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Essential Understandings
As a result of this unit, students will develop fundamentally important knowledge, skills, and dispositions around the Revolutionary War for Independence. This unit begins with developing the concept of liberty, which is woven throughout this unit to provide students with background knowledge of the shaping of our country and valuing diverse opinions.  When a student forms a concept from its examples, he or she knows more than the definition of a term (i.e.” liberty”:  he or she will also learn vivid examples of this concept that add flesh to the bare bones definition, such as “freedom”,” justice” and “independence”). This is a deep conceptual understanding rather than superficial knowledge of a vocabulary word. 
As students venture through the unit, they will discover that the cause of the American Revolution wasn’t just about taxes; there were many events that lead to the American Revolution (i.e. the results of the French and Indian War, and a variety of acts and proclamations imposed by King George III.)  The taxes imposed upon the colonists by Britain added to the tension already felt by the colonists due to the increase of debt they had acquired over time. Furthermore, students will gain another perspective and be able to formulate an opinion based on evidence that debunks conventional wisdom (i.e. All Americans took up arms throughout the Revolution). Lastly, students will gain a deeper understanding by evaluating the perspectives of the Tories, the Patriots and the British using song lyrics of primary sources.  At the end of this unit, students will have practiced self-advocacy, dissected and valued diverse opinions from a variety of points of view and built teamwork.













Standards Addressed in this Unit of Study
	Nevada State Social Studies Standards

	Standard Number
	Lessons in which the Standards     are Addressed

	H2.5.6 Identify the events that led to the Declaration of Independence.
	1,2,4, and 5

	H2.5.7 Identify the causes, key events, and people of the American Revolution.
	1,2,3,4,5 and 6

	H2.5.8 Explain the relationship between the American colonies and England, and discuss its impact on independence.
	2,3,4, 5 and 6



	Common Core State Standards for Literacy

	Standard Numbers
	Lessons in which the Standards are Addressed

	5. RI.1 Quote accurately from a text when explaining that the text says explicitly and when drawing inferences from the text.
	2 and 5

	5. RI.2 Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.
	2,3,4 and 5

	5. RI.3 Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.
	2 and 3

	5. RI.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 topic or subject area.
	2,4,5 and 6

	5. RI.5 Compare and contrast the overall structure.	
	1 and 3

	5. RI.6 Describe how a narrator’s or speaker’s point of view influences how events are described.
	1,3,5 and 6

	5.RI.7 Analyze how visual and multimedia elements contribute to the meaning, tone or beauty of a text,
sequencing ideas logically and using appropriate facts and relevant descriptive details to support main ideas or themes; speak clearly at an understandable pace.
	1 and 3

	5. RI.8 Explain how an author uses reason and evidence to support particular points in a text, identifying which reasons and evidence support which points.
	4,5, and 6

	5. RI.9 Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.
	6

	5. RL.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
	5

	5. RL.4 Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.
	5

	5. W.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information.
	3

	5. W.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
	5

	5. W.4 Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.
	6

	5. W.9 Draw evidence from literary or informational texts to support analysis, reflection and research.
	3

	5. SL.1 Engage effectively in a range of collaborative discussions with diverse partners on grade 5 topics and texts building on others’ ideas and expressing their own clearly.
	4,5 and 6

	5. SL.2 Summarize a written text read aloud or information presented in diverse media and formats including visually quantitatively and orally.
	4 and 5

	5. SL.3 Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence.
	5 and 6

	5. SL.4 Report on a topic or text or present an opinion and sequencing ideas logically and using appropriate facts and relevant descriptive details to support main ideas or themes; speak clearly at an understandable pace.
	6

	5. L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal contrast, addition and other logical relationships.
	6

	5. L.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
	4 and 6

	5. L.3 Use knowledge of language and its conventions when writing, speaking, reading or listening.
	6

	5.L.4 Determine or clarify the meaning of unknown and multiple meaning words and phrases based on grade 5 reading and content choosing flexibility from a range of strategies.
	4 and 6











Unit Assessment(s)
The lessons in this unit will culminate in learning experiences that demonstrate student understanding of subject matter and display dispositional awareness and growth in skills.  These culminating experiences are directly related to lessons that follow.  Descriptions of each, along with criteria for assessment, are found below.
Each lesson throughout this unit has its own assessment.
Concept Lesson:  	
*Part 1: Use class discussion to assess prior knowledge of the students.  Use worksheets of student’s categories and the small group definitions of the word liberty to assess their understanding. 
*Part 2: Students revise their previous definitions to create a whole group definition. Use chart on page 11 to assess individual student’s understanding of liberty.
*Part 3: Students will write a paragraph on their understanding of liberty by applying it to modern life. They will use/cite examples in today’s society of liberty without punishment.
Timeline Lesson:
* When looking at the pictures, students will identify which historical picture matches the event as the teacher fills in the class chart. This chart can be left up during the rest of this unit for reference.
History Mystery Lesson:
*Students analyze and discuss primary source pictures to figure out how the pictures are connected. Use the History Mystery Solution packet to assess their work. Students must use specific evidence from the sources to support their answers.
Declaration of Independence APARTY Lesson:
*Part 1: After teacher reads the Declaration of Independence aloud, have a class discussion to determine insight into its meaning. Students should follow along and participate in discussions to clarify vocabulary and meaning.
*Part 2: Use the APARTY worksheet to focus the students’ attention to the APARTY elements. Assess their completion and participation in this activity.
Myths of the American Revolution Lesson:
*Part 1: This is a close read for the students to participate and form their own opinion using evidence from the text. Teacher needs to monitor the students as they read on their own and as the teacher reads aloud. 
*Part 2: Use your own judgment/formative assessment as the students go through the process of answering the questions, referring to the text with line numbers and proper highlighting. By the time you get to question 7, students should be able to locate and cite evidence independently.
*Part 3: Students write an informative/explanatory paragraph. Provide differentiation for students as needed. 
Tories, Patriots, British Jigsaw Discussion Lesson:
*Part 1, 2, 3: Students read, annotate and discuss three different songs. They work in expert groups to answer questions and prepare for the discussion. Facilitate their use of Accountable Talk during this work time.
*Part 4: During the jigsaw seminar facilitate and clarify as necessary. Students do the bulk of the talking; teacher ensures that all students are participating and prepared for their discussion.
*Part 5: Use a scoring rubric to determine how well the students did on this discussion lesson by analyzing their final worksheets.



Lesson 1:  Concept Lesson
Common Core State Standards
5. RI.5 Compare and contrast the overall structure.					
5. RI.6 Describe how a narrator’s or speaker’s point of view influences how events are described.
5. RI.7 Analyze how visual and multimedia elements contribute to the meaning, tone or beauty of a text.
5. SL.4 Report on a topic or text or present an opinion and sequencing ideas logically and using appropriate facts and relevant descriptive details to support main ideas or themes; speak clearly at an understandable pace.
5.L.4 Determine or clarify the meaning of unknown and multiple meaning words and phrases based on grade 5 reading and content choosing flexibility from a range of strategies.
Nevada State Social Studies Standards
H2.5.6 Identify the events that led to the Declaration of Independence.
H2.5.7 Identify the causes, key events, and people of the American Revolution.

Essential Understandings and Skills of Lesson: Build understanding and background knowledge
Rationale: When a student forms a concept from its examples, he or she knows more than the definition of a term (i.e.” liberty”:  he or she will also learn vivid examples of this concept that add flesh to the bare bones definition, such as the “freedom”,” justice” and “independence”). This is a deep conceptual understanding rather than superficial knowledge of a vocabulary word.  
Student Objectives: Students will see the critical characteristics across different examples and then summarize those characteristics in a definition that students themselves will write. 
Materials: Handout with a set of good examples of the word Liberty, data organization chart and graphic organizer.





Lesson Plan Outline:  Lesson 1:  Concept Lesson
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	Day 1
(15 minutes)
	Facilitating conversation and pulling out background knowledge by using questions 1-2 for Day 1.
	Students begin by studying multiple examples of the concept to be learned ~LIBERTY
	Assess prior knowledge through class discussion

	Day 1
(45 minutes)
	Help students see these similarities across these examples 
	When these similarities are established in students’ minds, they form the concept
	Have students validate categories and words

	
	
	Summarize those characteristics in a definition that students write themselves.
	Assess small group definition on liberty

	Day 2
(45 minutes)
	Facilitate similarities and differences between group definitions
	Students revise definition and create a whole group definition; independently complete chart about what they’ve learned and wonder.
	Chart on page 11







In the Classroom
Day 1-Questions 1-4
For the concept LIBERTY:
1. Interest building, this should take 15 minutes. Remind students of a recent classroom meeting you may have had in which a vote was taken to resolve a classroom or playground issue. Lead a discussion on the question, “Is majority rule always fair?”
2. Assess your students’ pre-instructional understanding of the concept. 
•What is liberty? •As an American, do we have liberty? Why or why not? •Do our classroom meetings/discussions value liberty? How?
45 minutes should be allowed for questions 3 and 4
3. Study multiple examples of the word “liberty”. Follow the directions in “Liberty” data organization (Page 10) chart and have the students write down every single word or phrase they think of when the read or hear the word, liberty.
4.  After sharing, complete page 11 by following the directions.  Students work in small groups to categorize words and develop a definition of liberty.
Day 2-45 minutes
1. Noting differences. Share student categories and definitions. Then ask students, “In what ways did your definitions of liberty differ from your classmates?  Begin now noting similarities. Ask, “In what ways were your answers alike?” Record students’ responses on the whiteboard for use in the next step. (Note: This is the phase of the lesson when students identify the critical characteristics of the concept, which are the similarities across the examples.)
2. Have the students add or delete their small group definition and share their revision to help formulate a whole group definition.  Complete page 12 by creating a whole class definition using elements of the small group definitions. The teacher will share the dictionary definition of “Liberty” at this point.  Students can add to/delete from their definition.
3.  Once the definition has been created, have the students fill out the chart on page 12 about what they have learned and questions they now have about liberty.






Read through the sentences below that contain the word “liberty.”
They who can give up essential liberty to obtain a little temporary safety deserve neither liberty nor safety. ~Ben Franklin
If liberty means anything at all it means the right to tell people what they do not want to hear.  ~George Orwell
Disobedience is the true foundation of liberty, the obedient must be slaves.  ~Henry D. Thoreau
Liberty means responsibility.  That is why most men dread it.  ~George Bernard Shaw
[bookmark: _GoBack]When the people fear the government, there is tyranny; when the government fears the people there is liberty. ~Thomas Jefferson
People have only as much liberty as they have the intelligence to want and the courage to take.  ~Emma Goldman

In the space below, please write down every single word or phrase you think of when you read or hear the word, liberty.  You must write down at least fifteen words/phrases, hopefully more.  When we share with the whole class, please write down any new words that are mentioned that you do not already have on your list.
	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Now that you have a long list of words and phrases which are associated with the word “liberty,” please work in a small group to categorize all of these words.  You must name between 4 and 5 different categories and then place every word in the appropriate category.  No word can go uncategorized.  No category can be named “Miscellaneous” or something of the sort.  A word from your list may be one of your category names.
	Category 1 Name:
________________________
	Category 2 Name:
______________________
	Category 3 Name:
______________________
	Category 4 Name: 
______________________
	Category 5 Name:
______________________

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



In your group, please consider your categories and then write a definition of the word “liberty” in the space below.
Liberty is _____________________________________________________________________________________________ __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________.
After your classmates share their definitions and the dictionary definition is shared, what is one thing you might consider adding or deleting from your definition?  Make changes above if needed.



Copy the definition created by the whole class in the space below.
___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________.
Name two things you have already learned about liberty.  What are two questions you have about liberty?
	I have learned…
	I wonder…

	

	

	

	





Lesson 2:  Timeline
Common Core State Standards
5. RI.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.											 5. RI.2 Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.
 5. RI.3 Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.
5. RI.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 topic or subject area.
5. SL.3 summarize the points a speaker makes and explain how each claim is supported by reasons and evidence.
5. SL.4 Report on a topic or text or present an opinion and sequencing ideas logically and using appropriate facts and relevant descriptive details to support main ideas or themes; speak clearly at an understandable pace.
Nevada State Social Studies Standards
H2.5.6 Identify the events that led to the Declaration of Independence. 
H2.5.7 Identify the causes, key events, and people of the American Revolution.
H2.5.8 Explain the relationship between the American colonies and England, and discuss its impact on independence.
Essential Understandings and Skills of Lesson: Building background knowledge and causes of the war
Rationale:  The cause of the American Revolution was not just about taxes.  There were many events that lead to the American Revolution.  The taxes imposed upon the colonists by Britain added to the tension already felt by the colonists due to the increase of debt they had acquired over time.
Student Objectives: Students will demonstrate an understanding of major events leading to the American Revolution by reading lessons from the Social Studies text and matching a historical picture or document to a cause and effect input chart. 
Materials: Flipchart for interactive whiteboard (if available), laminated chart paper for timeline (teacher makes), laminated historical pictures and documents (teacher finds and makes), Cause and Effect of the American Revolution informational sheet, Scott Foresman 5th grade Social Studies textbook.


Lesson Plan Outline:  Lesson 2:  Timeline
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	Day 1
( 45 minutes)
	Attaching the Events Time Line to the wall. Pass out laminated historical picture and documents.
	
	

	
	Read from the Cause and Effects of the American Revolution information sheet as you fill in the Events Time Line Chart.  The information sheet has more details than the chart.  Use a black overhead marker for the chart sections and event titles, use blue to fill in causes, and red to fill in effects.  Pause after each event and ask if anyone has the historical picture.
	Looking at the pictures that they will need to place on the chart chronologically, as the teacher tells about each event.
	Students will identify which historical picture matches the event as the teacher fills in the chart.

	
	Attach the historical picture to the chart and continue to fill in the chart.
	
	Leave the chart up in the classroom for the students to refer to as you teach about the American Revolution.


Alternative teaching strategy: Teacher reads cause for the date. Students in small groups have a set of the effect cards and pictures. They try to match the effect and picture to the correct cause. 


Cause:  Navigational Acts of 1660  
All goods headed for America had to pass through England or Wales to be unloaded, inspected, loaded and taxed, then reloaded on English vessels.

Effect:  Increase cost to the colonies, increase shipping time, and increase debts by colonists. 

[image: WININSTALL:Liberty Pictures:pic 1 nativagational acts.jpg]
Cause:  French Indian War 1754-1763
(a.k.a. Seven Years’ War) Britain had to protect the colonies and colonists who were fighting against New France and Native Americans.

Effect:  British troops in colonies. Britain had a big debt to pay for the war and felt the colonists should help pay for their protection.

[image: WININSTALL:Liberty Pictures:pic 2 french and indian war.jpg]
Cause:  Proclamation Line of 1763
To settle disputes between the American Colonists and the Native Americans; Colonists had to stay on the east side of the Proclamation Line and Native Americans had to stay on the west side.

Effect:  Colonists who lived on the west side had to leave and move to the east side.  George Washington and Thomas Jefferson were land speculators who wanted to purchase land in what is now Kentucky using veteran land papers, and then sell the land to colonists to develop.  They were told that they couldn’t sell this land because it wasn’t theirs; it belonged to the Native Americans.

[image: WININSTALL:Liberty Pictures:pic 3 proclamation act.png]


Cause:  Stamp Act of 1765
King George III decided to use taxes as a way to pay for the French and Indian War.  The colonists were the only ones not paying taxes to Britain. Anything that was printed and bought would have to have a taxed stamp.

Effect:  Patrick Henry gives his famous speech, “No Taxation without Representation.”  Parliament had no right to tax the people of Virginia.  Parliament is the government of England and no one from the colonies could represent the colonies in Parliament.
[image: WININSTALL:Liberty Pictures:pic 4 stamp act.jpg]










Cause:  Sons of Liberty Formed, 1765
Led by Samuel Adams, they protested the tax by burning stamps and threatening stamp agents.

Effect:  Britain didn’t get any money from the tax so they repealed it; colonists celebrated.

[image: WININSTALL:Liberty Pictures:pic 5 stamp act.jpg][image: WININSTALL:Liberty Pictures:pic 6 repeal stamp act.jpg]



Cause:  Townshend Acts, 1767
Tariff and tax all imported goods to the colonies.

Effect:  Colonists boycotted all British imports; they started making their own tea from berries and herbs.
Daughters of Liberty were formed; they weaved cloth instead of using wool from Britain.

[image: WININSTALL:Liberty Pictures:pic 8 daughters of liberty.gif]

Cause: Boston Massacre Mar 5, 1770
Edward Garrick was walking the streets of Boston yelling insults at the British troops.  Hugh White, a British soldier, lost his temper and hit Garrick on the head with his musket.  The crowd got angry and soldiers fired into the crowd.

Effect:  Five killed; Crispus Attucks was the first man killed.  No British soldiers were convicted of murder.

[image: WININSTALL:Liberty Pictures:pic 9 boston massacre.jpg]
Cause: Taxes Repealed Mar 5, 1770
Parliament took away all taxes on colonists except the tea tax.

Effect: The Committees of Correspondence formed in 1772; express riders delivered the news from town to town.


[image: WININSTALL:Liberty Pictures:pic 10 repeals taxes.jpg]


Cause: Boston Tea Party, Dec 16, 1773
Sons of Liberty dressed up as Indians and poured tea into the Boston Harbor.

Effect: King George III punished the colonists.  Colonists called these punishments The Intolerable Acts.

[image: WININSTALL:Liberty Pictures:pic 11 boston tea party.gif]



Cause: Intolerable Acts 1774
Boston Port Act – closed the Port of Boston until all the tea that was destroyed was paid for.
Quartering Act of 1774 – colonists must house and feed British soldiers in their homes.
Massachusetts Government Act – Britain  was in control of the government.
Administrative Justice Act – the governor could move a trial involving British officials to another colony so that the official had a better chance of being found not guilty.
Quebec Act – boundaries expanded and governing control went to the Province of Quebec (French owned)

Effect:  Colonists had to take sides as either Loyalists or Patriots.

[image: WININSTALL:Liberty Pictures:pic 12 intolerable acts.jpg]
Cause:  First Continental Congress
September 1774
All colonies except Georgia (they still wanted Britain’s protection) sent representatives to oppose the Intolerable Acts.

Effect:  They voted to stop trade with Britain.  In case war was necessary, they began training a militia and minutemen and decided to meet again in one year.


[image: WININSTALL:Liberty Pictures:pic 13 first continental congress.jpg]
Cause:  Battle of Lexington and Concord April 18, 1775
700 British soldiers had a secret march from Boston to Concord in search of militia weapons, which they were ordered to seize and destroy.  They also were looking for Samuel Adams and John Hancock to arrest. Adams and Hancock were in Lexington at the time.

Effect:  Paul Revere learned of the secret plan and made his famous midnight ride to Lexington and Concord to warn that the Redcoats were coming.  Adams and Hancock escaped.  Weapons were not seized and the colonists ran the British out of the area.  


[image: WININSTALL:Liberty Pictures:pic 14 midnight ride.jpg]



Cause:  Second Continental Congress May 10, 1775.  Delegates from the First Continental Congress reconvened. 

Effect: The War began; the Declaration of Independence was written and adopted on July 4, 1776.


[image: WININSTALL:Liberty Pictures:20071018_declaration[1].jpg]
Lesson 3:  History Mystery
Common Core State Standards
5. RI.2 Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.
 5. RI.3 Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.
5. RI.5 Compare and contrast the overall structure.					
5. RI.6 Describe how a narrator’s or speaker’s point of view influences how events are described.
5. RI.7 Analyze how visual and multimedia elements contribute to the meaning, tone or beauty of a text.
5. W.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information.
5. W.9 Draw evidence from literary or informational texts to support analysis, reflection and research.
Nevada State Social Studies Standards
H2.5.7 Identify the causes, key events, and people of the American Revolution.
H2.5.8 Explain the relationship between the American colonies and England, and discuss its impact on independence.

Essential Understandings and Skills of Lesson: To reinforce the understanding of Liberty.
Rationale: Apply knowledge from previous lessons to analyze primary sources.
Student Objectives: Demonstrate an understanding of the correlation among the primary sources. 
Materials: Display TACOS poster, primary source documents (4 copies per envelope), manila envelopes,  and two History Mystery worksheet packets for each student to complete.


Lesson Plan Outline:  Lesson 3:  History Mystery
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	


Day 1
(90 minute session)
	Place one manila envelope per group (which has 4 copies of primary source).  Allow 5-7 minutes for students to analyze and discuss.  (The primary sources are listed on page 41.)
	Students analyze and discuss the primary source that is in the manila folder.  Students replace the primary source in the folder and focus on the TACOS strategy of analyzing the primary source by filling out the Analyzing Primary Source handout.
	Place students into groups of four.

	
	Teacher tells students when to rotate to the next envelope; rotate and support.
	The students do this at each area until they have been to all 7 primary source envelopes
	“History Mystery – Analyzing Primary Sources” packet

	
	Repeat until all 7 primary sources are viewed.
	
	

	
	Return to whole group and display the 7 primary sources again to remind students
	Individually, students write the connection they found among the 7 primary sources and what they believe the History Mystery to be by filling out the History Mystery Solution packet.

	

	
	
	Students must use specific evidence from the sources and small group discussion to support their answers.
	“History Mystery Solution” packet



 [image: C:\Documents and Settings\User\Local Settings\Temporary Internet Files\Content.IE5\KTELB120\MC900413328[1].wmf]				TACOS  
Time: When was it created? When is it set? What is the time period? How do you know?
Action: What is happening in the visual?  What can you see?
Caption: Are there any textual clues included to help you understand what it is about?
Objects: List everything that you can see in the visual.
Summary: What is the message of this visual?  What have I learned from looking at it?  Can I make connections to something else?

TACOS is a Pre-AP strategy used to analyze visual sources (political cartoons, photographs, paintings, graphs, charts, and other visual sources).


[image: C:\Documents and Settings\User\Local Settings\Temporary Internet Files\Content.IE5\KTELB120\MC900413328[1].wmf]	
								Name: __________________________
		Date: ___________________________
     				Class: ___________________________
TACOS
Time (when was this created / when is it set)?:
_______________________________________________________________________________________________________________________________________________________________
Action (what’s happening in the image)?:
_______________________________________________________________________________________________________________________________________________________________
Caption (what textual clues are included)?:
_______________________________________________________________________________________________________________________________________________________________
Objects (list everything visible in the image).:
_______________________________________________________________________________________________________________________________________________________________
Summary (what is the message of this image)?:
__________________________________________________________________________________________________________________________________________________________________________________________

H i s t o r y   M y s t e r y – Analyzing Primary Sources
Your Name and #: __________________________________________________________
Names of other members in your group: ____________________________________________

Below, collect all of your observations, comments, clues, details, etc. of each picture (from the TACOS sheet) that may help you solve the HISTORY MYSTERY.  

Picture #1: 





Picture #2:






Picture #3:




Picture #4:





Picture #5:






Picture #6:






Picture #7:



History Mystery Solution
Name: ____________________________
Team members: __________________________________________________________
Use the TACOS strategy of analyzing a visual primary source.
Directions:  Discuss with your group and take notes on the important parts of your observations.  You will use these notes as evidence to support the theme of this History Mystery.

#1 



#2




#3





#4





#5





#6





#7




I think the theme of this History Mystery is . . .




Evidence from the primary sources that helped me figure this out . . .

















The 7 Primary Sources:
· “Join, or Die”  political cartoon (disjointed serpent – 1754)

· Patrick Henry “Give Me Liberty, Give Me Death” speech in 1775 

House of Burgesses by Peter Rothermel in 1851 from Wikipedia

· Excerpt from Book of Negroes, record of Black Loyalists receiving 

certificates of freedom in 1783

· Broadside poster soliciting recruits for Continental Army in 1775,
from: connecticuthistory.org/topics-page/revolutionarywar
· Liberty or Death – Hanover Associators 1774 flag

· Declaration of Independence with revisions – 1776

· Map of Battle of Yorktown - 1781




[image: WININSTALL:Liberty Pictures:1280px-Benjamin_Franklin_-_Join_or_Die.jpg]

  [image: WININSTALL:Liberty Pictures:Patrick_Henry_Rothermel.jpg]
[image: WININSTALL:Liberty Pictures:book of negro certificate.jpg]



[image: WININSTALL:Liberty Pictures:RevWarBroadside-e1332016656366-610x559.jpg]

[image: WININSTALL:Liberty Pictures:liberty or death.jpg]

[image: WININSTALL:Liberty Pictures:declarationdraft_large.jpg]

[image: WININSTALL:Liberty Pictures:367px-Plan_of_the_Battle_of_Yorktown_1875.png]
Lesson 4: Declaration of Independence APARTY
Common Core State Standards
5. RI.2 Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.
5. RI.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 topic or subject area.
5. RI.8 Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which points.
5. SL.1 Engage effectively in a range of collaborative discussions with diverse partners on grade 5 topics and texts building on others’ ideas and expressing their own clearly.
5. SL.2 Summarize a written text read aloud or information presented in diverse media and formats including visually quantitatively and orally.
5.L.4 Determine or clarify the meaning of unknown and multiple meaning words and phrases based on grade 5 reading and content choosing flexibility from a range of strategies. 
Nevada State Social Studies Standards
H2.5.6 Identify the events that led to the Declaration of Independence.
H2.5.7 Identify the causes, key events, and people of the American Revolution.
H2.5.8 Explain the relationship between the American colonies and England, and discuss its impact on independence.

Essential Understandings and Skills of Lesson: Primary source analysis while listening to others to gain understanding and finding evidence in a text.
Rationale:  Students will be able to read closely and analytically to comprehend a complex informational text.
Student Objectives: In this lesson, students will analyze a primary source, the Declaration of Independence, using the pre-AP strategy for analyzing written sources. 
Materials: Copies of the Declaration of Independence for each student and a copy of APARTY graphic organizer.



Lesson Plan Outline:  Lesson 4: Declaration of Independence APARTY
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	Day 1 
(10 minutes)
	Go over the elements of APARTY strategy to analyze the Declaration of Independence
	Students follow along as teacher reads the APARTY elements.
	.

	Day 1 
(45 minutes)
	Teacher reads aloud the first page of the Declaration of Independence (pg. 50) to students as they follow along.  Teacher reads this portion a second time, stopping to clarify vocabulary and meaning.  The teacher should read the text prior to teaching the lesson to identify words that students may find difficult or for syntax they want students to notice.
	Students follow along as teacher reads the portion the first time.  For the second reading, the students should be taking notes on unclear vocabulary (e.g. Cornell Notes or another chosen annotation strategy.)
	Class discussion about vocabulary or phrases the teacher highlights or the students bring up for clarification. Use discretion when explaining and instructing the vocabulary of this text.  It may take longer than the days and times indicated.

	Day 2
(45 minutes)




	Teacher reads aloud paragraphs on pg. 51 to students as they follow along.  Teacher reads the portion a second time, stopping to clarify vocabulary and meaning.
	Students follow along as teacher reads the portion the first time.  For the second reading, the students should be taking notes on unclear vocabulary (e.g. Cornell Notes, or another chosen annotation strategy.)
	

	Day 3
(45 minutes)
	Teacher reads aloud paragraphs on pp. 52-53 to students as they follow along.  Teacher reads the portion a second time, stopping to clarify vocabulary and meaning.
	See directions above.
	

	Day 4
(45 minutes)



	Pass out and review APARTY note taker. Students read through Declaration of Independence, focusing on the APARTY elements.
	Students read through Declaration of Independence, focusing on the APARTY elements, annotating text as needed, and complete APARTY note taker.
	



[image: C:\Documents and Settings\Administrator\Local Settings\Temporary Internet Files\Content.IE5\CRK0J52W\MC900237639[1].wmf]         APARTY    Author: Who wrote/created this document? How do you know? What do you know about this person or organization? What is this author’s point of view? How could
 what you know about this person affect how you process this document?                          
Place & Time: Where and when was this produced? How do you know? Why does this matter (Evidence)? How might this affect your analysis of this document?
Audience: For whom was this document created? 
Reason: Why was this document created? What did the author(s) hope would happen as a result?
The Main Idea: If you were to reduce this document to a short, simple sentence or two, what would it say? Note: this is not the same as explaining what 
the document is about.  What is it saying?
Yeah: So What? Why is this source important? What is there to be learned from analyzing it? To put it another way, why did your teacher have you
read or examine this?

APARTY is a Pre-AP strategy used to analyze written sources (poems, song lyrics, diary entries, newspaper articles, and speeches).		
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Name: ____________________   Date: ___________________
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Lesson 5: Myths of the American Revolution
Common Core State Standards
5. RI.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
 5. RI.2 Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.
 5. RI.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 topic, or subject area.
5. RI.6 Describe how a narrator’s or speaker’s point of view influences how events are described.
5. RI.8 Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which point(s).
5. SL.1 Engage effectively in a range of collaborative discussions with diverse partners on grade 5 topics and texts building on others’ ideas and expressing their own clearly.
5. SL.2 Summarize a written text read aloud or information presented in diverse media and formats including visually quantitatively and orally.
5. SL.3 Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence.
5. RL.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
5. RL.4 Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.
5. W.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
 Nevada State Social Studies Standards
H2.5.6 Identify the events that led to the Declaration of Independence. 
H2.5.7 Identify the causes, key events, and people of the American Revolution.
H2.5.8 Explain the relationship between the American colonies and England, and discuss its impact on independence.




Essential Understandings and Skills of Lesson: Listening to others to gain understanding, finding evidence in a text.  Writing coherent paragraphs with evidence.
Rationale:  Students will gain perspective and be able to inform and explain using reasoning and evidence.
Student Objectives: Students will analyze a secondary source by determining domain specific vocabulary, citing evidence from the text while formulating and supporting their information/explanation on the topic. 
Materials: Copy of “Myths of American Revolution” by John Sterling from Smithsonian Magazine 2010, copies of questions and culminating activity worksheet.


Lesson Plan Outline: Lesson 5: Myths of the American Revolution
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	
Day 1
(45 minute session)
	
Teacher monitors as students read through on their own for the first reading.  Teacher reads aloud to the class for a 2nd read, referencing the annotated words to clarify.
	
Students read independently for text familiarity.   During the 2nd read, students highlight words/phrases as teacher reads the text aloud.
	
See Close Reading Steps on pp. 61-62


	Days 2-5
( 45-60 minute sessions)
	
Teacher reads questions with the students.  Teacher models use of line numbers to reference text and proper highlighting skills that answer the questions, noting that answers may be found in multiple locations of text.  After question 2 is answered, teacher re-reads if needed for understanding.
	
Teacher and students read questions 1 and 2 of the text. Students provide evidence/proof of their answers.  Students should highlight in the text where the answers are to both questions 1 and 2.
	
Formative assessment as the teacher goes through the questions.

	
	
Repeat the process for remaining 4 questions.  Teacher relinquishes support and gives more independence to students.
	
Questions 3 and 4 should be discussed in small group.  Questions 5 and 6 should be done with a partner and the answers should be written.
	
Gradually releasing support from whole group to semi-independent work.

	
	
	By the time question 7 is completed, students should be confident in the process of locating evidence in the text that answers the question referencing it with highlighted work and line numbers. All answers should be complete with evidence from the text.
	

	
	Teacher explains the culminating activity and makes clear the expectations for this assignment.
	Students write an informative/explanatory piece citing the myth and giving 2 pieces of supporting evidence.
	Question 7 is an individually answered question.  Students must cite evidence for an individual grade.  Differentiate by providing needed support.



Outline of Close Reading Steps
Time needed for the various examples on this site ranges from 2-5 days of instruction, depending on the length of class time each day.
1. The teacher introduces the document without providing a great deal of background knowledge. This is a cold read, and the teacher should be aware that students will often encounter texts for which there is no one available to provide the context and a narrative of the text’s importance or critical attributes.   Because these readings will likely be completed in the midst of a unit of study, students will come with a certain amount of background, but the teacher should refrain from providing a parallel narrative from which the students can use details to answer questions rather than honing in on the text itself.
1. To support the historical thinking skill of sourcing a text, the teacher asks students to note the title, date, and author.  The teacher points out that the line numbers will increase opportunities for discussion by allowing the whole class to attend to specific lines of text.
1. Students silently read their own copy of the document. Note: Due to the varying reading abilities and learning styles of students, the teacher may need to end this silent reading time before every single student has completed the reading. Because students will hear it read aloud and reread the document many times, the necessity of maintaining classroom flow outweighs the need to ensure that all students have read the entire document.
1. The teacher demonstrates fluency by reading the document aloud to the class as students follow along. Steps 3 & 4 may be reversed based on teacher knowledge of student needs.
1. The teacher reveals to the students only one text-dependent question at a time (rather than handing out a worksheet with questions).  This could be accomplished through a smart or promethean board, an overhead projector, an ELMO, or chart paper. This focus on a single question promotes discussion. 
1. The teacher asks students search the document for evidence to provide for an answer. Some questions refer to specific areas of the text for students to reread, while others allow students to scan larger areas of the text. In small peer groups, students discuss their evidence citing specific line numbers in order to orient everyone to their place in the text.  The time discussing the text in small groups should remain productive. Offering students too much time may cause them to wander from the text. Keep the pace of the class flowing.
1. Then, the teacher solicits multiple answers from various groups in the class.  During the whole group answer session for each question, multiple responses are expected. Each question provides opportunities to find answers in different words, phrases, sentences, and paragraphs throughout the text.  The teacher should probe students so they will provide sufficient support and meaningful evidence for each answer. We suggest that as students provide textual evidence, the teacher models annotation of the document, so that all students learn how to mark up the text, and so that all students are prepared for the culminating writing assessment.  
1. All questions and answers should remain tied to the text itself.  The questions and answers are intended to build knowledge over the course of the reading.
1. The reading is followed by a writing assignment. Students demonstrate a deep and nuanced understanding of the text using evidence in their writing. This allows the teacher to assess for individual understanding and formatively diagnose the literacy gains and further needs of students.
1. TIP: Because rereading is of fundamental importance in accessing highly complex texts, one very effective way to reach struggling readers is to allow them access to the text ahead of time (especially with teacher support).  However, we suggest that all students in the class encounter the questions on the text for the first time together, as the method provides for heterogeneous groups to tackle the difficult aspects of the text in a low-stakes and cooperative manner.   In our experience, even struggling readers perform well with this method, as they can find evidence directly in the text rather than relying upon a wealth of prior knowledge and experiences.


Teaching American History Project Director
Curriculum & Instruction (Social Studies)
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MYTHS OF THE AMERICAN REVOLUTION

John Sterling			Smithsonian Magazine 2010
WAS GEORGE WASHINGTON A BRILLIANT STRATEGIST? DID AMERICAN PATRIOTS RUSH TO TAKE UP ARMS? COULD GREAT BRITAIN HAVE WON THE WAR? A NOTED HISTORIAN DEBUNKS THE CONVENTIONAL WISDOM
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We think we know the Revolutionary War. After all, the American Revolution and the war that accompanied it not only determined the nation we would become but also continue to define who we are. The Declaration of Independence, the Midnight Ride, Valley Forge--the whole glorious chronicle of the colonists' rebellion against tyranny is in the American DNA. Often it is the Revolution that is a child's first encounter with history.
Yet much of what we know is not entirely true. Perhaps more than any defining moment in American history, the War of Independence is swathed in beliefs not borne out by the facts. Here, in order to form a more perfect understanding, the most significant myths of the Revolutionary War are reassessed.
…
MYTH II. AMERICANS OF ALL STRIPES TOOK UP ARMS OUT OF PATRIOTISM 
THE TERM "SPIRIT OF '76" refers to the colonists' patriotic zeal and has always seemed synonymous with the idea that every able-bodied male colonist resolutely served, and suffered, throughout the eight-year war.
To be sure, the initial rally to arms was impressive. When the British Army marched out of Boston on April 19, 1775, messengers on horseback, including Boston silversmith Paul Revere, fanned out across New England to raise the alarm. Summoned by the feverish pealing of church bells, militiamen from countless hamlets hurried toward Concord, Massachusetts, where the British regulars planned to destroy a rebel arsenal. Thousands of militiamen arrived in time to fight; 89 men from 23 towns in Massachusetts were killed or wounded on that first day of war, April 19, 1775. By the next morning, Massachusetts had 12 regiments in the field. Connecticut soon mobilized a force of 6,000, one-quarter of its military-age men. Within a week, 16,000 men from the four New England colonies formed a siege army outside British-occupied Boston. In June, the Continental Congress took over the New England army, creating a national force, the Continental Army. Thereafter, men throughout America took up arms. It seemed to the British regulars that every able-bodied American male had become a soldier.
But as the colonists discovered how difficult and dangerous military service could be, enthusiasm waned. Many men preferred to remain home, in the safety of what Gen. George Washington described as their "Chimney Corner." Early in the war, Washington wrote that he despaired of "compleating the army by Voluntary Inlistments." Mindful that volunteers had rushed to enlist when hostilities began, Washington predicted that "after the first emotions are over," those who were willing to serve from a belief in the "goodness of the cause" would amount to little more than "a drop in the Ocean." He was correct. As 1776 progressed, many colonies were compelled to entice soldiers with offers of cash bounties, clothing, blankets and extended furloughs or enlistments shorter than the one-year term of service established by Congress.
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… In April 1777, Congress recommended a draft to the states. By the end of 1778, most states were conscripting men when Congress' voluntary enlistment quotas were not met.
Moreover, beginning in 1778, the New England states, and eventually all Northern states, enlisted African-Americans, a practice that Congress had initially forbidden. Ultimately, some 5,000 blacks bore arms for the United States, approximately 5 percent of the total number of men who served in the Continental Army. The African-American soldiers made an important contribution to America's ultimate victory. In 1781, Baron Ludwig von Closen, a veteran officer in the French Army, remarked that the "best [regiment] under arms" in the Continental Army was one in which 75 percent of the soldiers were African-Americans.
Longer enlistments radically changed the composition of the Army Washington's troops in 1775-76 had represented a cross section of the free male population. But few who owned farms were willing to serve for the duration, fearing loss of their property if years passed without producing revenue from which to pay taxes. After 1777, the average Continental soldier was young, single, property less, poor and in many cases an outright pauper. In some states, such as Pennsylvania, up to one in four soldiers was an impoverished recent immigrant. Patriotism aside, cash and land bounties offered an unprecedented chance for economic mobility for these men. Joseph Plumb Martin of Milford, Connecticut, acknowledged that he had enlisted for the money. Later, he would recollect the calculation he had made at the time: "As I must go, I might as well endeavor to get as much for my skin as I could." For three-quarters of the war, few middleclass Americans bore arms in the Continental Army, although thousands did serve in militias.
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MYTHS OF THE AMERICAN REVOLUTION
QUESTIONS:
1. Why is the American Revolution important to our country? (What evidence from the text helped you answer the question)?
2A. What is the historian, John Sterling, debunking in “Myths of the American Revolution”?
2B. Determine the meaning of the word “conscripting” on line 50. What information in lines 45-49 helps you determine this meaning?
Alternative question: How do the words “enlistment quotas” help you infer the meaning     of conscripting?

3. Re-read lines 21-23.  The author says, “The Spirit of 76,” infers all men were excited to be part of the war; find the evidence debunking this from lines 38-72 and cite at least two examples.  

4. Cash, bounties, clothing, blankets, extended furloughs, and enlistments shorter than 1 year were offered to colonists for what purpose?



5. Re-read lines 54 and look at the definition of “bore arms”. Then re-read lines 19-20 which state, “Americans of all stripes took up arms out of patriotism.” Interpret what “took up arms” refers to?

6. How many years after the war started were the African Americans allowed to enlist in the Continental Army?


7. Culminating Activity: Why is this statement a myth?: “Americans of all stripes took up arms out of patriotism.”  After a group discussion led by your teacher, individually write your essay.  (Support your reasoning with evidence).  Use the attached rubric to guide your writing of this informative/explanatory essay question.  Your writing should be at least three paragraphs and contain at least two pieces of evidence from the text.

[image: Macintosh HD:Users:rscndrum:Desktop:Informative Rubric copy.pdf]
Lesson 6: Tories, Patriots, and British Jigsaw Discussion
5. RI.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 topic or subject area. 
5. RI.6 Describe how a narrator’s or speaker’s point of view influences how events are described.
5. RI.8 Explain how an author uses reasoning and evidence to support particular points in a text, identifying which reasons and evidence support which points.
5. RIT.9 Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.
5. SL.1 Engage effectively in a range of collaborative discussions with diverse partners on grade 5 topics and texts building on others’ ideas and expressing their own clearly.
 5. SL.3 Summarize the points a speaker makes and explain how each claim is supported by reasoning and evidence. 
5. SL.4 Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and relevant descriptive details to support main ideas or themes; speak clearly at an understandable pace.
5. W.4 Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.
5.L.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
5. L.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening.
5.L.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 reading and content, choosing flexibly from a range of strategies.
5. L.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal contrast, addition and other logical relationships.
Nevada State Social Studies Standards
H2.5.7 Identify the causes, key events, and people of the American Revolution.
H2.5.8 Explain the relationship between the American colonies and England, and discuss its impact on independence.



Essential Understandings and Skills of Lesson: Primary source analysis, evaluation of multiple perspectives, listening to others to gain understanding, and speaking respectively with others about controversy.
Rationale:  Students will gain a deeper understanding of the controversy between the Tories, the Patriots and the British/King.
Student Objectives: Students will engage in a Jigsaw Seminar, becoming experts on their primary/secondary sources. 
Materials: Primary sources of American Revolution Song Lyrics, The Liberty Song for the Patriot viewpoint, song lyrics for the British/King and Loyalist views, The Congress (1776) and The Rebels (1778). Class copies of the questionnaire and the Accountable Talk sheet for each group.


















Lesson Plan Outline:  Lesson 6: Tories, Patriots, British Jigsaw Discussion
	Approximate Time
(e.g. 15 mins)
	What is the teacher doing during this time?
	What are students expected to do during this time?
	Notes (formative assessment ideas, differentiation, adaptations, etc.)

	Day1-
(45 minute 
Session)
	Teacher will place students in 3 equal groups, divide those subgroups into pairs.  Those pairs become experts in annotating a single reading of one song.   Teacher should make clear expectations around annotation of lyrics and model/review as needed.
	The students will read, annotate and discuss the three lyrics.
	

	Day 1
	Teacher is there to facilitate, clarify and verify.
	Students work in their expert groups to answer the questions and prepare their information to share with the other groups.
	Use Accountable Talk method during group discussion~see handout

	Day 2-
(45 minute session)
	Teacher is circulating and monitoring the student groups of Jigsaw discussion. Looking for accuracy of information and ask for elaboration. 
	Have one or two people from each expert group meet with one or two people from all other expert groups to engage in a small group seminar around the questions. They “teach” the other groups about the purpose of their song. What was the message? Cite from the text. 
	Follow steps of Jigsaw seminar. Use Accountable Talk method during group discussion


	Day 2
	Teacher facilitates discussion, clarifying and verifying as necessary.
	Whole group comes together to share out ideas and final thoughts about the three songs, the messages, and the propaganda.

	Jigsaw seminar rubric






	Day 3-
(30 minute session)
	Teachers use the scoring rubric to decide if students earned an unsatisfactory, minimal, adequate, elaborated, or exemplary
	Students share their propaganda and include songs, advertisements 






	

	Day 4-
(60 minutes session)
	Discuss what the students think is the value of liberty.  
Pass the worksheet out and make sure the students understand that they are to think about modern life and how we are able to express our liberties through speech and/or press.
	Students complete the worksheet labeled “Culminating Activity” ~ 
What is the value of liberty?  
	.
Culminating activity sheet ~ What is the value of Liberty?
See pp. 73-74 for a scoring rubric for the culminating activity.



Jigsaw Seminar Notes:
· Round table discussion (small or whole group) that digs deep into a text to get to the heart of an important issue or enduring understanding.
· Must be around a very worthy text and an interpretative question (based on judgment with not all answers having equal quality depending on the evidence used).
· All students required to speak using evidence from the text.
· Teachers only clarify, ask for elaboration, verify or summarize.
· Same as above, but with multiple texts (3 or 4 articles).
· Choose multiple rich texts on the same issue.
· Have expert groups annotate a single reading and discuss it in a meaningful manner.
· Have one or two people from each expert group meet with one-two people from all other expert groups to engage in a small group seminar around a few open-ended questions that can be answered in part with evidence from each of the texts.
Helpful Hints:
Copy each document on a separate colored paper, so that when the students meet to do the Jigsaw seminar it is easier for them to keep track.
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The Liberty Song
Come, join hand in hand, brave Americans all,
And rouse your bold hearts at fair Liberty's call;
No tyrannous acts shall suppress your just claim,
Or stain with dishonor America's name.
Chorus
In Freedom we're born and in Freedom we'll live.
Our purses are ready. Steady, friends, steady;
Not as slaves, but as Freemen our money we'll give.
Our worthy forefathers, let's give them a cheer,
To climates unknown did courageously steer;
Thro' oceans to deserts for Freedom they came,
And dying, bequeath'd us their freedom and fame.
Chorus
The tree their own hands had to Liberty rear'd,
They lived to behold growing strong and revered;
With transport they cried, Now our wishes we gain,
For our children shall gather the fruits of our pain.
Chorus
Then join hand in hand, brave Americans all,
By uniting we stand, by dividing we fall;
In so righteous a cause let us hope to succeed,
For heaven approves of each generous deed.
Chorus
In Freedom we're born and in Freedom we'll live.
Our purses are ready. Steady, friends, steady;
Not as slaves, but as Freemen our money we'll give.



Name:________________________________________________ Date:_______________________

Please analyze “The Liberty Song” and answer the following questions based on your observations and group discussions.

1. When do you think this song was written?  What evidence did you use to infer this?






2. What is the author’s point of view in this song?







3. Who is the intended audience for the song?




4. What is the purpose of the song? (i.e. praise self, insult the enemy, both, etc.)





Cite examples from the song as your evidence:






5. What principles does the author value? (freedom, unity, loyalty, etc.)





Cite examples from the song as your evidence:



The Congress (1776)
tune: Nancy Dawson Midi
Ye Tories all rejoice and sing 
Success to George our gracious King, 
The faithful subjects tribute bring 
And execrate the Congress. 
These hardy knaves and stupid fools, 
Some apish and pragmatic mules, 
Some servile acquiescing tools, 
These, these compose the Congress.
Then Jove resolved to send a curse, 
And all the woes of life rehearse 
Not plague, not famine, but much worse 
He cursed us with a Congress. 
Then peace forsook this hopeless shore 
Then cannons blazed with horrid roar 
We hear of blood, death, wounds and gore, 
The offspring of the Congress.
With poverty and dire distress 
With standing armies us oppress, 
Whole troops to Pluto swiftly press; 
As victims of the Congress. 
Time-serving priests to zealots preach, 
Who King and Parliament impeach; 
Seditious lessons to us teach 
At the command of Congress.
Prepare, prepare, my friends prepare 
For scenes of blood, the field of war; 
To royal standard we'll repair, 
And curse the haughty Congress. 
Huzza! Huzza! and thrice Huzza! 
Return peace, harmony and law! 
Restore such times as once we saw 
And bid adieu to Congress.


Name:________________________________________________ Date:_______________________

Please analyze “The Congress” song and answer the following questions based on your observations and group discussions.

1. When do you think this song was written?  What evidence did you use to infer this?






2. What is the author’s point of view in this song?







3. Who is the intended audience for the song?





4. What is the purpose of the song? (i.e. praise self, insult the enemy, both, etc.)





Cite examples from the song as your evidence:






5. What principles does the author value? (freedom, unity, loyalty, etc.)





Cite examples from the song as your evidence:







The Rebels (1778) 
(Tune: Black Joak)
Ye brave honest subjects who dare to be loyal,
And have stood the brunt of every trial,
Of hunting shirts and rifle guns;
Come listen awhile and I'll tell you a song;
I'll show you those Yankees are all in the wrong,
Who, with blustering look and most awkward gait,
'Gainst their lawful sovereign dare for to prate,
With their hunting shirts and rifle guns.
The arch-rebels, barefooted tatterdemalions,
In baseness exceed all other rebellions,
With their hunting shirts and rifle guns:
To rend the empire, the most infamous lies,
Their mock-patriot Congress, do always devise;
Independence, like the first rebels, they claim,
But their plots will be damned in the annals of fame,
With their hunting shirts and rifle guns.
Forgetting the mercies of Great Britain's King,
Who saved their forefathers' necks from the string,
With hunting shirts and rifle guns,
They renounce all allegiance and take up their arms,
Assemble together like hornets in swarms,
So dirty their backs, and so wretched their show,
That carrion-crow follows wherever they go,
With their hunting shirts and rifle guns.
With loud peels of laughter, your sides, sirs, would crack,
To see General Convict and Colonel Shoe-Black,
With their hunting shirts and rifle-guns.
See cobblers and quacks, rebel priests and the like,
Pettifoggers and barbers, with sword and with pike,
All strutting the standard of Satan beside,
And honest names using, their black deeds to hide,
With their hunting shirts and rifle guns.
This perjured banditti, now ruin this land,
And o'er its poor people claim lawless command,
With their hunting shirts and rifle guns.
Their pasteboard dollars prove a common curse,
They don't chink like silver and gold in our purse,
With nothing their leaders have paid their debts off,
Their honor's, dishonour, and justice they scoff,
With their hunting shirts and rifle guns.
For one lawful ruler, many tyrants we've got,
Who force young and old to their wars, to be shot,
With their hunting shirts and rifle guns.
Our good King, God speed him! never used men so,
We then could speak, act, and like freemen could go,
But committees enslave us, our liberty's gone,
Our trade and church murdered; our country's undone,
By hunting shirts and rifle guns.
Come take up your glasses, each true loyal heart,
Ane may every rebel meet his due desert,
With his hunting shirt and rifle gun.
May Congress, Conventions, those damned inquisitions,
Be fed with hot sulphur from Lucifer's kitchens,
May commerce and peace again be restored,
And Americans own their true sovereign lord.
Then oblivion to shirts and rifle guns.
GOD SAVE THE KING!
(Originally published in the Pennsylvania Ledger, 1778)
Lyrics: Captain Smyth, Simcoe's Queens Rangers


Name:________________________________________________ Date:_______________________

Please analyze “The Rebels” song and answer the following questions based on your observations and group discussions.

1. When do you think this song was written?  What evidence did you use to infer this?






2. What is the author’s point of view in this song?







3. Who is the intended audience for the song?




4. What is the purpose of the song? (i.e. praise self, insult the enemy, both, etc.)





Cite examples from the song as your evidence:






5. What principles does the author value? (freedom, unity, loyalty, etc.)





Cite examples from the song as your evidence:





Jigsaw Discussion Worksheet
Name:___________________________________________ Date:____________________________
Name of your expert group’s song: _____________________________________________________

Once you have analyzed your song in smaller groups, you will come together and share your answers in your larger expert groups.  Make changes if needed.
Next, discuss the following essential questions.  These questions will guide the Jigsaw Discussion.


Essential Question #1:  What evidence does the author use to defend the position of his or her song?






List all evidence that you plan to bring to the Jigsaw Discussion to support this answer.









Essential Question #2:  What are the agreements between the Patriot side and the Loyalists/ British sides?





List all evidence that you plan to bring to the Jigsaw Discussion to support this answer.






Name: ____________________________________________ Date: _________________________
Culminating Activity:

Think of the Big Idea of the entire Revolutionary War Unit:
What is the value of liberty?
Think about how this concept drove the Revolutionary War heroes of the past.  Have a brief discussion on what YOU think the value of liberty is.
The Bill of Rights is a list of the most important rights of the citizens of a country.  This enables all citizens to have liberty.  The First Amendment, included in the Bill of Rights, states:
Congress shall make no law respecting an establishment of religion, or prohibiting the free exercise thereof; or abridging the freedom of speech, or of the press; or the right of the people peaceably to assemble, and to petition the Government for a redress of grievances.

Student activity: Think about modern life and how we are able to express our liberties through speech and/or press.  Give a specific example of how people are able to express our liberties without punishment.  Cite evidence from this unit to support your example.
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NCONGRESS.July . 1775,
The unanimous Declaration of the thirteen united Sates of America,

When n the Course of human events, it becomes necessary for one peaple to dissalve the
poliical bands which have connected them with another, and to 3ssume amang the powers
ofthe eart, the separate and equalstaton to which the Laws of Nature and of Nature's God
entite them, a decent respect to the opinions of mankind requires that they should declare

the causes which impel them to the separation.

We hold these truths o beself-evident,thatall men are created equal, thst they are
endowed by teir Creator with certain unalienable Rights, that amon these are Life Liberzy
and the pursuit of Happiness.<That to secure these ights, Governments are nsttuted
among Men, deriving thei just powers from the consent o the governed, - That whenever
any Form of Government becomes destructve of these ends,t s the Rightofthe People to
alter orto sholish it and o institute new Goverament, aying tsfoundation on such
principles and organizing it powers in such form, as o them shall seem most ikely o affect
theirSafety and Happiness Prudence, ndecd, willdictate that Governments long
established should not b changed forlight and transien causes; and accordingly al
experience hath sheuin,that mankind are more disposed to sufer, while evis are sufferable,
than to right themselves by abolishing the forms to which they are accustomed. But when 3
fong rain of abuses and usurpations, pursuing invarizblythe same Objectevinces 3 desig
o reduce them under absolute Desptism, s theie Hght, it s ther duty, o throw offsuch
Government, nd to provide new Gusrds for their future security.-Such has been the.
patient suferance of these Colonies: and such is now the necessty which constrains them to
alter their former Systems of Government. The history of the present King of Grest Britainis
a history o repested injuries and usurpations,al having i directobjec the establishment
of an absolute Tyranny over these Sates. To prove this, et Facts be submitted 0. candi.
warld,

Ho has rfused his Assent to Laws, the most wholesome and necessary or the public good.

Ho has forbidden his Governors to pass Laws of mmediate and pressing importance,unless
suspended in their operation ll his Assent should be obtained; and when 5o suspended, ke
has utterly neglected to attend t them.

He has refused o pass other Laws for the scsommodation ofarge dstrcts of peaple, unless
those people would relinguish the rght of Representation i the Legislature,  right
inestimable o them and formidable to tyrants only.

Ho has called together legsiative bodies 2 places unusual, uncomfortzble, and distant rom.
the depesitory of their public Records, forthe sole purpose of faciguing them nto
compliance with his measures.
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He has dissolved Representative Houses repeatedly, for opposing with masly irmness
his invasions on the rights of the people.

He has refused for a long time, after such dissolutions, to cause others to be elected;
whereby the Legislative powers, incapable of Anaihilation, have returned to the
People atlarge for their exercise; the State remaining in the meantime exposed to all
the dangers of invasion from without, and convalsions within.

He has endsavoured to prevent the population of these States; for that purpose
obstructing the Laws for Naturalization of Foreigners; refusing to pass others to
encourage their migrations hither, and raising the conditions of new Appropriations
ofLands.

He has obstructed the Administration of Justice, by refusing his Assent to Laws for
establishing Judiciary powers.

He has made Judges dependent on his Willalone, for the tenure of their offces, and.
the amount and payment of theie salaries.

He has erected a multitude of New Offices, and sent hither swarms of Officers to
harcass our people,and eat out their substance.

He has kept among us, n times of peace, Standing Armies without the Consent of our
legislatures.

He has afected to render the Military independent of and superior to the Gil power.

He has combined with others to subject us to a jurisdiction foreign to our constitution,
‘and unacknowledged by our laws; giving his Assent 1o thelr Acts of pretended
Legistation:

For Quartering large bodies of armed troops among us{

For protecting them, by a mock Tlal, from punishment for any Murders which they
should commit on the Inhabitants of these States:

For cuttng offour Trade withall parts of the world:
For imposing Taxes on us without our Consent:

For depriving us in many cases,of the benefits of Trial by Jury:

For transporting us beyond Seas to be tried for pretended offences

For abolishing the free System of English Laws in a neighbouring Province,
establishing therein an Arbitrary government,and enlarging its Boundaries 50 3s to
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render itat once an example and it instrument for introducing the same absolute rule into
these Colonies:

For taking away our Charters, abolishing our most valuable Laws, and atering
fundamentally the Forms of our Governments:

For suspending our own Legislatures, and declaring themselves invested with power to
legislate for us in all cases whatsoever.

He has abdicated Government here, by declaring us out o his Protection and waging War
againstus.

He has plundered our seas, ravaged our Coasts, burnt our towns, and destroyed the lives of
our people.

He s at this time transporting large Armies of oreign Mercenaries to compleat the works of
death, desolation and tyranny, already begun with circumstances of Cruelty & perfidy
scarcely paralleled in the most barbarous ages, and totally unworthy the Head of a ci
nation.

fed

He has constrained our fellow Citizens taken Captive on the high Seas to bear Arms against
their Country, to become the executioners of their friends and Brethren, or o fall
themselves by their Hands.

He has excited domestic insurrections amongst us, and has endeayoured.to bring on the
inhabitants of our rontiers, the merciless Indian Savages, whose known rule of warfare. s
an undistinguished destruction of al ages, sexes and conditions.

In every stage of these Oppressions We have Petitioned for Redress in the most humble
terms: Our repeated Petitions have been answered only by repeated injury. A Prince whose
character is thus marked by every act which may define a Tyrant,is unfit o be the ruler ofa
free people.

Nor have We been wanting in attentions to our British brethren. We have warned them
from time to time of attempts by their legislature to extend an unwarrantable jurisdiction
over us. We have reminded them of the circumstances of our emigration and settlement
here. We have appealed to their native justice and magnanimity, and we have conjured
ther by the ties of our common kindred to disavow these usurpations, ebich, would
inevitably interrupt our connections and correspondence. They too have been deaf to the
Volce of justice and of consanguinity. We must, therefore, acquiesce in the necessity, which
denounces our Separation, and hold them, as we hold the rest of mankind, Enemies in War,
in Peace Friends.
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We, therefore, the Representatives of the united States of America,in General Congress,
Assembled, appealing to the Supreme Judge of the world for the rectitude of our intentions,
do,in the Name, and by Authority of the good People of these Colonies,solemnly publish.
and declare, That these United Colonies are, and of Right ought to be Free and Independent
States; that they are Absolved from all Allegiance to the British Crown, and that allpolitical
connection betuween them and the State of Great Britain,is and ought to be totaly dissolved;
and that s Free and Independent States,they have full Power to levy War, conclude Peace,
contact Alliances, establish Commerce, and to do all other Acts and Things which
Independent States may ofright do. And for the support of this Declaration, with s firm
reliance on the protection of divine Providence, we mutually pledge to each other our Lives,
our Fortunes and our sacred Honor.

‘The 56 signatures on the Declaration appear in the positions indicated:

Column 1
Georgia:
Button Gwinnett
Lyman Hall

George Walton

Column2

North Carolinas
William Hooper
Joseph Hewes

Joha Penn




image29.png
13¢

135

136

17

138

139

140

101

102

143

104

15

146

107

148

149

150

151

152

153

15

15

156

157

158

159

South Carolina:
Edvward Rutledge
Thomas Heyward,Jr
Thomas Lynch, r.

Acthur Middleton

Column 3
Massachusetts:

John Hancock

Maryland:

Samuel Chase

William Baca

Thomas Stone.

Charles Carroll of Carrollton

Virgi

George Wythe
Richard Henry Lee
Thomas Jeferson
Benjamin Harrison
Thomas Nelson, Je
Francis Lightfoot Lee

Carter Braxton
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Column 4

Pennsylvania:
Robert Morris
Benjamin Rush
Benjamin Franklin
John Morton
George Clymer
James Smith
George Taylor
James Wilson
George Ross

Delaware:
Cacsar Rodney
George Read

Thomas McKean

Column§

New York
William Flod
Phillp Livingston
Francis Lewis
Lewis Morris

New Jersey
Richard Stockton
John Witherspoon

Francis Hopkinson
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John Hart

Abrabam Clark

Column 6
New Hampshire:
Josiah Bartlett
William Whipple
Massachusetts:
Samuel Adams
Jobn Adams
Robert Treat Paine
Ebridge Gerry
Rhode lsland:
Stephen Hopkins
Willam Ellery
Connecticut:
Roger Sherman
Samuel Huntington
William Wilams.
Oliver Wolcott
New Hampshire:

Matthew Thoraton
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2013 Informative/Explanatory Writing Rubric (Grades 3-5)

The response is fully sustained and consistently
and purposefully focused:

o controlling idea or main idea of a topic is
focused, clearly stated, and strongly
maintained
controlling idea or main idea of a topic is
introduced and communicated clearly
within the context

The response has a clear and effective
organizational structure creating unity and
completeness:

o use of a variety of transitional strategies

e |ogical progression of ideas from beginning
to end
effective introduction and conclusion for
audience and purpose

The response provides thorough and convincing
support/evidence for the controlling idea or main
idea that includes the effective use of sources,
facts, and details:
e use of evidence from sources is smoothly
integrated, comprehensive, and relevant
o effective use of a variety of elaborative
techniques

The response clearly and effectively expresses
ideas, using precise language:
o use of academic and domain-specific
vocabulary is clearly appropriate for the
audience and purpose

The response demonstrates a strong command
of conventions:

o few, if any, errors are present in usage and
sentence formation

o effective and consistent use of punctuation,
capitalization, and spelling

The response is adequately sustained and
generally focused:

e focus is clear and for the most part
maintained, though some loosely related
material may be present

o some context for the controlling idea or
main idea of the topic is adequate

The response has an evident organizational
structure and a sense of completeness, though
there may be minor flaws and some ideas may
be loosely connected:
e adequate use of transitional strategies with
some variety
adequate progression of ideas from
beginning to end
adequate introduction and conclusion

The response provides adequate
support/evidence for the controlling idea or main
idea that includes the use of sources, facts, and
detalils:

e some evidence from sources is integrated,
though citations may be general or
imprecise

o adequate use of some elaborative
techniques

The response adequately expresses ideas,
employing a mix of precise with more general
language:
o use of domain-specific vocabulary is
generally appropriate for the audience and
purpose

The response demonstrates an adequate
command of conventions:

e some errors in usage and sentence
formation may be present, but no
systematic pattern of errors is displayed

e adequate use of punctuation,
capitalization, and spelling

The response is somewhat sustained and may
have a minor drift in focus:
e may be clearly focused on the controlling
or main idea, but is insufficiently sustained
e controlling idea or main idea may be
unclear and somewhat unfocused

The response has an inconsistent organizational
structure, and flaws are evident:
e inconsistent use of transitional strategies
with little variety
e uneven progression of ideas from
beginning to end
e conclusion and introduction, if present, are
weak

The response provides uneven, cursory
support/evidence for the controlling idea or main
idea that includes partial or uneven use of
sources, facts, and details:

e evidence from sources is weakly
integrated, and citations, if present, are
uneven

e weak or uneven use of elaborative
techniques

The response expresses ideas unevenly, using
simplistic language:
o use of domain-specific vocabulary that may
at times be inappropriate for the audience
and purpose

The response demonstrates a partial command
of conventions:
o frequent errors in usage may obscure
meaning
¢ inconsistent use of punctuation,
capitalization, and spelling

A response gets no credit (0) if it provides no evidence of the ability to [fill in with key language from the intended target].

This rubric was released by the Smarter Balanced Assessment Consortium to help teachers, administrators, and policymakers better
understand the Common Core Standards and prepare for the implementation of the Smarter Balanced assessments. The Nevada
Department of Education has reformatted it to fit on one page.

The response may be related to the topic but
may provide little or no focus:

e may be very brief
e may have a major drift
e focus may be confusing or ambiguous

The response has little or no discernible
organizational structure:
e few or no transitional strategies are evident

o frequent extraneous ideas may intrude

The response provides minimal
support/evidence for the controlling idea or main
idea that includes little or no use of sources,
facts, and details:

o use of evidence from the source material is
minimal, absent, in error, or irrelevant

The response expression of ideas is vague,
lacks clarity, or is confusing:
o uses limited language or domain-specific
vocabulary
o may have little sense of audience and
purpose

The response demonstrates a lack of command
of conventions:

o errors are frequent and severe and
meaning is often obscure

Working Copy January 30, 2013
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Assessment Of Persuasive Writlag On A Publle lssue

SCORING RUBRIC*
The overarching consideration in scoring is the degree to which a student’s response
has the potential to persuade a reader. Three elements focus the assessment:
whether or not the student has (a) taken an informed stand, (b) provided persuasive

reasons, and (¢) elaborated upon those reasons. Students’ essays receive one of five
scores:

UNSATISFACTORY
The student has failed to take a stand on the issue under examination, or
has taken a stand but has failed to provide a single persuasive reason.

1

MINIMAL
The student has taken a stand on the issue under examination and has
provided at least one persuasive reason, or at {east two suppoitive
reasons.

(]
v

[~
[

ADEQUATE
The student has taken a stand on the issue under examination and has
provided two or more persuasive reasons. Elaboration of reasons is not
necessary. The presentation of only one persuasive reason, if
elaborated, qualifies for this score.

ELABORATED
The student has taken a stand on the issue under examination, has
provided two or more persuasive reasons, and has provided elaboration
on at least one of those reasons. Presentation of many persuasive
reasons (at least three) without elaboration also qualifies for this score.

E.
L)

(2.
»

EXEMPLARY
The student has taken a stand on the issue under examination and has
presented at least two elaborated persuasive reasons and an argument
so clear, coherent, and grammatically correct as to merit public
display as an outstanding accomplishment for & high school student.
There are no significant undermining reasons, faulty assumptions, or
irrelevant reasons.

ESSAY NUMBER SCORE

* mmwmmmpmuwmummmwmrmm
Secondary Schools Test of Higher-Order Thinking in Sociat Studies (1990)

272
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Diana Hess and Julie Posselt

Table 3. Scoring Checklist for Scored Discussions

Positive Negative
1. Making a relevant comment 1.Makinganinelevamcommcnt(—1)
1) 2. Not paying attention 1)

2. Using 2 probing question 10 3. Interrupting anothet discussant to
elicit more # on of to p:eventhimfromparﬁcipaﬁng -2
get someone involved in the 4. Lack of or inappropriate use of
discussion (+1) evidence when making 2 factual

3. Using evidence to suppor 2 statement (~2)
statement {+1) 5. Monopolizing/dominating 2

4. Challenging the relevancy of discussion so as to prevent others
a person’s comment o vse of from pasticipating (-3)
evidence (+2) 6. Making a personal attack (-4)

5. Using evidence from Notes:
personally gathered sources e Individually, smdents may not
to support a statement (+2) receive more than 18 points per

6 %\;Smanzmg the discussion discussion.
+
7. Recognizing a contradiction « An additional 1-5 points are added
in, someone’s posiion ¢2) to each individual’s score on the
g— Making a stipulation (2'22)) basis of the overall discussion’s
. Making a concession L a maximum of inis.

10. Making 2 clear transition 0 2 qualky, for &po

relevant issue (+3) « A maximum of 3 points may be

11. Wdentifying and explaining 3 eamned on #1 (positive), and a

value conflict (+3) maximum of 8 points may be

12. Stating and explaining an earned between #3 and #5

appropriate analogy (+3) (positive).

their final grade, it amounted to only about 10 percent; the advocacy
speech and written tests made up the bulk of their grade.

Teachers of the Course

According to Bob Matin, who has taught social studies for 33
years, democracy is rooted firmly in free speech and participatory
citizenship; therefore, engaging students’ minds through discussions
of public policy issues enables them to practice 2 fondamental as-

of that citizenship. Ultimately, he claims, citizens need to de-
liberate with one another t0 form opinions on issues that are then
communicated to political leaders in our democratic republic. From
Martin’s philosophy of democracy comes his attempt to create a
democratic classroom in which the free marketplace of ideas reigns
within a climate of mutual respect. To prevent lending «instant cred-
ibility to some positions and a lack of credibility to some other po-
sitions,” Martn farely offers his own pesspectives on the issues
under discussion and rarely publicly comments on students’ contri-
butions in 2 way that would reveal his personal views.

parker, W.C. & Hess, D. {2001). Teaching with and for discussion. Teacher and Teacher
Education, 17, 273-289.
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