].11 Explain the effects of WWI and WWII on social and cultural life in Nevada and the United States. 

H2.[6-8].23 Explain the causes of the Great Depression and the impact the Great Depression had on society and its effect on U.S. political policy. H.4.[6-8].8 Discuss the effects of World War II on American economic and political policies. 

CCSS(s) (RI, W, S&L, L): CCSS.R.6-8.2, CCSS.R.6-8.4, CCSS.R.6-8.8, CCSS.W.6-8.1, CCSS.W.6-8.4, CCSS.W.6-8.9, CCSS.SL.8.1, CCSS.SL.8.3, CCSS.SL.8.4,  CCSS.L.8.4 CCSS.R.6-8.1,  [Type  


text]



Type of Lesson: Close Reading



Student Readings (list): Passage from Eyewitness Auschwitz: Three Years in the Gas Chambers by Filip Muller


Total Time Needed: 120-180 minutes
Lesson Outline:

	Time Frame

(e.g. 15 minutes)
	What is the teacher doing?  
	What are students doing?

	60 minutes
Teacher preparation
	Become familiar with the steps of completing a close read (attached). One way to follow the format precisely is to create a PowerPoint with questions one-by-one. Grouping students heterogeneously is integral to this model, so complete this beforehand carefully.  
	N/A

	10 minutes
	Have students read document independently
	Read document

	10 minutes
	Read the document out loud to class
	Follow along with text as teacher reads, eyeballs should be one the text, not the teacher! 

	60-100 minutes
	Go through the questions 1-by-1.  DO NOT DISTRBUTE HANDOUTS AS A WORKSHEET.  RATHER, REVEAL THEM ONE BY ONE ON AN ELMO, OR SMART BOARD.  Read the question, have students independently find the answer and support it with text-based evidence. Provide red/blue/black pens to each group. After providing students adequate time to answer the question independently, have each student share their answers in the group. If students want to ADD ON to an answer, have them write in PEN. Explain to them you will grade WHATEVER IS WRITTEN, so writing in pen does not bring their grade down, instead it helps you and them see how much discussion adds to the process. After that, have groups share out to whole class, again encouraging students to add on to their original answers. Follow this process for each question. 
	

	60-100 minutes 
	Writing: Have students complete the argumentative paragraph. First, review terms of argument (claim, evidence, and reasoning) and go over the attached information on how to cite evidence, introduce reasoning, and tie the information together. 
	Write argumentative paragraph.

	20 minutes
	Complete the close read reflection
	Close read reflection


Description of Lesson Assessment: Argumentative Paragraph


How will students reflect on the process and their learning? By completing the close read reflection. 



Holocaust-Concentration Camp Story


     Not everyone became dehumanized. Filip Muller, who for two and a half years (starting in April, 1942) worked in the Auschwitz Sonderkommando, recounts in his book Eyewitness Auschwitz: Three Years in the Gas Chambers:

             Now, when I watched my fellow countrymen walk into the gas chamber, brave, proud, and determined, I asked myself what sort of life it would be for me in the unlikely event of my getting out of the camp alive. What would await me if I returned to my native town? It was not so much a matter of material possessions, they were replaceable. But who could replace my parents, my brother, or the rest of my family, of whom I was the sole survivor? And what of friends, teachers, and the many members of our Jewish community? For was it not they who reminded me of my childhood and youth? Without them would it not all be soulless and dead, that familiar outline of my home town with its pretty river, its much loved landscape and its honest and upright citizens? … I had never yet contemplated the possibility of taking my own life, but now I was determined to share the fate of my countrymen.

In the great confusion near the door I managed to mingle with the pushing and shoving crowd of people who were being driven into the gas chamber. Quickly I ran to the back and stood behind one of the concrete pillars. I thought that here I would remain undiscovered until the gas chamber was full, when it would be locked. Until then I must try to remain unnoticed. I was overcome by a feeling of indifference; everything had become meaningless. Even the thought of a painful death from Zyclon B gas, whose effect I of all people knew only too well, no longer filled me with fear and horror. I faced my fate with composure. 

Inside the gas chamber the singing had stopped. Now there was only weeping and sobbing.  People, their faces smashed and bleeding, were still streaming through the door, driven by blows and goaded by vicious dogs. Desperate children who had become separated from their parents in the scramble were rushing around calling for them. All at once, a small boy was standing before me. He looked at me curiously; perhaps he had noticed me there at the back standing all be myself. Then, his little face puckered with worry, he asked timidly: “Do you know where my mummy and my daddy are hiding?” I tried to comfort him, explaining that his parents were sure to be among all those people milling round in the front part of the room. “You run along there,” I told him, “and they’ll be waiting for you, you’ll see.” 

…. gas chamber was tense and depressing. Death had come menacingly close, it was only minutes away. No memory, no trace of any of us would remain. Once more people embraced. Parents were hugging their children so violently that it almost broke my heart. Suddenly a few girls, naked and in the full bloom of youth, came up to me. They stood in front of me without a word, gazing at me deep in thought and shaking their heads uncomprehendingly. At last one of them plucked up courage and spoke to me: “We understand that you have chosen to die with us of your own free will, and we have come to tell you that we think your decision pointless: for it helps no one.” She went on: “We must die, but you still have a chance to save your life. You have to return to the camp, and tell everybody about our last hours,” she commanded. “You have to explain to them that they must free themselves from any illusions. They ought to fight, that’s better than dying here helplessly. It’ll be easier for them, since they have no children. As for you, perhaps you’ll survive this terrible tragedy and then you must tell everybody what happened to you. One more thing,” she went on, “you can do me one last favor: this gold chain around my neck: when I’m dead, take it off and give it to my boyfriend Sasha. He works in the bakery. Remember me to him. Say ‘love from Yana.’ When it’s all over, you’ll find me here.” She pointed at a place next to the concrete pillar where I was standing. Those were her last words. 


I was surprised and strangely moved by her cool and calm detachment in the face of death, and also by her sweetness. Before I could make an answer to her spirited speech, the girls took hold of me and dragged me protesting to the door of the gas chamber. There they gave me a last push which made me land bang in the middle of the group of SS men. Kurschuss was the first to recognize me and at once set about me with his truncheon. I fell to the floor, stood up and was knocked down by a blow from his fist. As I stood on my feet for the third time or fourth time, Kurschuss yelled at me: “You bloody ****, get it into your stupid head: we decide how long you stay alive and when you die, and not you. Now **** off to the ovens!” Then he socked me viciously in the face so that I reeled against the lift door.
Teacher Note:  Reveal these questions to students one at a time on your smart board.  Do not provide a worksheet with all questions for students to navigate at their own pace.  The idea is for students to collaboratively construct knowledge and work together to discover the text’s meaning.  
1. What information can you gather from lines 1-4?
2. Look at the first paragraph of the article, lines (12-14). What evidence from the text explains why the author made this statement “I had never yet contemplated the possibility of taking my own life, but now I was determined to share the fate of my countrymen.”

3. What words or phrases from the text provide hints to the meaning of the word “indifference” in line 19?    

    Explain your choices and what you think the word means based on the context clues you provided:
4. Using evidence from the document, what would have been the most likely outcome had the young girls not spoken to Filip?

5. Using evidence from the text, describe the SS men:

6. Is the overall tone of this passage hopeful or hopeless? Back up your conclusion using words and phrases from the text: 

Writing Prompt:  In line 2, dehumanized means “to deprive of human qualities, such as compassion.” Using evidence from the text, explain whether or not you agree with the claim in line 2 that “not everybody becomes dehumanized.”

Paragraph Outline (5 points for completion, one per section)
Claim: (your answer to the above prompt):_________________________________________________
____________________________________________________________________________________
Evidence #1 (include line #’s______): ___________________________________________________________
____________________________________________________________________________________________________________________________________________________________________________________
Reasoning Linking Evidence to Claim:___________________________________________________________
__________________________________________________________________________________________

Evidence #2 (include line #’s______): ___________________________________________________________
____________________________________________________________________________________________________________________________________________________________________________________

Reasoning Linking Evidence to Claim:___________________________________________________________
____________________________________________________________________________________________________________________________________________________________________________________
Summary of paragraph:______________________________________________________________________
__________________________________________________________________________________________
Final Paragraph:
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Close Read Reflection

1. How did having the document read out loud help you? Be specific in your answer:

2. What part of the close read process did you find MOST helpful? What part was most frustrating?

3. Look at the responses you wrote in PEN: How did discussing your responses help you? Are there any common themes in information you added?

What is your goal for the next time you complete a close read?

4. Outline of Close Reading Steps

Time needed for the various examples on this site ranges from 2-5 days of instruction, depending on the length of class time each day. 

1. The teacher introduces the document without providing a great deal of background knowledge. This is a cold read, and the teacher should be aware that students will often encounter texts for which there is no one available to provide the context and a narrative of the text’s importance or critical attributes. Because these readings will likely be completed in the midst of a unit of study, students will come with a certain amount of background, but the teacher should refrain from providing a parallel narrative from which the students can use details to answer questions rather than honing in on the text itself. 

2. To support the historical thinking skill of sourcing a text, the teacher asks students to note the title, date, and author. The teacher points out that the line numbers will increase opportunities for discussion by allowing the whole class to attend to specific lines of text. 

3. Students silently read their own copy of the document. Note: Due to the varying reading abilities and learning styles of students, the teacher may need to end this silent reading time before every single student has completed the reading. Because students will hear it read aloud and reread the document many times, the necessity of maintaining classroom flow outweighs the need to ensure that all students have read the entire document.

4. The teacher demonstrates fluency by reading the document aloud to the class as students follow along. 

Steps 3 & 4 may be reversed based on teacher knowledge of student needs. 

5. The teacher reveals to the students only one text-dependent question at a time (rather than handing out a worksheet with questions). This could be accomplished through a smart or promethean board, an overhead projector, an ELMO, or chart paper. This focus on a single question promotes discussion. 

6. The teacher asks students search the document for evidence to provide for an answer. Some questions refer to specific areas of the text for students to reread, while others allow students to scan larger areas of the text. In small peer groups, students discuss their evidence citing specific line numbers in order to orient everyone to their place in the text. The time discussing the text in small groups should remain productive. Offering students too much time may cause them to wander from the text. Keep the pace of the class flowing. 

7. Then, the teacher solicits multiple answers from various groups in the class. During the whole group answer session for each question, multiple responses are expected. Each question provides opportunities to find answers in different words, phrases, sentences, and paragraphs throughout the text. The teacher should probe students so they will provide sufficient support and meaningful evidence for each answer. We suggest that as students provide textual evidence, the teacher models annotation of the document, so that all students learn how to mark up the text, and so that all students are prepared for the culminating writing assessment. 

8. All questions and answers should remain tied to the text itself. The questions and answers are intended to build knowledge over the course of the reading. 

9. The reading is followed by a writing assignment. Students demonstrate a deep and nuanced understanding of the text using evidence in their writing. This allows the teacher to assess for individual understanding and formatively diagnose the literacy gains and further needs of students. 

10. TIP: Because rereading is of fundamental importance in accessing highly complex texts, one very effective way to reach we suggest that all students in the class encounter the questions on the text for the first time together, as the method provides for heterogeneous groups to tackle the difficult aspects of the text in a low-stakes and cooperative manner. In our experience, even struggling readers perform well with this method, as they can find evidence directly in the text rather than relying upon a wealth of prior knowledge and experiences.
Terms of Argumentative Writing:
Claim: The side you take and prove in argumentative writing

Evidence: The text-based examples you used in order to reach your claim. Cite lines #’s or documents in parenthesis at the end of the sentence.

Reasoning: The BECAUSE part of writing, this is SPECIFICALLY how you explain how the EVIDENCE helped you reach your claim
Citing Evidence:

Paraphrasing or directly quoting: When you cite evidence, you either paraphrase or directly quote. 

·  Paraphrasing evidence means putting the evidence in your own words. You should do this whenever possible. A typical rule of paraphrasing is to change the first and last word of the quote, and make sure no two words from the original document appear next to each other.
· Example: If the document says “I was soon put down under the decks, and there I received such a salutation in my nostrils as I had never experienced in my life: so that, with the loathsomeness of the stench, and with my crying together, I became so sick and low that I was not able to eat.”
· You might say: For example, Oladuah Equiano described the smell of a slave ship being so disgusting that he was sick to his stomach (7-9).
· Direct Quotes: Direct quotes are when you cite the EXACT WORDS from the document. Only do this when the information is stated in such a way that you couldn’t possibly put it in your own words!
· For example: Oladuah Equiano described the dangerous conditions aboard a slave ship “This deplorable situation was again aggravated by the galling of the chains…and the filth of the necessary tubs, into which children often fell, and were almost suffocated. The shrieks of the women, and the groans of the dying, rendered it a scene of horror almost inconceivable.” (31-34)


Reasoning
Reasoning is how you CLEARLY link the evidence to your claim. 

· If your evidence says: For example, Oladuah Equiano described the smell of a slave ship being so disgusting that he was sick to his stomach (7-9). 
· Your reasoning might say: Considering this evidence, it can be concluded that many slaves would be unable to hold down food during the middle passage, and might die as a result

OR
· Oladuah Equiano described the dangerous conditions aboard a slave ship “This deplorable situation was again aggravated by the galling of the chains…and the filth of the necessary tubs, into which children often fell, and were almost suffocated. The shrieks of the women, and the groans of the dying, rendered it a scene of horror almost inconceivable.” (31-34)
· Your reasoning might then say: This shows that slave children often died on the middle passage by falling into the tubs where everyone was going to the bathroom. 

*A good way to work on reasoning is to RANK your evidence in importance. Your EXPLANATION for why one particular piece of evidence BEST or BETTER supports your claim is your reasoning. Ranking your evidence forces you to think about the process prior to writing!
· A summary sentence goes at the END of a body paragraph. The job of a summary sentence is to wrap up the entire paragraph
· For example: Taken together, this evidence clearly shows the middle passage was a dangerous and often deadly journey for slaves. 
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Jewish Prisoner worked with body disposal





provoked





baton





Sentence starters for introducing evidence:


-For example,


-Another example from the documents


-Evidence for this can be seen…


-As _______ (author or document) shows, 


-This can be seen from___________





Sentence starters for reasoning:


-This shows                                                                                       -This demonstrates


-This evidence suggests                                                                  -This evidence contributes


-This evidence supports                                                                     -This evidence confirms


-It is apparent this evidence caused                     -Considering this evidence, it can be concluded…


-Based on the____ it can be argued                                                  -The connection


-Hence                                                                                                   -This proves


-This highlights








