2012-2013 Teaching American History

Extended Discussion/Writing Lesson Plan Template

Lesson Title: How effective was the New Deal program in responding to the Dust Bowl tragedies?
Author Name: Shaun Taylor

Contact Information: email: sptaylor@washoeschools.net
Phone: 722-9534

Appropriate for Grade Level(s): 8" Grade

US History Standard(s)/Applicable CCSS(s): CCSS Standards: Engage effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and
expressing their own clearly. a. Come to discussions prepared having read or researched material under study; explicitly draw
on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion.
History Standards: H2.[9-12].9 Describe the causes and consequences of the Great Depression.

H2.[9-12].10 Analyze the policies and programs of the New Deal, and their effects on political, economic, and diplomatic
institutions.

(G8.[6-8].2 Evaluate the role of technology in the human modification of the physical environment.

G8.[6-8].3 Describe the changes that result from human modification of the physical environment.

Engagement Strategy: Discussion/Accountable Talk (Round Table)

Student Readings (list): 1. Voices from the Dust Bowl

Common Sense -- July 1939; http://memory.loc.gov/cgi-bin/ampage?collid=afcts&fileName=clip004/clip004.db&recNum=0
2. http://www.archives.gov/education/lessons/sow-seeds/ 3. http://www.archives.gov/education/lessons/sow-seeds/
4, http://www.archives.gov/education/lessons/sow-seeds/ 5. http://bl-libg-doghill.ads.iu.edu/gpd-
web/FSA/Farm%20Debt%20Adjustment.pdf 6. http://www.fca.gov/about/history/historyFCA FCS.html

Total Time Needed: 3 59 minute periods

Lesson Outline:

Time Frame What is the teacher doing? What are students doing?
(e.g. 15 minutes)

Day #1 Teacher is explaining the discussion question and | Students are organizing materials and writing the
20min the sources students must examine. Explain the discussion questions on top of each source.
analysis sheets for the documents, why it is
important to take good notes in preparation for
discussion.

Assigning first 3 documents for students to Reading documents either out loud or following
analyze, circulating room for questions and along as the documents are read. Highlight and
discussion with students. underline key information that relates to the
question. Fill out appropriate analysis sheet on
the document.

5 min Wrap up Organize materials in notebook

The pages that follow the Lesson Plan Template include: student readings (sources) and questions, assignment sheet, model essay and
rubric, self-assessment/reflection.
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Teacher is explaining the discussion question and
the sources students must examine. Explain the
analysis sheets for the documents, why it is
important to take good notes in preparation for
discussion.

Students are organizing materials and writing the
discussion questions on top of each source.

Assigning remaining 3 documents for students to
analyze, circulating room for questions and
discussion with students.

Reading documents either out loud or following
along as the documents are read. Highlight and
underline key information that relates to the
guestion. Fill out appropriate analysis sheet on
the document.

Wrap up/ Explain the procedure of the
roundtable discussion that will be occurring next
class.

Organize materials in notebook/ homework
prepares analysis sheets for use during the
roundtable discussion.

Explain the procedure for the round table/ hand
out discussion note-taker. Facilitate the
discussion, use follow-up questions when
necessary.

Participate in the roundtable, taking careful notes
on the discussion sheet.

15 min

Discussion wrap-up/Explain the writing
assignment for the following class

Students will organize analysis sheets, and
discussion sheet for writing assignment.

Day #4 50
min.

Teacher will explain the writing assignment;
Create a newspaper article examining the
government’s response to the Dust Bowl tragedy,
explain the rubric which will be used to assess the
students.

Students will begin working on a draft of
newspaper article, using all analysis sheets,
discussion sheet. Finish final for homework.

The pages that follow the Lesson Plan Template include: student readings (sources) and questions, assignment sheet, model essay and
rubric, self-assessment/reflection.
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Q - Questions you have that stem C — Comments you have about the Q - Quotes from the reading or the
from the reading... reading - things you think about as source that will provide evidence for
you are reading (relation to history, your argument. Include your analysis
current events, another subject area,
your life)

1.
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Poster Analysis Worksheet

What are the main colors used in the poster?

What symbols (if any) are used in the poster?

If a symbol is used, is it
1. clear (easy to interpret)?
2. memorable?
3. dramatic?

Are the messages in the poster primarily visual, verbal, or both?

Who do you think is the intended audience for the poster?

What does the Government hope the audience will do?

What Government purpose(s) is served by the poster?

The most effective posters use symbols that are unusual, simple, and direct. Is this an effective poster?

The pages that follow the Lesson Plan Template include: student readings (sources) and questions, assignment sheet, model essay and
rubric, self-assessment/reflection.




Roundtable Discussion Worksheet:

The Focus Question: Your answer before the discussion: A piece of evidence from the text or
fellow student response that

supports your answer.

1.

The pages that follow the Lesson Plan Template include: student readings (sources) and questions, assignment sheet, model essay and
rubric, self-assessment/reflection.




Student Assignment Sheet

Students will be investigating the Dust Bowl, a natural disaster experienced by many during The Great
Depression. You will be examining primary source documents using assigned analysis sheets and participating
in a roundtable discussion. The focus question for the activity will be the centerpiece of your analysis. The
question: How effective was the New Deal program in responding to the Dust Bowl tragedies? Students
will examine the agriculture industry in the United States during WW1 continuing through the Dust Bowl.
Students will develop opinions and reasoning for the causes and response of the government to the Dust Bowl.

Please use the following as a checklist for the activity.

Receive all handouts

6 documents

6 analysis sheets

1 discussion sheet

1 rubric

Begin analysis of documents; fill out appropriate analysis sheets
Continue analysis of documents and sheets.
Prepare for roundtable discussion
Participate in discussion

Rough draft article

Final draft of article

o
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Writing a Newspaper Article

Students will use the Roundtable discussion sheet along with document analysis sheets and imagine
they are a newspaper reporter. Students should follow the rubric when writing the article. Being a
reporter they will need to answer the basic questions that every reporter must address: who, what,
when, where and how. They will also need to think of a headline for the article.

The pages that follow the Lesson Plan Template include: student readings (sources) and questions, assignment sheet, model essay and
rubric, self-assessment/reflection.




News Article Rubric

Use this rubric to help you as you write your news articles. Remember that your article must be historical. Your teacher will use this
rubric when they read and evaluate your article.

Newspaper Basics: 15 points

Headline communicates main idea of story (5 points)

Has a byline (name of author) (5)

Dateline includes date and place (5)

Organization, Style, and Content: 55 points

Lead catches the reader’s attention and makes the reader want to keep on reading (5)

First paragraph following the lead gives the most important information: who, what, where, when, why, how (9)
Rest of article gives sufficient and appropriate information, including lots of specific details (10)

Includes at least 2 pertinent quotations (6)

Relates to the essential question (10)

Is written in the third person (5)

Is easy to read and understand, and uses appropriate and engaging vocabulary (10)

Format: 30 points
Is at least 250 words long (10)

Demonstrates correct punctuation: especially no run-on sentences! (7)
Capitalization is correct: beginning of sentences, proper nouns (7)
Spelling is correct (6)

TOTAL: 100 points Comments:

The pages that follow the Lesson Plan Template include: student readings (sources) and questions, assignment sheet, model essay and
rubric, self-assessment/reflection.




Sample Newspaper Article:

Source: Voices from the Dust Bowl

Common Sense -- July 1939; http://memory.loc.gov/cgi-
bin/ampage?collld=afcts&fileName=clip004/clip004.db&recNum=0
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Tram plli ng Out
The Vintage

By Charles L. Todd

Farm Secarity Camps Provide the
Imperial Falley Migrants FEFith a

- Home and a Hope

Richest agriculiural center in California and

h:-dq_u:rlcr:. af the Stage"s front-line resc-
tonary defence, Imperial has taken one Mew
agency Do its boscem. The DMigrarory Labor
Camps, s=t up under the Farm Securicy Admin-
istraticn in 1937, have won a real wvictary over
the Forces of srupids and wrath that made the
Valley @ sink-hole of farm labor exploitation since
the days of the first irrigating dirch.

e wasm'c =m casy victary. §he camps were big-
terly foughe amd bated from the bheginnéing: the
wonder i that a single tent sarvi Ak cthose
mmeem mredl women who pioneered ar Brawley, Indio
and Clli]:r:tri:_ an 'yl:luu".". End that most of them
peefer mor to discouss e John Steinbeck goe the
story, - but what ke personzlly went throogh is
known only 0o & few men who took him lhr\-uug_h
it—men like Collineg amnd Searkice. Those heroic
families out of Oklahoms and Arkansss knaow the
spory towm, bue they have their fngers crossed, an<d
they area’t talking. Mo, one snust go o the oppo-
sittom itself o hear what is happening in Irmperial
Walley: 1o the lotal service clubs, dhe Parent-
Teachers MAssociations, the Thambers of Corm-
merce, the lards of the loczl Press, e Assocasted
Farmers and the tu:\-ﬁrl.:.r_p men and wamen whoa
shouted themselves hosrse aver the threst to thesre
A mrricanisam, their liberges, and cheir swirpoe.

There are =ocane «leven Magravory Labar
Cemps scattercd through California, =znd their
storics arc precey much che same. [In the Hede
rown of Brawley, for example, over three bhune
dred dust-bowl familics were huddled mogether
im a dry riverbed a few miles cut of town. The
imtimaps derails of their existence may be found im
a dozem Farm Sccwurity Admanistration roports,
am ke Rles of the Simon j'. Touhin ;n—ﬁ:l:r. in Steime
beck™s “Frapes of Wirath™ ; or they may be svadied
personally in the Bakersheld area where ithe
clean-up 55 by no means Rpished. [respice the une-
belicvable mascry an that riverbed, the gooad cini-
zens of Imperial Valley did nothimg. A few half-
husmorowesly suggested that the kics™ be lancsd

IME‘ERI.&L YVALLEY has changed ims mmne.

ap amd shot: others scnt half-hoarced protests Do
thie Health Department.

Then, cne day in 1937, representatives of dthe
Farm E-ncuriry .ﬁ.l:'lmi.ni:ﬂ;p:.:i.q-nl l=d by Tom Cal-
lins, walked snta Bl:':'llrlz'f_ Cm:luﬂiﬂl A CRT e
miene for the parchsse of a amall plot of land =t
the edge af the town, they drew up plans for eemt
plagforms, am office building, a mnurscry and a
meedical wnit, thres sanitery wnits with showerbaths
and toilers, a tockshed, = garage—in fact, all that
Eocs inte the making of a rough bur livable com-
muanity. Beypond lay the greas orchards and vege-
tahble mercs where migrane labor was nmecded.
Arcound them lived the big growers, the farm-
factory-bank owners who n 1934 bhad banded
chemaelves cogether as the Associated Farmer ar-
Eanization o “‘promots the prompt, aorderfy and
effcient adminisiraton of jpustice:” MAnd over im
the riverbed were 300 SAmersicam famalies whn-
had & very intimate knowledge of such “justics""

HAs plans for the Foverpmernt camp were bheing
aired, the frst o ger upsce was the editar of The
Brasdey MNWeeea. The whole thing cazme sirsighe
our of Russia—mno doubr abous it MNext day anm
editorial imformed the ciazens of Hrawley that
the harmmmer and sickle would scom be hoisted on
the wery rim of town, The editor waszn"c being
fanny cither. He believed it Asked Bow he Fecls
abouwt it now that the camp has been a realicy for
mearly twa yoars, the editor i strampely gquiet.
Ferhaps he is chinking of the day Tom Collins
'lra.'ll-u.-i in and asked him bow many red stripes
there are in the Amecrican Hag. Fle gor caughs on
chat TINCL WO AT he s a livde :.u::pu-l:ll:lu:. of sgrmngg-
ers.  “"Well, the dama camp iz here naw, and
there's pothing we can da about it s the mwost
Ome camn E{:t aeak af him. Buat there haven'c bBeen
any more editorials on the subject, snd hiz re-
porecrs o lesiger check the hospiral every day
for new cases of cyphoid and dysentery.

Mext to cry havoo were the renml associztons
and rmore pqracut:r:y. chie mnpntutu aof an ad-
jrcene “gourist camp.’” “Buosinexss n@mned T,
“Ger up a peBtoni . . “Send eclegrama I"

¥
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But 1t morned out, ue  wesies” in the riverbed
eoulde’s afiord a dollar & day anywsy. The rental
mszocistions soonm got over it Furthermore, with
the riverbed eleaned our and the Oiiss scorube
bing themsclves under shower baths cvery day,
Brawley became a berter plaoe to live in. Tourists
began to drop in. Today the tourist camp is pros-
pering, Of course patricts are stll mattering to
thermselves about “communism,' but there haven't
been any more pecbtons.

"Hobo Brams™

One day, while men were stll working on the
tent platforms, a delegation of irate Parene-Teach-
era arrived ar the camp. The question the ladics
put was: “Are you going to meke it possible for
more of these hobo brets to go to schoe] with oar
children?®' More telegrams, moare oratory in the
Brawley school house. But a few wocks later m

p of determined and wellasrubbed livele
ies marched inte the sthools o start bosbness
learming the three B's. Statistcs show that these
children are “retarded’” to a certain extent, but ag
lease Iﬁ::p now et 5 much milk sz the others and
the lacal Fauntleroys aren't quite so ready to call
them direy mames. Te mighe be added thata P.T.A
mother walked into camp recently to inspect the
N ell Blh!l' Chnic" Brawley moihers are oow
enthusiastic about their new day nursery—set op
according to instruchons from a government-paid
nurse at the Mhigratory Labor Camp.

Bdecanwhils, up in the Indio Camp, young Wil-
bur Washburn, of Illinois, ascended the platform
at the Coachella Valley High Schocl and won first
prize with an oraton called “Democracy wversus
Lrictatorship.” Among other things, this migrant
child said: *'We who have luxuries that oaly the
wealthy families bave ander a dicratosship, have
no idea of the terrors and erises caused solely by
a dictator."

The scheol superintendent of Brawley has mot
yet been apprased. “"These camps,”™ he says, “are
snother example of the evils of 2 paternalisuc
government. The smadents who come in here from

camp are gefting ascustomed to elinging to the
government's skirgs. What will become of their
pnatiative ¥ Kids muse learn o fight their way o
the Bap. 1 dd il: myu:'lf. E-'I-'l.'r:f EWd .F.l.rntriu.n I:ll.l
dame ie]" The :up:rinl':ndl,-.nl; never wend down ko
the riverbed. He is & good Bepublican. Buar he's
maghty glad that the schools aren™t being closed
periodically because of typhoid, and he's not get-
Hng up any more petitions.

HAnd what of the Assodated Farmers? Mr.
Flugh Osharne, Imperial County Supervisor and
muther of the famow phrase, "We know a betzer
way " apeaks ;

"The whele proposifion is "Coemmuanise through
and ehrewugh!l It stinks of Ruossbis | Cur women
won't be safe on the strests, We pever wanted this
camp in here. White men are no good in our busi-
mess, We hike owr Mezicans. They don’t complain;
they live where we put therm, and they aren't for-
ever organizing. As for those bulleting which they
say we sent out to get those migrants here, they
were the work of the Communist Party, We've
spent four hundred dollars to chetk op a5, The
Reds are burrowing from within . . . you know
haw they work I'"

Meanwhile, however, the Aszocated Farmers,
harassecd by the La Follette Senate Investgating
Caommirtee, have issued a “Declaration of Law
and Order” to be posted in “compicucus places’
throoghout Imperial Valley. The declaraton
reads in part:

Thas organication will wie o]l it pewer atd sdyesee

lar e paotrciion ; a

Ferad, of the Lawiul righs of every man ce join snd b
mchive Gn sy Labor erganicatios he dhoosss.

Srrond, s right of every man te chobar Bis awn
repreiesiatives for esllectivg basgmising.

OF course, the declaration also emphasizes the
“might of every man io refuse to join 3 onion,"
and there are other loop-holes for resciton, Hus
the Declaration concludes - “Lawlesgness and BMoh
VYiolenee are things of the Pasel"™ This means,
among other things, thar the days of the Vigil-
lantes are over. They may s6ll call the migrants
Communists, but they are, none of them, anxiows
to make an issoe of it Occasionally, an Associated
Farmer refuses to employ residents of a govern-
ment camp in his fields, but most of them have
learmed that healthy men and children pick Faster
than the half-dead kind do. Finally, with the ex-
ample set by the government’ camps combnually
before them, mone but the most vicious and in-
sonsitive growers have failed to clean up those
privatcly maintained “"Hooverwlles" which threat-
encd to become the scourge of the entire state. In
short, grower opposition is on the wane. Recently,
bowever, the Associated Farmers threstencd o
boycote all cut-state pickers.

Another factor which has encovraged Ervendly
relations bhevween the Farnm Security camps and
surrounding communities 1%  economit. Several
monitis after the Brawley camp stareed, a delega-
ton of merchants from necarky Calipatria asked
the authorities for a similar camp. Figares show
that Brawley merchants heave benchted by ap-
proximately 16,000 a year through the prestnce
of the Federal camp. Oppositon was also quisted
by a Government contribution of $13,000 for =

share of Brawley's water supply.
fCenacluded an Page 200

(g}

The pages that follow the Lesson Plan Template include: student readings (sources) and questions, assignment sheet, model essay and
rubric, self-assessment/reflection.



http://memory.loc.gov/afc/afcts/images/clip004/0003.tif

.--';_
.

£

%r.:im?fiﬁg. Out the V intage

fCentimurd fram FPage ),

Finally, the ardinary citizen has discovered ehat
his town has been made a livelier place in which to

" live, with three or four hundred healthy mid-

westerners within shouting distance. In Brawley,
for instance, the ca puts on an old fashion=d
square dance every Saturday might. The camp
orchestra from Indio took first prize at the Im-
perial County Fair. There are Friday night booe-
ing matches in which the town boys often partei-

pate. The migranes’ baseball teams arc included in

various sectional leagues, Famous people—miovic

actors and actresses—often wisit the camp. As

one Brawley lad put itz “Them CHkies has surc

epped things up arcund here ™

: All in all, the ides sponsored by Rexford Tug-

well and Tom Collins, aided by Faul Taylor's

tireless rescarch has proved its mettle. The mer-

chenes, the police, and the health authorities apen’®

kicking: and the folks who came from the river-

bed aren’t kicking. For many “CHeics’™ this gov-

erament camp is the first taste of real democracy.

Theirs is 2 collective life, with plenty of outlems

for individeslism. The camp councils, two men

and two women, are solving the linde problems of

every-day democracy withouar bencht af ice or

Vigilantes. Those men at the Arvin =B
whom the Government has entrusted three-Rfiths

of an sere apieee know the meaning and the neces-

gity of production for use. In shaort, these lonsly,

drought-stricken migrants, under the puidance of

humane and liberal men and women, are standing

an the threshold of a new order, breaking ground

for a civilization that nothimg can stop. That's

why the Associated Farmers still hate them.

That's why bewildered men and women come from

miles arcond to ask guestions of people who have

their fingers erossed, who aren’t mlking.

The Third Term Tradition

(Continurd fres Fape 11

announced thae he did ot choose to run the fol-
lowing Auwgust, nevertheless La Follette re-antra-
duced hix resolution carly in P28, with the addi-
tion, "the Semate commands ochszervance of this
customn by the Presidene.” After deleting this
addition, the Senate passed the resolution by a
wvote of 56 te 26, and saved the nation for the
better things which were in store.

There remains but one pertinent presidential
career to examine—Theodore Foosevelt’s. Much

C

: T 1 .

" wo his disgust, he had been nominated as BeKin-

ley's running-mate, Six months after the dnaugu-
ration of 1%01 he became President, serving three
and a hali years of McKinley's unexpired term. He
was elected president in 1904 and finished his term -
without encountering any third-term resoluions.

He dictated Taft's nomination and many shrewd X

observers believe he would have been elected "as
decisively as Taft, had he run again in P30E.

In 1912 he soughe the nomination 25 leader of
the progressive wing of his party, but the con-
servative element controlled the nominatng con-
wentions, and re-nominated Taft. In the election,
Roosevelt, running as an indepeadent, without a
party organization and with the third-term stigma
pinned to him, polled a popular vote of 4,100,000,
against Taft's 3,500,000, Wilson won, of course,
with & vore of &, 300,000,

What if Theodore Roosevelt had reccived the
regular Republican nomination instead of Taft#
As the figures indicate, he might easily have de-
feated Wilson and been president when the World
War began. Had he been President in May 1915,
when the Lusitania was torpedoed, it's highly prob-
able that we would have entered the war before
summer ended, which poses an intercsting ques-
ticn. Would Roosevelt, a3 & war prosident, have
been re-lected to a fourth term an 19167

Oviously the vorers of 1912 didn’t take the
“tradition’ seriously. Mo more need we in 1940,
The title “tradicion' s as phony in its lanter-day
versions as in its oFigain.

Hith Your Meals

“rﬂ.'l'll. Buss mo ocolor, it 18 ©9L
Sillver o podd or poacock eclor, BT i
Mlade changing with the changing light
M the daglighe crawls o dark ar bright;
Ciald wager is like silk, and warer hot
Is an imvisitde serpent wicth a hiss
Chst od it mouth like 3 whibe deather.

“This
Iz the power thar plein werer has
Mdcar thas Bloady wine or fruit b ssmomes ]
Te s m ks given B3 Gy oSsner,
It is a swotl 14508 O Asy EnEn's Pemgue,
Good ta gut on your hands and caress Jour eyes
And roll your body in; and wener is
Laved by all men like a comeran So6E.
JOW DATIDMAM. .
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Text Source #1

Source: http://www.archives.gov/education/lessons/sow-seeds/

In August 1917, the dance ended. Congress passed the Food and Fuel Control Act (40 Stat. 276),
also known as the Lever Act.

Passage of the bill did not immediately impact the American public. Like any federal legislation, the
Food and Fuel Control Act faced the next normal step: implementation, the stage of policy- making
between the establishment of a policy and the consequences of the policy for the people it affects.
With the authority and power granted to him by Congress in the legislation, on August 10, 1917,
President Woodrow Wilson issued Executive Order 2679-A creating the U. S. Food Administration. In
doing so, he created a government entity to replace an existing volunteer organization. The U. S.
Food Administration, operating in each state, was to

1. Assure the supply, distribution, and conservation of food during the war,
2. Facilitate transportation of food and prevent monopolies and hoarding, and

3. Maintain governmental power over foods by using voluntary agreements and a licensing
system.

The pages that follow the Lesson Plan Template include: student readings (sources) and questions, assignment sheet, model essay and
rubric, self-assessment/reflection.
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Poster Source #1

Source: http://www.archives.gov/education/lessons/sow-seeds/
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Poster Source #2

Source: http://www.archives.gov/education/lessons/sow-seeds/

FOOD WILL WIN THE WAR

You came here seekRing Freedom
You must now help to preserve it

WHEAT is needed for the allies
Waste nothing

EOOD

UNITTED
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Text Source#2

d-web/FSA/Farm%20Debt%20Adjustment.pdf

1 * WHAT ARE FARM DEBT ADJUSTMENT
COMMITTEES?

They are Committees which have been formed to
help debt-ridden farmers readjust the debts they
owe and retain their farms. The members of these
Committees work without pay. They are perform-
ing a public service in helping farmers and their
creditors to arrange settlements of excessive debts
and in recommending adjustments which will make
foreclosures unnecessary. Farm Debt Adjustment
Service is available in every State.

2 * HOW WERE THE MEMBERS OF THE
COMMITTEES SELECTED?

The Governors of the several States appointed State
Farm Debt Adjustment Committees in the fall of
1933 at the request of the President and the Gover-
nor of the Farm Credit Administration. The mem-
bers of each State committee recommended to the
Governor public-spirited citizens in all parts of the
State who in turn were appointed to membership
on county Farm Debt Adjustment Committees.

3 * WHY WAS FARM DEBT ADJUSTMENT
WORK STARTED?

Many farmers went in debt at a time when prices
of farm products were much higher than at present
and now find themselves unable to pay all of their
debts out of their greatly reduced farm income. For
example, a wheat farmer who went in debt $100 for
an acre of land in 1914 did so with the expectation
of paying for it with the returns from approximately
114 bushels of wheat. 1In 1932, however, the price
of wheat had dropped so sharply that it required
the returns from approximately 263 bushels of
wheat to pay off the debt.

farmer overburdened by debt cannot conduct his
farming operations successfully, and is not a normal
purchaser in his community. In cases of this kind,
the farmer must obtain a readjustment of his debts
if he is to continue farming, otherwise he will
struggle along and sooner or later will lose his farm.

4 * WHAT IS THE PURPOSE OF FARM
DEBT ADJUSTMENT COMMITTEES?

The Committees were organized to provide a means
of bringing together farm debtors and their creditors
in an effort to solve their mutual problems. This
generally means an arrangement of the farmer’s
indebtedness in a way that enables him to continue
his farming operations and to retain his property.

5 * CAN A CREDITOR AS WELL AS A DEBTOR
ASK FOR THE ASSISTANCE OF A COM-
MITTEE?

Yes. The same assistance will be given to both.
Committeemen give careful consideration to the
positions of all creditors.

6 * WHAT LEGAL STATUS DO THE FARM
DEBT ADJUSTMENT COMMITTEES HAVE?

They have no legal power to enforce their recom-
mendations. They endeavor to obtain the agree-
ment of the farmer and all his creditors to a fair and
reasonable adjustment, but they cannot compel a
scale-down of the farmer’s debts or any other settle-
ment which is not acceptable to both him and his
creditors.

7 * ARE MANY DEBTS ADJUSTED BY THESE
COMMITTEES?

There are hundreds of Committees with records of
settling from 25 to 500 cases in a si gle county.

In a 3-month period, Debt Adjustment Committees
reported the reduction of the debts of 3,661 farmers
from a total of $20,503,312 to 514,011,446, a reduc-
tion of $6,491,866 or 31.7 percent. This success
has been due largely to the cooperation of creditors
who realize that a voluntary settlement is the best
way of saving the farmer’s home and of protecting
the creditor’s investment.

8 * WHAT DOES FARM DEBT ADJUSTMENT
SERVICE COST A DEBTOR OR CREDITOR?

Nothing. The services of county Farm Debt Ad-
justment Committees are available without cost to
farm debtors or creditors.

9 * ARE THE COMMITTEE MEMBERS
RECEIVING ANY PAY FOR THEIR WORK?

The Committee members serve without pay. The
Resettlement Administration partially reimburses
them for out-of-pocket expenses, such as cross-
county travel, incurred while actually engaged in
farm debt adjustment work.

10 * WHAT STEPS MUST A FARM DEBTOR
OR CREDITOR TAKE TO ASSURE CON-
SIDERATION OF HIS CASE?

All that he has to do is to apply to his county Farm
Debt Adjustment Committee for assistance.
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Soon after, the nation was mired in the Great Depression. Prices for farm commodities had been
falling all through the 1920s as the wartime need for those commodities ended, but now substantially
accelerated. Farmers, unable to pay their expenses and loan payments, walked away from their
farms, leaving the FLBs with numerous defaults. By 1933, nearly one-half of the NFLAs were failing,
and farm foreclosures were common. Congress stepped in with two new laws.

The Emergency Farm Mortgage Act of 1933

The Farm Credit Act of 1933

The Emergency Farm Mortgage Act attempted to save the farms of individuals delinquent on their
loans by extending repayment schedules and offering emergency financing. The Farm Credit Act
established the Farm Credit System (FCS) as a group of cooperative lending institutions to provide
short-, intermediate-, and long-term loans for agricultural purposes. All three types of lending were to
be available in each agricultural district. In short, the law devised this system:

Twelve FLBs for long-term agricultural real estate loans through FLB associations

Twelve FICBs for short- and intermediate-term credit to local Production Credit Associations
(PCAs) and other lending institutions serving agricultural producers

Twelve Banks for Cooperatives (BCs) to provide credit for farmers’ cooperatives

A Central Bank for Cooperatives to participate with the district BCs in loans that exceeded their
lending capacities
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