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Dear Colleagues, 

Over the past several years, I have had the distinct honor and privilege of facilitating professional 
learning for a robust, passionate, and highly talented group of over 300 social studies teachers in 
Northern Nevada. With the advent and adoption of the Common Core State Standards, we recognized 
a unique opportunity to deepen our commitment to college, career and civic readiness for all students in 
a manner that aligned with the promotion of historical thinking skills, disciplinary literacy, and 
nurturing of democratic dispositions.   

Although 300 teachers attended at least sixteen hours of learning during this time, a group of 
approximately 100 teachers dedicated themselves to more than 200 hours of professional learning 
during a year-long period wherein we studied graduate level social studies content along with 
pedagogical means of implementing a core-aligned program of study that supported the needs of all 
students and which met the shifts of instruction necessary to meet CCSS.  In order to facilitate this 
learning, I was provided the opportunity to develop from scratch or to modify well-known methods 
and strategies to assist teachers in meeting our goals. I would then present these to the teachers who 
would engage with them as students, reflect upon them as teachers, implement them with their own 
students in grades 4-12, and reflect again upon ways in which the strategies furthered students learning 
or could be modified to better suit the needs of students.  Engaging in this model of learning allowed us 
to create a large bank of vetted resources for students, which is available on www.projecttahoe.org.   

In early 2015, teachers requested that we compile some of the most beneficial methods and strategies for 
social studies instruction in a booklet so that they could more purposefully and systematically engage in 
planning with their Professional Learning Communities (PLCs).  I am now happy to report that these 
methods have been compiled in one place and in a common template, thanks to the great editing and 
formatting work of Ms. Sarah Brown.   

It is important to make a few notes about these methods and strategies. First and foremost, all of the 
teachers who applied these skillfully in their classrooms believe that their own professional learning 
prior to implementation was essential to success. We will continue to offer opportunities for teachers 
to experience this type of learning in action.  And, nothing in this booklet is meant to be a worksheet; 
no graphic organizer is meant to be completed in isolation of interactive learning in a student-centered 
context; no strategy allows for a teacher to put their feet up and watch magic happen. Please know 
that these tested and retested methods and strategies are still imperfect and require a skilled teacher to 
employ his or her craft with as much thoughtfulness as is required on any other deep learning for 
students.  In short, this booklet provides some resources to improve instruction, but it is in no way 
meant to replace other great teaching techniques or instructional moves. 

Most importantly, my sincerest thanks to all of the teachers who provided a great deal of time and 
energy, positive and constructive feedback, intelligent and thought-provoking pushback, and 
discussions worth having. I am forever indebted to each and everyone as they have undeniably pushed 
me to become a better educator. Our community is one of hard work, determination, passionate 
discourse, and friendship. I will never be able to fully describe the amazing impact of membership in 
such a talented community.  I am eternally grateful and forever humbled. 

For those of you who have not yet enjoyed the opportunity to work so closely with colleagues, we hope 
you will join our community in a manner that suits you. We are incredibly excited to share this resource 
and hope it will assist you in moving learning forward and increasing student engagement.   

Angela Orr 
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Students who are College and Career Ready in Reading, Writing, Speaking, Listening, & Language 

(From the Common Core State Standards Introduction, pg. 7) 

They demonstrate independence. 

Students can, without significant scaffolding, comprehend and evaluate complex texts across a range of types 
and disciplines, and they can construct effective arguments and convey intricate or multifaceted information. 
Likewise, students are independently able to discern a speaker’s key points, request clarification, and ask 
relevant questions. They build on others’ ideas, articulate their own ideas, and confirm they have been 
understood. Without prompting, they demonstrate command of Standard English and acquire and use a wide-
ranging vocabulary. More broadly, they become self-directed learners, effectively seeking out and using resources 
to assist them, including teachers, peers, and print and digital reference materials. 

They build strong content knowledge. 

Students establish a base of knowledge across a wide range of subject matter by engaging with works of quality 
and substance. They become proficient in new areas through research and study. They read purposefully and 
listen attentively to gain both general knowledge and discipline-specific expertise. They refine and share their 
knowledge through writing and speaking. 

They respond to the varying demands of audience, task, purpose, and discipline. 

Students adapt their communication in relation to audience, task, purpose, and discipline. They set and adjust 
purpose for reading, writing, speaking, listening, and language use as warranted by the task. They appreciate 
nuances, such as how the composition of an audience should affect tone when speaking and how the 
connotations of words affect meaning. They also know that different disciplines call for different types of 
evidence (e.g., documentary evidence in history, experimental evidence in science). 

They comprehend as well as critique. 

Students are engaged and open-minded—but discerning—readers and listeners. They work diligently to 
understand precisely what an author or speaker is saying, but they also question an author’s or speaker’s 
assumptions and premises and assess the veracity of claims and the soundness of reasoning. 

They value evidence. 

Students cite specific evidence when offering an oral or written interpretation of a text. They use relevant 
evidence when supporting their own points in writing and speaking, making their reasoning clear to the reader 
or listener, and they constructively evaluate others’ use of evidence. 

They use technology and digital media strategically and capably. 

Students employ technology thoughtfully to enhance their reading, writing, speaking, listening, and language 
use. They tailor their searches online to acquire useful information efficiently, and they integrate what they learn 
using technology with what they learn offline. They are familiar with the strengths and limitations of various 
technological tools and mediums and can select and use those best suited to their communication goals. 

They come to understand other perspectives and cultures. 

Students appreciate that the twenty-first-century classroom and workplace are settings in which people from 
often widely divergent cultures and who represent diverse experiences and perspectives must learn and work 
together. Students actively seek to understand other perspectives and cultures through reading and listening, and 
they are able to communicate effectively with people of varied backgrounds. They evaluate other points of view 
critically and constructively. Through reading great classic and contemporary works of literature representative 
of a variety of periods, cultures, and worldviews, students can vicariously inhabit worlds and have experiences 
much different than their own. 









Social Studies Common Core Aligned Teaching Strategy 

Strategy:  Annotating Text 

Overview: Text annotation provides students the opportunity to dig deeply into rich and rigorous text in order to 
think critically about authors’ intent. The matrix should be used as a resource for both teachers and students.  The 
annotation matrix includes 27 strategies to teach students how to annotate effectively and with purpose.  Each 
strategy focuses on a specific skill set that is aligned to the CCSS reading anchor standards.  Teachers will likely 
assign specific strategies that target desired student outcomes.  As students become increasingly proficient, the 
teacher may allow students to select annotation strategies to meet lesson objectives.  The strategies contained do 
not correlate to reading levels and are not organized according to degree of difficulty.  The teacher should select 
appropriate strategies for their individual students.  

CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting
details and ideas. 
3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text.

Craft and Structure 

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape meaning or tone. 
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively,
as well as in words. 
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as
well as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare
the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently.

Implementation Steps: 

 Select and excerpt a rigorous and relevant text.

 Determine text complexity and student objectives for understanding text.

 Choose which annotation strategies students will use to achieve objectives.

 Model annotation strategies when first introduced.

 Have students read the excerpt and annotate using the assigned strategy.  Students may be completing
this individually or in small groups as determined by the teacher and strategy selected.  If students are
ready, allow them choices within an anchor set.

 Observe and monitor student progress and provide feedback as necessary.

 Conduct a debrief activity to ensure comprehension and that students achieved objectives.
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w
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 c
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n
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 c
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b
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 b
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 p
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 c
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 d
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 d
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 c
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 m
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 b
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 d

e
ta

il
s 

a
n

d
 

n
u

m
b
e
r 

e
a
ch

 o
f 

th
o
se

 s
e
n

te
n

ce
s 

a
t 

th
e
 b
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 d
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 p
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u
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R
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b
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d
in

g
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h
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n
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v
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b
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t.

 

W
h

a
t 

is
 t

h
e
 m

o
s
t 

im
p

o
rt

a
n

t 
id

e
a
, 

in
d

iv
id

u
a
l,

 o
r 

e
v
e
n

t 
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 t
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 l
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h
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h
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 d
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d

is
g
u

st
e
d

, 
e
tc

.)
. 

T
h

e
n

, 
d

ra
w

 

li
n

e
s 

to
 t

h
re

e
 c

lu
e
s 

(w
o
rd

s
/p

h
ra

se
s)

 

in
 t

h
e
 r

e
a
d

in
g
 t

h
a

t 
le

d
 y

o
u

 t
o
 t

h
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p
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d
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 p
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p
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 t
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h
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h
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v
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h
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Social Studies Common Core Aligned Teaching Strategy 

Strategy:  Argumentative Writing – Stems  

Overview: This list of argumentative writing stems was designed to help students become proficient in a variety 
of ways to present their evidence and reasoning.  The advantage of providing a list of writing stems is that it helps 
young writers develop and practice alternative ways of presenting evidentiary support and explanations.  These 
stems also help students to outline their arguments and serve as triggers to remind them that they need to 
integrate evidence and reasoning into their arguments.  Students may have compiled relevant evidence but 
struggle to incorporate it into their writing.  Allowing students regular practice with these writing stems promotes 
confidence and improves the organization and quality of an argument. 

CCSS Writing Anchor Standards: 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and
relevant and sufficient evidence. 
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and
accurately through the effective selection, organization, and analysis of content. 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to
task, purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

Range of Writing 

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Implementation Steps and/or activities: 

 The teacher may choose to provide copies of the writing stem list to each student or create a poster that
is displayed in the classroom.  It may be helpful to laminate lists that are taped to student desks for 
frequent reference. 

 Writing activities should require frequent use of the stems.
a. Create groups of evidence and/or reasoning statements that do not include the stems.  Ask students

to modify the sentence using an appropriate stem from the list.
b. Require students to use a minimum number of stems on specific writing tasks.
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Social Studies Common Core Aligned Teaching Strategy 

Strategy:  Art and Argument (CER‐ Evidence, Claims, Reasoning) 

Overview: Social Studies teachers frequently rely on images in place of written text to deepen students 
understanding of historical events and contexts.  This strategy can be used to analyze and evaluate a variety of 
images including paintings, photographs, political cartoons, and objects.  This method allows students of varying 
ability levels to engage in rich and relevant analysis.  Students begin identifying evidence they see in an image.  
They then develop claims and support those claims with reasoning.  This strategy works well as both an 
introduction to new content and as a review of challenging content. 

CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting
details and ideas. 

Craft and Structure 

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively,
as well as in words. 

CCSS Writing Anchor Standards: 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and
relevant and sufficient evidence. 

Research to Build and Present Knowledge 

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing 

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Implementation Steps: 

 Select a rich and relevant image (painting, map, graph, political cartoon, photograph, etc.).

 Students complete the Art and Argument worksheet.  First, students will identify evidence seen in the
image.  Second, students will develop claims supported by at least three pieces of evidence they identified
in the image. Lastly, students will explain their reasoning by linking the evidence in support of the claim.

 This strategy may be used in a whole group, small group, partner, or individual setting.

 The teacher should encourage discussion during each of the three segments.
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Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Essay Formatting: Chicken Foot Outline 
 
Overview: The Chicken Foot Writing Outline method can be a useful organizational strategy for students when 
writing argumentative or informational essays.  Students often struggle with format and presenting clear and 
logical arguments.  This strategy facilitates the creation of claims with three supporting arguments.  Students 
create claims, select supporting evidence, and develop reasoning statements to explain or connect the evidence 
to the claim.  The strategy provides a skeleton for an essay so that students can write confidently.  College and 
career ready students will have a variety of strategies in their repertoire.  It is important to promote independent 
writing development as writing matures. 
 
CCSS Writing Anchor Standards: 
 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and 
relevant and sufficient evidence. 
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and 
accurately through the effective selection, organization, and analysis of content. 
3. Write narratives to develop real or imagined experiences or events using effective technique, well‐chosen 
details and well‐structured event sequences. 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

Research to Build and Present Knowledge 

9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Range of Writing 

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

 
 
Implementation Steps: 
Chicken Foot Outline 

 The teacher will likely present the Chicken Foot Outline early in the writing process.  It is recommended 
that students have prior experience developing claims and selecting and ranking appropriate evidence 
prior to using the outline model. 

 It is essential the teacher model for students how to use the outline.   

 After using the outline model with the whole class the teacher may choose to have students work 
individually or in pairs in the future.  The outline step should occur prior to writing the actual essay.  It 
should serve as an opportunity for teachers to evaluate claim development and selection of relevant 
evidence. 

 Teacher may choose to have partners peer edit outlines. 

 The teacher may also choose to enlarge the template (separate paragraphs onto separate pages) to allow 
for sufficient student writing. 

 
 
Note:  This strategy is adapted from various similar outlines including the “chukar foot” model. 
 
 





Chicken Foot Essay Writing 
 

 
 
 
 
 
 
__________________________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
_________________________________________ 
 
 
 
 
 
 
 
 
 
 
_________________________________________ 
 
 
 
 
 
 
 
 
 
_________________________________________ 
 
 
 

On this “chicken foot” write your SUPER claim 
(argument) to the question and three mini‐claims to 
support your answer. (Introductory Paragraph) 

Now, take the top line (#1) from above and rephrase 
it on the line below.  Give two pieces of evidence to 
support your claim on top of the lines and under the 
lines explain (reasoning) how the evidence proves 
your mini‐claim. (Paragraph 2) 

Repeat with your second mini‐claim.  (Paragraph 3)

Repeat with your third mini‐claim.  (Paragraph 4) 

1

2

3

3 

2

1 

Your conclusion will be a restatement or paraphrasing of your introductory 
paragraph.  Advanced writers should include counter arguments here. 

Name ________________________________________









Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Claim – Evidence Sort 
 
Overview: The Claim‐Evidence Sort strategy is designed to strengthen reading comprehension by increasing 
students’ ability to access complex text and determine the components of an author’s argument including claim, 
evidence, and reasoning.  The strategy focuses on a relevant and complex text chosen by the teacher.  Students 
sort evidence and reasoning statements selected from the text by the teacher that support the author’s main 
claims.  Students must determine if the statements indicate evidence or reasoning and then must accurately 
connect them to the corresponding claim.  This strategy will require a substantial amount of preparation by the 
teacher. 
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 

Integration of Knowledge and Ideas 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently. 

 
 
Implementation Steps: 

 Select and excerpt a rigorous and relevant text.  Line numbers should be used for quick reference. 

 Teacher will determine and paraphrase three claims that the author makes.  The teacher must then locate 
two pieces of evidence and two examples of reasoning that support each claim. NOTE: This will not work 
with every text. 

 Create a worksheet (following the format provided) and lists of evidence and reasoning statements.  The 
evidence and reasoning statements should not be identified and should be mixed up requiring the 
students to sort them.  It is recommended that the teacher create a key for him or herself. 

 Each student or pair of students should receive one worksheet and one set of evidence and reasoning 
statements.  The teacher may choose to cut each evidence and reasoning statement apart and place in an 
envelope to allow students to move the strips around and sort.  Or the teacher may choose to provide a 
list of the statements. 

 Students will first chose whether the statements represent evidence or reasoning.  They will then match 
the evidence to the correct claim and match the reasoning to the correct evidence and claim. 

 Students may write or glue the statements on the worksheet. 
 
 
 
 
Example template follows. 
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Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Close Reading of Maps and Informational Images 
 
Overview: In the social studies curriculum, complex and relevant texts come in a variety of formats including 
maps.  Information and arguments presented by maps can be incredibly telling and interesting for students.  
Interpreting maps can be uniquely challenging for students who rarely have opportunities to explore and analyze 
them.  Maps, like other texts, often present claims and perspectives that can enhance or illuminate a topic or 
event in class.  This strategy applies the Close Reading method to maps.  Students will be given a map set selected 
by the teacher and guided through a deep analysis of the information and arguments presented.  As in the 
development of a Close Read for a text, this strategy will require preparation by the teacher. 
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 

Craft and Structure 

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word choices shape meaning or tone. 
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text 
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 
6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, 
as well as in words. 
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare 
the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently. 

 
Implementation Steps: 

 Select a set of complex and relevant maps.  The maps or informational images should require deep critical 
thinking and present information that does not immediately stand out to the viewer.  For example, you 
may choose maps or informational images that are not labeled and/or titled.   

 Interpret the maps or informational images and determine what information and connections you would 
like your students to make. 

 Students will work to synthesize the information on the maps or informational images as they complete 
the corresponding chart.  First they will note observations from the maps.  Next they will make claims 
about the maps and support those claims using evidence from the map set.   

 The teacher will then guide students through a whole class discussion of the maps or informational 
images and clarify misconceptions. 

 Students will complete the final column on the worksheet by recording new ideas they have about the 
maps or informational images and what evidence supports or contradicts the claims made by the expert 
or creator of the maps or informational images. 

 
Examples and templates follow. 
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Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Concept Claim Cards Strategy 
 
Overview:  Claim Cards provide a formative practice that allows students to make an argument (claim with 
evidence and reasoning) about a concept using an example/non‐example.  The strategy provides teachers an 
opportunity to listen to student ideas about an often confusing or nuanced concept so they can better understand 
student misconceptions and help clarify and deepen understanding. Claim cards allow students to practice 
argumentation in a low‐risk environment that supports discussion, analysis, and synthesis of many ideas and 
perspectives.  A non‐exhaustive list of possible social studies concepts appears below 
 

war imperialism nationalism colonialism 
justice nation  civilization democracy 
racism capitalism socialism revolution 

terrorism genocide totalitarianism freedom 
 
CCSS Speaking and Listening Anchor Standards: 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups, 
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, 
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks. 
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. 

 
 
Implementation Steps: 

 Determine the concept that is important to your unit/year.  Create a definition for the concept that is not 
confined to a single setting, relationship, or context but that is narrow enough that different examples can 
be argued to fit the concept. 

a. For example: Terrorism ‐ the use of violence for political purposes and the attempt to influence 
politics through violence and intimidation, usually the resort of groups who are outside the 
political process. 

b. Provide for a whole class discussion on the critical characteristics of the concept. 
c. Create a graphic organizer that includes the definition and space for groups to take notes during 

the process of using the claim cards (see example that follows). 

 Provide the concept definition to the class.  Then, provide each student in the class with an example/non‐
example (or maybe one that defies categorization) of the concept printed on index cards. You can write 
these as single words, phrases, or lengthier (but still fairly short) case studies.   

d. Examples for terrorism might include: Reign of Terror, Tar and Feathering of Tax Collectors during 
American Revolution. 





 Provide time for individual students (or pairs) to brainstorm what they know about their topic (facts 
they’ve learned) and to think about if their example meets the critical characteristics of the concept and 
to write notes on their reasoning and evidence from their learning that helped them make the claim that 
the example did or did not meet the conceptual definition. 

 Place students in small groups (3‐4 students if students worked individually in step three or 6 students if 
they worked in pairs).  All students should have their own example card as well as a graphic organizer on 
which to take notes as the students share their ideas. 

 Ask one student to start the example share by: 
e. Explaining the example they were provided: 
f. Discussing their claim (does/does not fit with concept). 
g. Supporting the claim with their reasoning (usually based on evidence they have learned in class 

compared with the critical characteristics of the concept). 
h. NOTE: The students will not comment on the sharing student’s claim or reasoning at this point. 

They will instead take notes on the graphic organizer. 

 The other group members will follow suit, sharing their examples with reasoning while the group 
members take notes. 

 When all members of the group have completed the sharing portion, the group will then discuss each 
example and reasoning together.  Students will be encouraged to probe one another’s thinking, ask 
questions for clarification, respectfully disagree with their group member’s thinking based on evidence 
and reasoning, and come to consensus when possible.   

i. Discussion stem examples follow which can be used as a scaffold for students. 
j. All students are responsible for asking two questions. 

 The groups report out on their examples.  One interesting way to see the examples is to have them placed 
on a spectrum rather than into two categories (see below). 

_____________________________________________________________________________________________ 
Does not meet                    Meets all aspects 
concept definition                  of concept definition 
 
 

 Debrief student learning around the concept.  Ask students to explain why and how the concept is 
nuanced or tricky.   

 Ask students to complete the Reflection and Self‐Assessment. 
 
 
 
Example templates follow. 
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Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Discussion Self‐Assessment Strategies  
 
Overview:  Self‐assessment and reflection is a critical component to becoming an effective and confident 
communicator in discussion based strategies.  Just as student’s edit and reflect on their writing, they should 
review and reflect on their participation in discussions and growth over time.  There are a variety of different 
strategies and approaches that help build confidence as students become more proficient engaging in discussion.  
The increased proficiency in discussion will correlate to improved expression of ideas and arguments in writing. 
 
 
CCSS Speaking and Listening Anchor Standards: 
 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups, 
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, 
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks. 
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. 

 
 
Implementation Steps: 
 

 Select one of the following self‐assessment templates to have students complete at the end of a 
discussion.  NOTE: The first template requires class to collaborate to determine criteria of a discussion 
ahead of time. 

 Consider having students maintain discussion portfolios or sections in their class binder to monitor their 
improvement in discussions and make goals for future discussions.  

 
 
 
 
Three different templates follow.
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Evaluation of Discussion Participation 
Place an “X” on each of the continuum lines to indicate your level of participation during the discussion. 
 
 
 
 
 
YES                                                                                 NO 

 
Spoke loudly and clearly. 

 
 

YES                                                                                 NO 
 

Used accountable phrases. 
(I agree with you because …) 

 
YES                                                                                  NO 

 
Listened to others respectfully. 

 
 

YES                                                                                  NO 
 

Made eye contact. 
 
 

YES                                                                                   NO 
 

Avoided hostile exchanges. 
 
 
 
 
 
 

 
 
 

 

YES                                                                                   NO 
 

Supported classmates and encouraged participation. 
 
 

YES                                                                                   NO 
 

Cited evidence to support claims. 
 
 

YES                                                                                    NO 
 

Used documents and text for support. 
 
 

YES                                                                                   NO                
 

Asked questions to clarify confusion. 
 
 

YES                                                                                    NO 
 

Made connections to modern issues. 
 
 
 
 
 
 

 
 
 
 

Write 2 goals you have for our next class discussion.
1. 
 
 
 
2. 
 





Scoring Your Effectiveness 
 
Directions:  Read each statement in the chart.  If it applies to you write the point value in the “# of points” column.  
Write the total number of positive and negative points where indicated.  Subtract the total number of negative points 
from positive points and write where indicated.  
 
Positive Discussion Attributes # of points 
Making a relevant comment (1) 
 

 

Using a probing question to elicit information or to get someone involved in the discussion (1) 
 

 

Using evidence to support a statement (1) 
 

 

Challenging the relevancy of a person’s comment or use of evidence (2) 
 

 

Using evidence form personally gathered sources to support a statement (2) 
 

 

Summarizing the discussion (2) 
 

 

Recognizing a contradiction in someone’s position (2) 
 

 

Making a stipulation (2) 
 

 

Making a concession (3) 
 

 

Making a clear transition to a relevant issue (3) 
 

 

Total Positive Points 
 

 

Negative Discussion Attributes 
Making an irrelevant comment (1) 
 

 

Not paying attention (1) 
 

 

Interrupting another discussant to prevent him/her from participation (2) 
 

 

Lack of or inappropriate use of evidence when making a factual statement (2) 
 

 

Monopolizing/dominating a discussion so as to prevent others from participating (3) 
 

 

Making a personal attack (4) 
 

 

Total Negative Points 
 

 

Total Score (Subtract the total negative points from the total positive points.)  
 

 
Write ONE goal you will try to achieve in the next class discussion. 
______________________________________________________________________________________________ 









Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Evidence Ranking Strategy 
 
Overview: Identifying appropriate and relevant evidence to support a claim can be challenging for students.  
Proficient readers can judge an author’s claim as they read by assessing the value and credibility of evidence the 
author is using.  The ability to select the most important and relevant evidence is a crucial skill that writers must 
develop as well in order to present more effective arguments.  Too often student writers select evidence that is 
irrelevant or less important and therefore do not successfully support their claims.  The goal of this strategy is to 
have students practice ranking evidence from a piece of complex text selected by the teacher to become more 
proficient readers and writers. 
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, 
as well as in words. 
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare 
the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently. 

 
CCSS Speaking and Listening Anchor Standards: 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups, 
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, 
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks. 
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. 

 
 
 
 
 





Implementation Steps: 

 Teacher selects and excerpts a rigorous and relevant text.  Line numbers should be used for quick 
reference. 

 The teacher will identify one of the main claims in the text and will select eight pieces of evidence from 
the text. 

 The teacher will create a handout based on using the template provided that lists the claim and the eight 
pieces of evidence in random order. 

 After reading and analyzing the text, student will be asked to complete the evidence ranking worksheet. 

 The teacher should discuss the Questions to Consider. 

 Students will then paraphrase each piece of evidence to demonstrate their comprehension of the 
evidence. 

 Next, students will rank each piece of evidence from 1‐8 (1 being the best). 

 Students will provide a reasoning statement for each of their top three pieces of evidence. 

 The teacher should debrief at the end of the lesson using some of the Questions to Consider at the end of 
the worksheet.  

 
 
Three example templates follow.  Readings not included. 
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The Omnivore’s Dilemma: An exercise in finding the best evidence for a argument 

Claim:  Corn has become “king” of the American diet. 
Below are many quotes from the reading, “The Omnivore’s Dilemma.”  Based on your understanding of the text, please 
work in your group to rank the following pieces of evidence from 1 (best supports the claim) to 8 (not highly 
supportive). As you discuss your rankings, notice that you are using “reasoning” to support your thinking.  Keep track of 
your ideas for why your best pieces of evidence support the claim.  This is your reasoning. 
Evidence: 

A) “There are some forty-five thousand items in the average American supermarket and more than a quarter
of them now contain corn. This goes for the non-food items as well—everything from toothpaste and 
cosmetics to disposable diapers, trash bags and even batteries.” 

B) “You are what you eat, it’s often said. If this is true, then what we are today is mostly corn. This isn’t
just me being dramatic—it’s something that scientists have been able to prove… by tracing the element
carbon as it goes from the atmosphere into plants, then into our food, and finally, into us.”

C) “Plants take the carbon out of carbon dioxide and use it to make food—carbohydrates. They do this
through a process called photosynthesis. In photosynthesis, plants use the energy of the sun (photo
means light) to synthesize (make) food.”

D) “Read the label on any bag of chips, candy bar or frozen snack. How many ingredients do you recognize?
Maltodextrin? Monosodium glutamate? Ascorbic acid? What are those things? What about lecithin and mono-,
di-, and triglycerides? They are all made from corn.”

E) “Corn is what feeds the steer that becomes your steak. Corn feeds the chicken and the pig.  Corn feeds the catfish
raised in a fish farm. Corn-fed chickens laid the eggs. Corn feeds the dairy cows that produce the milk, cheese,
and ice cream….”

F) “So the plants take carbon and make it into food. Then we eat the plants, or we eat animals that have
eaten the plants. That’s how the carbon winds up in our cells.”

G) “Americans don’t think of themselves as corn eaters. Our bread is made from wheat flour. We don’t eat
a lot of corn on the cob.”

H) “Corn has managed to become the most widely planted crop in America—more than 80 million acres of farmland
are planted with corn every year. Today it covers more acres of the country than any other living species,
including human beings. It has pushed other plants and animals off the American farm.”

Group Follow-Up: Can you find an even better piece of evidence from the reading to support this claim?  Can 
you work with your group to paraphrase (put into your own words) the top three pieces of evidence? 





Claim:  Rosa Parks should be considered “the Mother of the Civil Rights 
Movement” because of her sacrifices and leadership. 

Below are many quotes from the reading, “If a Bus Could Talk: The Story of Rosa Parks.”  Based on your understanding 
of the text, please work in your group to rank the following pieces of evidence from 1 (best supports the claim) to 9 (not 
highly supportive). As you discuss your rankings with a classmate, notice that you are using “reasoning” to support your 
thinking.  Keep track of your ideas for why your best pieces of evidence support the claim.  This is your reasoning. 
Evidence: 

I) The people on the bus all said, “This used to be the Cleveland Avenue bus, but now it’s the Rosa Parks
bus. She is the patron saint of the Civil Rights Movement.” 

J) When she was a child, “There were times when Rosa’s family slept in their clothes so they could run if
the Klan decided to burn their house down in the middle of the night.”

K) Even after her case reached the Supreme Court and segregation was illegal, “Rosa lost her twenty-five-
dollar-a-week job at the Montgomery Fair department store, and she continued to receive threatening
phone calls and letters.”

L) “For 381 days – more than a year – black people in Montgomery either walked or arranged their own car pools
instead of taking the busses. Without the black passengers, the buses were almost empty, and the city lost a lot of
money. The Montgomery Bus Boycott was working!”

M) After Rosa Park’s arrest black people gathered at the Dexter Avenue Baptist Church and Dr. Kings said, “We are
tired of being segregated and humiliated, tired of being knocked about by the brutal feet of oppression.”

N) “Rosa knew that the segregation laws were unfair and, right then and there, she decided to do something
about it. She told the driver she would not give up her seat.” She was arrested.

O) “She was awarded the Spingarn Medal, the Martin Luther King, Jr. Nonviolent Peace Prize, the Eleanor
Roosevelt Woman of Courage Award, and the Presidential Medal of Freedom.”

P) Rosa became a member of the National Association for the Advancement of Colored People and “she was
appointed secretary of the Montgomery branch and could use her education to help her people. She also served as
youth leader and organized a city-wide youth conference.”

Q) “Rosa married a very nice man named Raymond Parks…he demanded to be treated with respect [by whites]…he
had been taught to read and write by his mother…and was well spoken and well read on the important issues
affecting his people.”





Group Follow-Up: Can you find an even better piece of evidence from the reading to support this claim?   
Practice Paraphrasing 

Now that you have chosen the three pieces of evidence that best support the claim, “Rosa Parks should be 
considered “the Mother of the Civil Rights Movement” because of her sacrifices and leadership,” please 
paraphrase (put into your own words) each piece of evidence. 
Rules for Paraphrasing 

1. Think about the main idea of the sentence(s). Say it aloud to your group using your own words.
2. Change the beginning and end of the sentence(s) that you are paraphrasing. Then, change the actual

words to ensure that your thought is your own.
3. Check – do you have any groupings of two or more words that match the original that could be changed

and keep the meaning the same?

Evidence #1 Paraphrase: 

Evidence #2 Paraphrase:  

Evidence #3 Paraphrase: 

Reasoning: How does this evidence help support the 
claim? Why is this evidence important? 

Reasoning: How does this evidence help support the 
claim? Why is this evidence important? 

Reasoning: How does this evidence help support the 
claim? Why is this evidence important? 





CLAIM:  Taxpayers should fund a national monument to honor the great work and 
sacrifices of the Chinese who helped build the Transcontinental Railroad. 

Pieces of evidence from the reading, Chinese Railroad Workers (Stanford University North America Project), are found 
below.  Based on your understanding of the text, please work in a group to rank the pieces of evidence from 1 (best 
supports the claim) to 9 (not highly supportive). As you discuss your rankings, notice that you are using reasoning to 
support your thinking.  Keep track of your reasoning for why your best pieces of evidence support the claim.   

“The precise number of Chinese who worked on the railroad is not clear; records are incomplete and inexact….As Leland 
Stanford reported to Congress in 1865, ‘The greater portion of the laborers employed by us are Chinese, who constitute a 
large element of the population of California. Without them it would be impossible to complete the western portion of this 
great national enterprise…’” (p. 1) 

“Railroad workers recruited by labor contractors came mostly from Guangdong province…These counties suffered from 
extreme poverty and civil unrest, and the area was close to Hong Kong as a point of departure. Desperate for work, 
workers boarded ships for California and other parts to support their families.” (p. 3) 

Chinese workers were initially paid $24-$31 per month. “Their pay eventually rose to $35 per month, which was roughly 
the same as for workers of European descent. However, Chinese workers worked longer hours and had to pay their 
headmen or contractors for their own lodging and food and even for their tools; on the other hand, the railroads provided 
white workers accommodations, food, and tools without additional cost. One historian calculates that Chinese labor cost 
the railroad companies two thirds of what was paid to white workers.” (p. 3) 

The most difficult building was in the high elevations of the Sierra Nevada at Summit Tunnel. “Progress was very slow, 
with many kegs of black powder used each day, but to little effect in the hard rock. Nitroglycerine was mixed onsite by a 
chemist, but it was too unstable, causing many accidental explosions, and its use was abandoned….Work continued 
thought two of the worst winters on record. Snow from fierce blizzards often blocked tunnel entrances, and avalanches 
would sweep away camps of Chinese workers, carrying many to their death.” (p. 4) 

“On April 28, 1869 ten miles and fifty-six feet of track was laid in one day….A squad of eight Irish rail-handlers and a small 
army of 4000 workers, mostly Chinese, accomplished the feat, working between 5 a.m. and 7 p.m. with a mid-day break 
after laying six miles of track. In the end 25,800 ties, 3,520 rails (averaging 560 lbs. each), 55,080 spikes, 14.050 bolts, and 
other materials, totaling in weight 4,462,000, were laid down….The accomplishment has not been matched even in modern 
times.” (p. 5) 

“The names of the eight Irish workers [who helped lay the 10 miles of track in one day] were recorded by the railroad, and 
they were hailed in a parade in Sacramento. None of the Chinese worker’s names were recorded; they were forgotten so 
they remain nameless.” 

There are conflicting reports of Chinese deaths. “One newspaper article …on June 30, 1870 in the Sacramento Reporter 
reported that ‘about 20,000 pounds of bones’ dug up from shallow graves were taken by train for return to China, 
calculating that this amounted to 1,200 Chinese. Another article…states that only the bones of about 50 Chinese were on 
the train. Others believe that some Chinese must have also died in a smallpox outbreak...and there were reports of Chinese 
workers being killed in Nevada as the result of Indian raids. Charles Crocker…acknowledged that a great many men were 
lost during construction – and most of these workers were Chinese.” (p. 6) 

“On June 25, 1867, Chinese workers went on strike. Five thousand workers…put down their tools and returned to camp. 
…The workers demanded $40 per month, reduced workdays from eleven to ten hours, and shorter shifts digging in the
cramped, dangerous tunnels….As the Sacramento Union reported, the workers protested ‘the right of the overseers of the 
company to either whip them or restrain them from leaving the road when they desire to seek other employment.’” (p. 7) 

To end the strike, “Charles Crocker cut off food and other supplies. After eight days of increasing privation, Crocker 
confronted the starving workers [with a] contingent of deputized white men, insisting that he would make not 
concessions and threatened violence to anyone preventing workers from returning to the job. Facing starvation and 
coercion, the workers ended the strike.” (p. 7) 





Practice Paraphrasing Evidence & Reasoning 

Now that you have chosen the three pieces of evidence that best support the claim, “Taxpayers should fund a 
national monument to honor the great work and sacrifices of the Chinese who helped build the 
Transcontinental Railroad,” please paraphrase (put into your own words) each piece of evidence. 

Rules for Paraphrasing 
1. With a partner, underline the most important ideas in the piece of evidence.
2. Jot down some synonyms or replacement words/phrases for these important ideas in the evidence.
3. Now say the main idea of the evidence in your own words aloud to your partner.
4. Change the beginning and end of your paraphrase so that you do not start or end the same way as the

quote from the text.
5. Check your work, do you have any more than two words that match the original document?
6. If needed, you can quote the original text if your quote is a) introduced in your own words, b) explained

in your own words, c) no more than 8 words long.

Evidence #1 Paraphrase: 

Evidence #2 Paraphrase:  

Evidence #3 Paraphrase: 

Reasoning: How does this evidence help support the 
claim? Why is this evidence important? 

Reasoning: How does this evidence help support the 
claim? Why is this evidence important? 

Reasoning: How does this evidence help support the 
claim? Why is this evidence important? 









Social Studies Common Core Aligned Teaching Strategy 

Strategy:  Jigsaw Seminar Strategy 

Overview:  The Jigsaw Seminar strategy encourages students to dig deeply into rich and complex text and then 
make connections between additional texts.  After analyzing different texts, students will work collaboratively to 
answer overarching questions that facilitate critical analysis of multiple perspectives. 

CCSS Speaking and Listening Anchor Standards: 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups,
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually,
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective,
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks.
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when
indicated or appropriate. 

CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite
specific textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas. 
3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text.

Craft and Structure 

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to
compare the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently.

Implementation Steps: 

 Find three to five articles on a topic of curricular importance. Ensure that the articles are interesting, at an
appropriate complexity, and offer different perspectives (not necessarily opposite or contrary ideas).  

 Articles should be the same approximate length and should be line numbered. Label each article with a
number. Copy the articles and staple them together, so that all students have access to all articles. 

 HINT: If you have a class with diverse reading levels, it is possible to level the texts to best meet the needs
of your students. 





 Write overarching questions that can be answered with evidence from every article.  These questions
should be open‐ended and allow students to dig deeply into the content.

 Split the class into 3‐5 groups (to match the number of articles), allow students time for individual
reading, and then provide each member of the group with the Source Summary sheet to fill out together.
(If groups are too large, consider splitting each group in half.)

 When students have finished analyzing the article in their expert groups, jigsaw students into small groups
of 3‐5 students to discuss all articles with the overarching discussion questions.

 Introduce norms.

 At the conclusion of the seminar, students will complete the individual Jigsaw Seminar Metacognitive
Wrapper as a way to reflect on both the content and the process/skills utilized in the discussion.

 The teacher can assign a short informational or argumentative writing assignment based on one of the

discussion questions.

Jigsaw Seminar Student Directions 

Expert Group (Reading & Summarizing)  Jigsaw Group (Discussion) 

1. Read the same article.
2. Discuss article:

a. What are the main ideas?
b. How is this supported? What textual

evidence is most compelling?
c. What are the most interesting aspects of

the article that I would want to share?
3. Identify a 35‐60 word summary of your article to

share with your discussion group.  All members of
the expert group should have the same summary.

1. Meet in a group of 3‐5 (representing the different
articles).

2. Each person will individually direct their group to
look at their article and will provide a summary
while the others take a brief note at the top of the
article.

3. The group will discuss each of the seminar
questions.

• Each person must “speak” at LEAST once
for each seminar question, noting
something from their article that is related
to the question.

• People can speak generally (from their
own experiences) about the topic after
they have shared textual evidence.
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Jigsaw Seminar Metacognitive Wrapper 

Name: 
________________________________________________________________________________ 

Expert Group Article/Documents: 
__________________________________________________ 

Evidence and Reasoning I Shared (2 examples)  

On a scale of 1-5 (five being great), I rate my participation in this discussion a 
______ because _____________________________________________________________________ 

____________________________________________________________________________________. 

Which of the following is an area in which you can improve in the next 
discussion of a text?  Circle and explain your choice in the box below. 

 Listening attentively to others
 Staying focused on the point of the discussion
 Articulating your own thoughts clearly and concisely
 Responding directly to other students’ points
 Asking great probing questions
 Explaining the text evidence/reasoning clearly

The most interesting idea presented in our discussion was ______________________ 

____________________________________________________________________________________. 

 A quote/piece of evidence from another document that I most want to 
remember is from text #______ on line ______.  The author states: ________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________





You have the ability to go back in history to provide a tiny piece of advice to a historical figure in the days 
or minutes before a momentous event.  Your advice will fall into this person’s lap via a fortune cookie. 

Steps for Fortune Cookie Telling 

1. Provide a 1-3 sentence context for the historical situation.
2. Name the historical figure that will receive the fortune.
3. Write the fortune in no more than 10 words.

a. Sound wise.
b. State the obvious in a new way.
c. Don’t be afraid of puns, word play, or humor.

4. Provide evidence from texts you’ve read about the time period to support you wording in the fortune.

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 

 Sample Lesson from a Fortune Cookie 

Brief Context: It’s Salem Town in 1692. The little 
town, filled with internal political, social, and 
religious struggles, is about to embark on a frenzy 
and accuse many townspeople of witch craft.  The 
first to be accused will be Sarah Good, Sarah 
Osborne, and Tituba. 

Magical Fortune Cookie Receiver: Sarah Osborne  

Fortune: Beware of extreme sport in the 
super natural environment. 

Evidence to Support Wording in Fortune: 

 Extreme: Religious beliefs and social
mores were extreme in New England at
this time.

 Super-natural: There was a general belief in
the supernatural in 17th century America,
and many believed Satan was active and
present on Earth.

 Environment: Salem Town and Salem
Village were very isolated environments
with a lot of infighting or feuding.

Context: 

Fortune Receiver: 

Fortune: 

Evidence: 





Modified Fishbowl Strategy 

1. Provide a common reading(s) and background/vocabulary on an unresolved,
controversial, or difficult issue to the class. Utilize a reading strategy to help students to access the
text. Provide vocabulary instruction in the most important Tier 2 and Tier 3 words. Have students
write down their interesting facts and quotes that help them understand the issue on post‐it notes
or small pieces of paper.

2. Make two to three circles in your classroom with +/‐ 5 chairs in each. The chairs will face inwards.
Outside of each circle, make another circle of chairs.

a. The inner circle of chairs is the fishbowl and students in these chairs are very talkative, 
intelligent and scholarly fish.

b. The outer circle represents people who love to learn from their fish and provide them “fish
food for thought” when they wish they were in the fishbowl themselves or want to assist 
the fish.

c. The teacher will choose one person from the outside circle to be the “fish trainer.” This
person interjects only if the conversation gets off track. This person will rephrase the 
question and ask the fish to go back to their discussion.

3. RULE: Only students in the fishbowl (inner circle) are allowed to speak during this activity.
a. Students in the fishbowl engage in discussion or deliberation on an issue presented, as an 

open‐ended question, by the teacher.
b. All participants must abide by the rules of civic discussion and common courtesy

(accountable talk).

4. The outside circle has a responsibility of providing “food for thought” (strip of paper/post‐it) with
relevant information that can be used by the fish.  For this reason, it can be very positive to pair
students on the inside/outside of the circle so that someone with great confidence is on the
outside helping the less confident “fish” on the inside.

5. Once a student in the circle has spoken twice, a student from outside the circle may tap that
student on the shoulder and switch places with the student. The student on the outside MUST TAP
IN after their inside partner has spoken four times. The student in the circle will exit to the outside
observation seats.  This process can continue throughout the discussion.

6. The teacher does not participate in the discussion except to provide a new
question or to terminate an irrelevant, or inappropriate, line of discussion.

7. It is highly effective to have two to four separate (but related) discussion
questions. After you have completed a fishbowl on one question, you can
begin the next question by reversing the original groups. Fish become fish feeders and feeders
become fish.

8. Including a written reflection piece alongside an evidence piece is a great way to assess student
learning.





Basic Discussion Rubric 

Discussion 
Rubric 

3 2 1 0

Substantive 
States and 
identifies 
issues. 

Accurately states and 
identifies issues. 

Accurately states 
an issue. 

States a relevant 
factual, ethical, or 
definitional issue as 
a question. 

Does not state 
any issues. 

Uses 
foundational 
knowledge. 

Accurately and 
expresses completely 
relevant foundational 
knowledge pertaining 
to the issues raised 
during the discussion. 

Accurately 
expresses mostly 
relevant 
foundational 
knowledge 
pertaining to issues 
raised during the 
discussion. 

Accurately 
expresses 
somewhat relevant 
foundational 
knowledge 
pertaining to an 
issue raised by 
someone else. 

Does not express 
any relevant 
foundational 
knowledge. 

Elaborates 
statements 
with 
explanations, 
reasons, or 
evidence. 

Pursues an issue with 
more than one 
elaborated 
statements. 

Pursues an issue 
with one elaborated 
statement. 

Elaborates a 
statement with an 
explanation, 
reasons, or 
evidence. 

Does not 
elaborate any 
issues. 

Procedural 
Invites 
contributions 
from, and 
acknowledges 
statements of, 
others. 

Engages others in the 
discussion by inviting 
their contributions 
and acknowledging 
their contributions. 

Invites comments 
from others and 
does not 
acknowledge their 
statements. 

Does not invite 
comments from 
others but allows 
others to speak. 
Does not 
acknowledge 
contributions from 
others. 

Does not invite 
comments from 
others nor 
acknowledge 
their statements. 

Challenges 
the accuracy, 
logic, 
relevance, or 
clarity of 
statements. 

Constructively 
challenges the 
accuracy, clarity, 
relevance, or logic of 
statements made. 

Responds in a civil 
manner to a 
statement made by 
someone else by 
challenging its 
accuracy, clarity, 
relevance, or logic. 

Responds in a civil 
manner but does 
not challenge the 
accuracy, clarity, 
relevance, or logic 
of statements. 

Does not respond 
in a civil manner 
in all 
conversations. 
Does not 
challenge the 
accuracy, clarity, 
relevance, or 
logic of 
statements. 









Social Studies Common Core Aligned Teaching Strategy 

Strategy: Modified Fishbowl Discussion Strategy 

Overview: The modified fishbowl strategy is a variation of a Socratic Seminar discussion based strategy.  The 
fishbowl method itself can be conducted in a variety of ways to foster active speaking and listening.  Generally, 
students in the “fishbowl” will share opinions and ask questions while the students on the outside of the circle will 
actively listen and can contribute ideas.  The roles will reverse half way through the discussion.  The strategy helps 
improve participation in whole class discussion and can serve as an effective pre‐writing activity. 

CCSS Listening and Speaking Anchor Standards: 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups, and
teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and 
expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually,
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and 
accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance,
premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the 
organization, development, substance, and style are appropriate to purpose, audience, and a range of formal 
and informal tasks.
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated
or appropriate. 

Implementation Steps: 

 The teacher selects and excerpts complex and relevant text(s) that relate to a common topic or question.
The selected text(s) should allow for multiple perspectives and opinions. 

 The students will read and analyze the text(s).

 For the fishbowl strategy, teachers will organize desks to form a circle.  The teacher may choose to have
enough desks for half of the students or limit the number of desks and have more rotations during the
discussion.  There should be an outer circle of desks for the other half of the students, essentially forming
two concentric circles.  You may choose to have multiple fishbowls for smaller groups.

 After students have prepared for the discussion the teacher should review the rules for the fishbowl
strategy with the class before beginning the discussion.

 The teacher will facilitate the discussion, but limit contributions to guiding or probing questions.

 After all students have rotated into the fishbowl the teacher may conclude the discussion and complete a
debriefing activity with the students.

 If comfortable, the outside circle can tweet ideas that stream on a smartboard.

More detailed instructions and sample lesson follow. 





Modified Fishbowl Strategy 

1. Provide a common reading(s) and background/vocabulary on an unresolved, controversial, or difficult
issue to the class. Utilize a reading strategy to help students to access the text. Provide vocabulary
instruction in the most important Tier 2 and Tier 3 words. Have students write down their interesting facts
and quotes that help them understand the issue on post‐it notes or small pieces of paper.

2. Make two to three circles in your classroom with +/‐ 5 chairs in each. The chairs will face inwards.  Outside
of each circle, make another circle of chairs.

a. The inner circle of chairs is the fishbowl and students in these chairs are very talkative, intelligent 
and scholarly fish.

b. The outer circle represents people who love to learn from their fish and provide them “fish food
for thought” when they wish they were in the fishbowl themselves or want to assist the fish.

c. The teacher will choose one person from the outside circle to be the “fish trainer.” This person
interjects only if the conversation gets off track. This person will rephrase the question and ask 
the fish to go back to their discussion.

3. RULE: Only students in the fishbowl (inner circle) are allowed to speak during this activity.
a. Students in the fishbowl engage in discussion or deliberation on an issue presented, as an 

open‐ended question, by the teacher.
b. All participants must abide by the rules of civic discussion and common courtesy (accountable

talk).

4. The outside circle has a responsibility of providing “food for thought” (strip of paper/post‐it) with relevant
information that can be used by the fish.  For this reason, it can be very positive to pair students on the
inside/outside of the circle so that someone with great confidence is on the outside helping the less
confident “fish” on the inside.

5. Once a student in the circle has spoken twice, a student from outside the circle may tap that student on
the shoulder and switch places with the student. The student on the outside MUST TAP IN after their
inside partner has spoken four times. The student in the circle will exit to the outside observation seats.
This process can continue throughout the discussion.

6. The teacher does not participate in the discussion except to provide a new
question or to terminate an irrelevant, or inappropriate, line of discussion.

7. It is highly effective to have two to four separate (but related) discussion questions.
After you have completed a fishbowl on one question, you can begin the next
question by reversing the original groups. Fish become fish feeders and feeders become fish.

8. Including a written reflection piece alongside an evidence piece is a great way to assess student learning.





Name ___________________________________  Date _____  Period _______ 

The NYC soda ban … should government decide social policy? 
Task:  Debate whether or not the government has the right to create social policy that limits soda consumption.  You will now 
have the opportunity to discuss and debate this question with your classmates in a Socratic “Fishbowl” Seminar.  Your claims 
during the discussion must be supported by evidence and reasoning.  You must speak at least once and follow appropriate 

discussion etiquette.  

Preparing for Discussion: INSIDE FISHBOWL 
Questions to consider & generate ideas:
Why is NYC attempting to limit soda consumption?        Who would benefit from the ban? 

Who would be negatively impacted by the ban?            Are there social issues the government should 
decide? 

Claims 
The government should/should not decide social policy by 

limiting soda consumption because … 

Evidence 
The evidence that supports my claim is … 

(Perhaps cite examples from history about social policy) 

Write two questions regarding social policy that you would like answered or might be interesting to 
discuss.  You may use these questions to generate discussion or change the topic during our seminar.  
Consider “what if” questions, questions about historical events, or links to modern day. 
1. 

2. 

Listening to the Discussion: OUTSIDE FISHBOWL 
1. List the claims and evidence presented by your classmates.

2. List questions that you have and topics that were not addressed.









Social Studies Common Core Aligned Teaching Strategy 

Strategy:  Peer Editing Argumentative Writing 

Overview: The process of peer editing provides students with the opportunity to evaluate writing to help each 
other improve.  Through the collaborative editing process, students identify effective writing and improve 
ineffective writing leading to tremendous individual growth.  The attached peer editing guide provides the 
framework for the peer editing process in the classroom.  The guide was designed to serve as a checklist for 
students as they complete peer editing activities.  Through the process of peer editing, students will work to 
identify effective development and use of claims, evidence, and reasoning.  After evaluating peer writing samples 
students can apply the same process to their own writing. 

CCSS Writing Anchor Standards: 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to
task, purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

Range of Writing 

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Implementation Steps: 

 Provide a Peer Editing Checklist for each student.

 Review and model the Peer Editing Checklist using a student sample.

 Students complete the Peer Editing Checklist as they evaluate another students’ writing sample.

 Observe and monitor as students complete the activity.

 Students return the Peer Editing Checklist with the writing sample to the author.

 Students make corrections to their writing based on suggestions by their peers.

 Students submit original writing sample, Peer Editing Checklist, and the revised writing sample.

 Provide feedback to both the author and the editor.
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Social Studies Common Core Aligned Teaching Strategy 

Strategy:  Philosophical Chairs Discussion Strategy 

Overview: This discussion strategy emphasizes deep understanding of complex text to support arguments in a 
whole class discussion regarding a controversial issue.  In addition to helping students create effective claims and 
find supporting evidence, students will engage in discussion that facilitates the development of reasoning 
statements.  This discussion method can be a useful step in helping students develop their argument in 
anticipation of a writing assessment.  Emphasis on careful listening and mastery of diverse points of view are also 
key components to this strategy. 

CCSS Speaking and Listening Anchor Standards 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups,
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually,
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective,
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks.
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when
indicated or appropriate. 

CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting
details and ideas. 

Craft and Structure 

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape meaning or tone. 
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as
well as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare
the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently.





Implementation Steps: 

 The teacher will determine a controversial question of curricular importance to focus on.

 The teacher will select and excerpt a set of rigorous and relevant sources that support multiple
perspectives in response to the controversial question.

 Students will first read, annotate, and analyze each of the documents in the source set.

 Student will choose which side of the question they agree with and begin preparing for the philosophical
chairs discussion.  (Pass out the handout.)

 After students have prepared their claims, evidence, and reasoning for the discussion review the formal
discussion rules and rubric.  It may be beneficial to do a practice round and perhaps modeling the first
time students are exposed to this strategy.  Ultimately, the goal is for the teacher to have very little to no
involvement in the discussion itself.

 Begin the discussion.  Have students record notes on the note taker.  This will help them remember key
points to bring up later in the discussion when they have the opportunity to speak.

Example template follows.





 Name: Date: Period: 

Philosophical Chairs Discussion 
Philosophical Chairs is a discussion model that we will use throughout the year to examine and debate 
controversial questions in history. By participating in these discussions you will learn how to use evidence to 
back up your arguments as well as learn to articulate your arguments like a scholar! 

Guidelines for Philosophical Chairs Debate: 
 The room will be set up in a U formation. One side will be in agreement, the opposite side will be in

disagreement. The section in between will be the neutral zone.  

 The Pro side will begin the discussion and then it will be the Con side’s turn. A person who speaks on

either side must wait until two people on their side have spoken before they can speak again.

 Students in the neutral section may move to either side based on which side of the argument they agree

with, however, they must explain to the class why they have decided to take a certain side.

 Students on the Pro and Con sides may also move to other sections of the room as the discussion

progresses, those students will also need to explain their reasons for doing so.

 While in the neutral section students should be taking notes on both sides of the discussion. They may

also ask students on either the pro or con side to clarify their arguments.

 Students may not raise their hands to speak while someone else is speaking, they must wait until the

speaker has finished.

 At the end of the discussion, each side takes 1 minute to summarize the main arguments and make a

final statement.

 While another student has the floor, all other students need to remain silent and practice listening.

 Arguments need to be based on textual evidence and sound reasoning!

Philosophical Chairs Grading Rubric 
35-32 Points 31-28 Points 27-25 Points 24-21 Points 20-0 Points 

Student completed 
all work prior to 
discussion. 

Student spoke at 
least twice during 
discussion. 

Student’s arguments 
were connected to 
the text. 

Student took detailed 
notes that informed 
their argument. 

Student followed all 
norms of the 
strategy.  

Student completed 
all work prior to 
discussion. 

Student spoke at 
least twice during 
discussion. 

Arguments were 
mostly connected to 
text. 

Student took notes. 

Student followed 
norms regularly.  

Student completed 
at least half of the 
work prior to 
discussion. 

Student spoke at 
least once during 
discussion. 

Arguments were 
mostly connected to 
text. 

Student took limited 
notes. 

Student followed 
norms regularly.  

Student completed 
less than half of the 
work prior to 
discussion. 

Student spoke at 
least once during 
discussion. 

Arguments were 
sometimes 
connected to the 
text. 

Student took limited 
and vague notes. 

Students mostly 
followed norms.  

Student did not 
complete work 
leading up to 
discussion. 

Student did not 
speak during 
discussion or only 
spoke once. 

Arguments were not 
connected to text. 

No notes were taken.

Student mostly did 
not follow norms.  





Name: Date: Period: 

Philosophical Chairs Discussion: NOTE TAKER 
Directions:  As you listen and participate in debate, take notes using this note.   

Controversial Question…… 
Pro Con 
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Social Studies Common Core Aligned Teaching Strategy 

Strategy:  Power Sentences 

Overview: Students frequently struggle to write with clarity and concision.  This strategy aims to improve 
students’ ability to write clear, concise, and specific power sentences.  Students will learn that: every sentence has 
a job; a sentence’s job should be clear; if a sentence isn’t doing its job, it needs to be modified.  

CCSS Writing Anchor Standards: 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to
task, purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

CCSS Language Anchor Standards 

Vocabulary Acquisition and Use 

4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases based on
grades 11–12 reading and content, choosing flexibly from a range of strategies. 
6. Acquire and use accurately general academic and domain‐specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a word or phrase important to 
comprehension or expression. 

Implementation Steps: 

 Ask students to practice creating a power claim sentence based on previous reading/learning.

 Students identify the author’s claim and then write one sentence that articulates that claim.

 Students (or partners) refine the claim sentence to make it clear, concise, and specific by removing any
unnecessary information or words.  They should adhere to the following rules:

Clarity: there is no question about the meaning of your words; you address the question, topic, claim, etc. without 
going on tangents.  

Concision: all “unnecessary” words and phrases are removed; long sentences are fine if written with concision. 
Remove pieces of the sentence if they are unnecessary to the meaning. Try not to be repetitive (e.g. Many 
uneducated citizens who have never attended school continue to vote for better schools; “true fact,” “twelve 
noon,” “I saw it with my own eyes”). Use the shortest, clearest way to say something (e.g. period of five days v. 
five days, in spite of the fact that v. although).  

Specificity: when appropriate, all words and ideas are definable (or have a clear antecedent) – e.g. not “thing,” 
“they,” “some people,” “in history,” “over time,” “factor,” “situation,” etc. Use the correct academic vocabulary 
instead of general language (e.g. Senate v. government, elect v. choose).  

 Teacher may ask students to continue to practice writing power sentences by creating evidence sentences
that are paraphrases of text evidence and follow the above rules.





Power Sentences 

Every sentence has a job.  A sentence’s job should be clear.  If a sentence isn’t doing 
its job, it needs to be fired or retrained. 

Power Sentences are clear, concise, and specific. 

 Clarity: there is no question about the meaning of your words; you address the
question, topic, claim, etc. without going on tangents.

 Concision: all “unnecessary” words and phrases are removed; long sentences are
fine if written with concision. Remove pieces of the sentence if they are unnecessary
to the meaning meaning.  Try not to be repetitive (e.g. Many uneducated citizens
who have never attended school continue to vote for better schools; “true fact,”
“twelve noon,” “I saw it with my own eyes”).  Use the shortest, clearest way to say
something (e.g. period of five days v. five days, in spite of the fact that v. although).

 Specificity: when appropriate, all words and ideas are definable (or have a clear
antecedent) – e.g. not “thing,” “they,” “some people,” “in history,” “over time,”
“factor,” “situation,” etc. Use the correct academic vocabulary instead of general
language (e.g. Senate v. government, elect v. choose).

Checklist for Argument Power Sentences: 

 Is this either a claim/reasoning sentence or an evidence/reasoning sentence? 
Underline the aspects of this sentence and annotate (C, R, or E) 

 Can you tell, from the sentence alone, what the question or topic is?  If not, change 
the sentence to make it clear. 

 Edit any words or phrases that could be edited to make the sentence more concise. 

 Change vague or general words to more specific words. Add important vocabulary.





Vocabulary Power Sentences 
For each vocabulary word, write three different types of power sentences which include  
appropriate context clues. 

1. Statement Sentence

2. Question Sentence

3. Exclamation Sentence

Context clues exist in the words and phrases 
that appear near a more difficult vocabulary 
term. These words provide clues for you to make 
a logical guess about the meaning of the word in 
its context.  Context clues are helpful in 
reading, and they can be equally helpful in 
developing your writing. They can add detail to 
make your sentences more clear and specific. 

Vocabulary Words for Your Power Sentences (3 per word) 
(Make sure to refer back to your readings to find context clues.) 

1. _______________
a. Statement
b. Question
c. Exclamation

2. ________________
a. Statement
b. Question
c. Exclamation

3. _________________
a. Statement
b. Question
c. Exclamation

Context Clues Examples for 
CORONER 

Statement: The coroner investigated 
the dead body and determined the 
cause of death. 

Question: What evidence did the 
coroner use to confirm this death as 
a suicide? 

Exclamation: “Holy etymology,” 
exclaimed the coroner during the 
autopsy, as she found hundreds of 
blowfly larvae. 









Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Precise Précis: A Highly Structured Power Summary 
 
Overview: The goal of this strategy is to promote critical analysis, ranking evidence, and the ability to paraphrase 
informational and argumentative texts.  This strategy works best with rich texts that are no more than three pages 
in length. It also provides students with a shorthand for writing with historical thinking about sourcing and 
contextualization. 
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 

 
CCSS Writing Anchor Standards: 

Text Types and Purposes 

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and 
accurately through the effective selection, organization, and analysis of content. 
 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

Research to Build and Present Knowledge 

9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Range of Writing 

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

 
Implementation Steps: 

 Select and excerpt a rigorous and relevant informational and argumentative text(s).   

 Model the strategy the first time. 

 Have students work in pairs or individually. 

 Students read the text closely and underline the claims (or main ideas) as well as the evidence and 
reasoning used to substantiate the claims (main ideas).  

 Students then go back through the text, choose the most important claim/idea and number the evidence 
and reasoning according to how well it supports the author’s assertion (1 is the most supportive).  

 Next students will circle the details from the top two areas of reasoning and evidence that they want to 
include in your summary.  

 Finally, students will write down, in the margin, what they know about the Big C and Little C context(Big C 
Context – something about the broader time period or Little C Context– what the author is responding to 
in that moment) of the time period.  

 Teacher should be monitoring and evaluating this process.   
 
 
Detailed instruction sheet and template follow. 





Precise Précis 
A Highly Structured Power Summary  

This strategy works best with rich texts that are no more than three pages in 
length.  It promotes critical analysis, ranking of evidence, and the ability to 
paraphrase. It also provides students with a shorthand to write with historical 
thinking about sourcing and contextualization. 
 

In four power sentences, create a Precise Précis using the 
following formula: 

Sentence 1: Provide the name of the author, the type of text 
(genre/primary or secondary), the date, and the title of the text 
followed by a marker verb that introduces the claim (argument) or 
main idea (informational).   

Sentence 2: Using a new marker verb, explain the best support the 
author provides for the claim/main idea. Include three details 
(evidence) from the text in your explanation. 

Sentence 3: Using a new marker verb and a transition (e.g. 
additionally, to further demonstrate, to illustrate further, etc.) 
explain the next best support the author provides for the claim/main 
idea with three details (evidence) from the text. 

Sentence 4: Identify the context (Big C Context – something about 
the broader time period or Little C Context– what the author is 
responding to in that moment), the intended audience, and how the 
author is relating to that audience to make their point. 

Power Sentences 
for a Precise Précis 
Every sentence has a job.  A 
sentence’s job should be clear.  If 
a sentence isn’t doing its job, it 
needs to be fired or retrained. 
Power Sentences are clear, 
concise, and specific. 
 Clarity: there is no question 

about the meaning of your 
words; you address the 
question, topic, claim, etc. 
without going on tangents.   

 Concision: all “unnecessary” 
words and phrases are 
removed; long sentences are 
fine if written with concision. 
Remove pieces of the sentence 
if they are unnecessary to the 
meaning. Try not to be 
repetitive (e.g. Many 
uneducated citizens who have 
never attended school 
continue to vote for better 
schools; “true fact,” “twelve 
noon,” “I saw it with my own 
eyes”).  Use the shortest, 
clearest way to say something 
(e.g. period of five days v. five 
days, in spite of the fact that v. 
although). 

 Specificity: when appropriate, 
all words and ideas are 
definable (or have a clear 
antecedent) – e.g. not “thing,” 
“they,” “some people,” “in 
history,” “over time,” “factor,” 
“situation,” etc. Use the correct 
academic vocabulary instead of 
general language (e.g. Senate v. 
government, elect v. choose). 

 

Annotation steps to take before writing your Precise Précis 
1. Read the text closely and underline the claims (or main 

ideas) as well as the evidence and reasoning used to 
substantiate the claims (main ideas). 

2. Go back through the text, choose the most important 
claim/idea and number the evidence and reasoning according 
to how well it supports the author’s assertion (1 is the most 
supportive). 

3. Circle the evidence/details from the top two areas of 
reasoning and evidence that you want to include in your 
summary. 

4. In the margin, write down what you know about the Big C 
and Little C context(Big C Context – something about the 
broader time period or Little C Context– what the author is 
responding to in that moment) of the time period. 





Sentence 1 – Sourcing/Claim Sentence 

1. WRITE: What is the most important idea stressed by the author (claim, main idea)?  Write this idea in 
a sentence in the space below using a marker verb.   

 

 

 

 

2. REFINE (or have a partner refine) this sentence to make it clear, concise, and specific.   
a. Take out all unnecessary information. Remember your audience – the reader does not want to 

read the whole article or learn every detail. 
 

 

 

 

3. ADD: What sourcing information did you forget (author, date, type of text, short title of text)? Add it 
to the sentence you have just written using the least amount of words possible.  

a. Consider using just the author’s last name, placing the year in parentheses and shortening a 
lengthy title.   

b. If your title includes information that you already included, consider cutting that information 
from your sentence. 

 

 

 

 

 

Sentence 4 – Context Sentence 

4. WRITE: Before adding your evidence sentences, write your final 
sentence including important contextual elements and the author’s 
perspective / point of view / relationship to the audience. 

a. Use the graphic to brainstorm before writing.  
 

 

 

 

 

 

 

Little C: What is the  
author responding to       
in this moment? 

Big C: What do we 
know about this 
time period?  
Think big ideas.           





Sentence 2 – Evidence Sentence A 

5. WRITE: Based on the context and the author’s most important idea, determine which parts of the 
article to highlight as evidence or support.  

a. Remember, the details you choose must directly support sentence one.  
b. Using a different marker verb, explain the best support the author provides for the claim/main 

idea. Include at least three details from the text in your explanation. 
c. Underline the words or phrases you used as details.   

 

 

 

 

6. REFINE (or have a partner refine) this sentence to make it clear, concise, and specific.  Take out all 
unnecessary information. Remember your audience – the reader does not want to read the whole article 
or learn every detail. 

 

 

 

Sentence 3 – Evidence Sentence B 

7. WRITE Based on the context and the author’s most important idea, determine which parts of the 
article to highlight as evidence or support.  

a. Remember, the details you choose must directly support sentence one.  
b. Using a different marker verb, explain the best support the author provides for the claim/main 

idea. Include at least three details from the text in your explanation. 
c. Underline the words or phrases you used as details.   

 

 

 

 

8. REFINE (or have a partner refine) this sentence to make it clear, concise, and specific.  Take out all 
unnecessary information. Remember your audience – the reader does not want to read the whole article 
or learn every detail. 
 

 

 

 
9. Place your refined sentences in order (sourcing/claim, evidence, evidence, context). 

 
 
 
 
 





Sentence 1 – Sourcing/Claim Sentence 

10. WRITE: What is the most important idea stressed by the author (claim, main idea)?  Write this idea in 
a sentence in the space below using a marker verb.   

There is great value in learning to closely read maps, and we should have a liberal interpretation of 
the Common Core Standards so that reading maps to make meaning about complex spatial 
relationships is included in testing and curriculum. 

 

11. REFINE (or have a partner refine) this sentence to make it clear, concise, and specific.  Take out all 
unnecessary information. Remember your audience – the reader does not want to read the whole article 
or learn every detail. 

There is great value in learning to closely read maps, and we educators and test makers should 
have a liberally interpret ation of the Common Core Standards so that students are expected to 
closely reading maps to make meaning about complex spatial relationships is included in testing 
and curriculum. 

 

12. ADD TO: What sourcing information did you forget (author, date, type of text, short title of text)? Add 
it to the sentence you have just written using the least amount of words possible.  

a. Consider using just the author’s last name, placing the year in parentheses and shortening a 
lengthy title.   

b. If your title includes information that you already included, consider cutting that information 
from your sentence. 

According to a commentary by Gersmehl (2013) entitled “What do we mean by reading maps?” 
eEducators and test makers should liberally interpret the Common Core Standards so students are 
expected to closely analyze read maps for to make meaning about complex spatial relationships in 
both testing and curriculum. 

 

Sentence 4 – Context Sentence 

13. WRITE: Before adding your evidence sentences, write your final 
sentence including important contextual elements and the author’s 
perspective / point of view / relationship to the audience. 

a. Use the graphic to brainstorm before writing.  
In the era of high stakes testing and politicized education reform, 
Gersmehl ties the often ignored geography curriculum to the 
CCSS, which have been adopted in 46 states, in order to make a 
case for reading and analyzing maps as complex sources.   

 

 

 

 

Little C: What is the  
author responding to       
in this moment? 

Big C: What do we 
know about this 
time period?  
Think big ideas.           





Sentence 2 – Evidence Sentence A 

14. WRITE: Based on the context and the author’s most important idea, determine which parts of the 
article to highlight as evidence or support.  

a. Remember, the details you choose must directly support sentence one.  
b. Using a different marker verb, explain the best support the author provides for the claim/main 

idea. Include at least three details from the text in your explanation. 
c. Underline the words or phrases you used as details.   

He asserts that educators should demand the same level of close, sophisticated reading of maps as 
traditional text because organizing information and interpreting maps to make meaning is a 
difficult but essential skill of citizenship because nearly every major issue on the news today 
requires an understanding of special relationships. 

15. REFINE (or have a partner refine) this sentence to make it clear, concise, and specific.  Take out all 
unnecessary information. Remember your audience – the reader does not want to read the whole article 
or learn every detail. 

He asserts that educators should demand the same level of close, sophisticated reading of maps and 
charts as traditional text because organizing and interpreting spatial relationships information 
and interpreting maps to make meaning is a difficult but essential skill of citizenship because 
nearly every major issue on the news today requires an understanding of special relationships. 

 

Sentence 3 – Evidence Sentence B 

16. WRITE: Based on the context and the author’s most important idea, determine which parts of the 
article to highlight as evidence or support.  

d. Remember, the details you choose must directly support sentence one.  
e. Using a different marker verb, explain the best support the author provides for the claim/main 

idea. Include at least three details from the text in your explanation. 
f. Underline the words or phrases you used as details.   

Gersmehl goes on to highlight standardized test questions which treat maps, graphs, and 
diagrams as mere repositories of information to be decoded in an effort to demonstrate that a liberal 
reading of the standards should require students to organize concepts and make meaning. 

17. REFINE (or have a partner refine) this sentence to make it clear, concise, and specific.  Take out all 
unnecessary information. Remember your audience – the reader does not want to read the whole article 
or learn every detail. 

In an effort to demonstrate that a liberal reading of the standards should require students to 
organize conceptual understandings, Gersmehl he goes on to further highlights the low level of 
current standardized test questions which treat maps, graphs, and diagrams as mere repositories of 
information to be decoded in an effort to demonstrate that a liberal reading of the standards should 
require students to organize concepts and make meaning. 

 
18. Place your refined sentences in order (sourcing/claim, evidence, evidence, context). 

 
 





Precise Précis 
A Highly Structured Power Summary 

 Summary Components Points & Feedback 

Se
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 1
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Includes author, the type of text, date, and the title  
 
Includes an appropriate marker verb  
 
The claim/main idea is highly relevant to the piece 
 
Sentence is clear, concise, and specific 
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 2
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Includes appropriate and new marker verb 
 
Explains how the author supports the claim/main idea  
 
Includes three underlined details (evidence) from the text  
 
Sentence is clear, concise, and specific 
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 3
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 B

 
 

 

Includes appropriate and new marker verb 
 
Includes a transition word or phrase 
 
Explains how the author supports the claim/main idea  
 
Includes three underlined details (evidence) from the text  
 
Sentence is clear, concise, and specific 
 

 

 

 

 

 

Se
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 4
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C
on
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xt

 
 

 

Identifies two pieces of context from the overall time period 
 
Identifies one piece of context the author is responding to 
 
Notes or describes the intended audience 
 
Restates main idea in new words in relation to the audience 
 
Sentence is clear, concise, and specific 
 

 

 

 

 

 

 
Writing Goal: Based on this feedback, in my next summary I will pay close attention to improving 

_______________________________________________________________________________________________________________________

_______________________________________________________________________________ 
 
 









Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  QCQ (Question, Comment, Quotes): Independent Reading & Text Analysis 
 
Overview: This strategy aims to help students comprehend and think critically about complex text independently.  
This strategy should be used in conjunction with a complex text that the teacher has selected and excerpted 
appropriately.  Students will be required to ask questions, provide specific and focused feedback regarding 
themes and the author’s point of view, and select relevant quotes that are essential to the author’s argument. 
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 

Craft and Structure 

6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently. 

 
CCSS Writing Anchor Standards: 
 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and 
relevant and sufficient evidence. 
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and 
accurately through the effective selection, organization, and analysis of content. 

Research to Build and Present Knowledge 

9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Range of Writing 

 
Implementation Steps: 

 Select and excerpt a rigorous and relevant text. 

 Students read the text and complete the QCQ worksheet as they read.  This may be completed as a 
homework assignment or in class.   

 Review each worksheet and provides feedback by responding to student questions and comments.  This 
may be done as students are completing the activity in class or at the beginning of the class period after 
students completed the activity for homework.  

 Facilitate small or whole group discussion regarding the text. 

 Students complete the writing extension portion. 
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Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Question Quads Strategy (Modified) 
 
Overview: The Question Quad Strategy is a reading and discussion based method designed to promote reading 
comprehension and encourage students to dig deeply into complex texts.  Students will analyze the same text and 
be prompted to develop two questions about the text using selected question stems.  Taking turns to discuss 
ensures participation and fosters a collaborative spirit in a small group setting. 
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 
3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 

Craft and Structure 

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word choices shape meaning or tone. 
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text 
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 
6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, 
as well as in words. 
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare 
the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently. 

 
Implementation Steps: 

 Develop a set of question stems (see examples) that students can use with the text at hand.  Place them 
on notecards or a handout.  

 Choose a text that is complex but not overly complex. Students should be able to understand it well 
enough to ask questions about it. 

• Consider using this strategy with a set of small texts (like a DBQ). 

 Place students in groups of four readers (A, B, C, D) and provide them with the stem cards. 

 Ask each student to pick a stem card and write two questions about the text using the stem. 
• Readers write two different questions in case someone who asks a question before them has 

written something similar. 

 Explain and ensure everyone understands the question quad protocol. (See graphic.) 

 Begin the protocol. There is no cross talk as Readers A‐C go through the protocol. Repeat the protocol 
(clockwise) so that each reader gets to ask a question. 

• Note: During the probing question section (Reader D), everyone can speak. Crosstalk is allowed 
during this section. There is a 90 second limit to this part of the conversation. 

 Allow students to reflect their understanding of the reading and their speaking and listening participation 
through a self‐assessment. 

 





 
Question Quads Stems 
What text (graphics) help you to understand… 
Why does the author include… 
What examples does the author provide for the claim… 
Why do you think the author… 
What evidence is most (or least) credible? Why? 
How does the author relate… 
What structures does the author use to… 
What words (visuals and graphics) stick out to you in terms of… 
What evidence from the text shows… 
What is the most effective… 
 
Question Quads: Possible Probing Stems  
*You can ask any probing question. These are just a few ideas. 
It seems like many of us talked about _______, but we didn’t really look at ________.  Why is that? 
If the (choose one) context/time period/country/figure involved were different (provide example), how might our 
ideas shift? 
How does this evidence seem to contradict __________? 
What other information would you like to know to____________? 
How did this evidence/quote/etc. that we discussed impact your personal ideas/beliefs? 
If you could ask the author a question, what would it be? Why? 
   

Reader A: 

Asks the question they 
have written.

Reader B: 

Rephrases the question 
to ensure understanding 

and answers using a 
piece of textual 

evidence.

Reader D: 

Asks a probing 
question to the entire 
group that propels the 

discussion forward. 
Anyone can answer. 

Reader C: 

Agrees or disagrees 
with Reader B and adds 

a piece of textual 
evidence. 





Question Quad Reflection 

Name:______________________________________________________________________________ 

Article/Documents:_______________________________________________________________ 

Author(s):_________________________________________________________________________ 

The Questions I Prepared: 

 
 
 
 

 

 
On a scale of 1-5 (five being great), I rate my participation in this activity a 
_________ because __________________________________________________________________ 

___________________________________________________________________________________. 

 

Which of the following is an area in which you can improve in the next 
discussion of a text?  Circle and explain your choice in the box below. 

 Listening attentively to others 
 Staying focused on the point of the discussion 
 Articulating your own thoughts clearly and concisely 
 Responding directly to other students’ points 
 Asking great probing questions 
 Other: _____________________ 

 

The most interesting idea presented in our discussion was 
____________________________________________________________________________________
____________________________________________________________________________________. 

 The quote from this article/document that I most want to remember is: 

____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________





 









Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Quoting or Paraphrasing? 
 
Overview: This strategy helps students develop the skills to quote and paraphrase appropriately.  Students often 
struggle understanding how to include evidence to support their arguments in their writing.  Many use quotes 
ineffectively or lack the ability to paraphrase.  This strategy will help them learn when it is appropriate to quote or 
paraphrase and how to do it well.  
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 

 
CCSS Writing Anchor Standards: 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

Research to Build and Present Knowledge 

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of 
each source, and integrate the information while avoiding plagiarism. 
9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

 
Implementation Steps: 

 Select a passage from a rigorous and relevant text and presents the claim that information in the passage 
supports. 

 Based upon the claim, students will determine the two pieces of textual evidence that provide support.  
They will quote one piece and paraphrase the other.   

 The teacher may repeat this activity with multiple passages. 
 
Example template follows.   
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Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Relationship Maps 
 
Overview: The relationship map strategy can be used as a comprehensive review activity.  Students will work 
collaboratively to create a visual representation or diagram that demonstrates relationships between the most 
important concepts, figures, places, events, cases, etc. from a unit or course of study.  In this strategy students will 
work to build consensus while being held accountable as they discuss the connections between important 
information. 
 
CCSS Speaking and Listening Anchor Standards: 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups, 
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, 
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks. 
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. 

 
Implementation Steps: 

 Make a comprehensive list of the most important concepts, figures, places, events, cases, etc. from the 

units that will be assessed. Do not include ideas which do not address your essential 

questions/understandings or about which students have not previously spent time reading, discussing, 

and writing. This is difficult. To confine your list enough for the activity, you will have to leave some things 

out. 

 Discuss the merits of visual sources meant to educate.  What do they have in common? How are they 
powerful? What information might you want to know that is not provided?  

o Provide some visual examples, e.g. diagram of internal human body in doctor’s office, political 
map of natural and human resources in world region, global incident map of disease outbreaks, 
strategic network maps. 

o Demonstrate with visuals how systems can be mapped and provide examples, e.g. water cycle, 
how a bill becomes a law, ecosystem relationships. 

 Discuss group norms for completing the project. 
o Consensus building; 
o Encouraging students to look up information they do not know off the top of their heads; 
o Group accountability; 
o Individual accountability (different colors of markers); 
o Group assessment of work. 

 Create heterogeneous groups of students (3‐4 students) and provide each group with: 
o Butcher paper, 
o A set of multi‐colored markers, 





o The instruction sheet (see template below). 
o Textbooks, binders, etc. with work from past units.  

 Provide adequate time for students to come up with a plan of action before beginning the marker to 
paper process. A rough draft is not required, but a concrete idea of where to start is.   

 Allow for time for students to share and reflect.  Encourage students to take pictures of their maps to take 
home with them as a study aid. 
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Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Save the Last Word Strategy 
 
Overview: The Save the Last Word Strategy is a reading and discussion based method designed to encourage 
students to dig deeper into complex texts and practice active listening and speaking.  Students will analyze the 
same text and be prompted to select three quotes of significance from the text.  Students will take turns sharing 
their quotes and discussing following a very structured process. 
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 
3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 

Craft and Structure 

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text 
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 
6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently. 

 
CCSS Speaking and Listening Anchor Standards: 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups, 
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, 
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks. 
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. 

 
 
 
 
 
 
 





Implementation Steps: 

 Choose a text that is complex but not overly complex. Students should be able to understand it well 
enough to ask questions about it. 

 Ask student to select three quotes of significance as they read the text.  On the worksheet, they will write 
down each quote and explain why they selected them. 

 Students will be placed in groups of three, labeling them A, B, and C. 

 Student A will read their quote first.  They will not discuss it yet.  Students B and C will discuss the quote.  
Student A will get the “last word” to discuss. 

 The group will rotate to Student B and continue the process. 

 After all group members have shared and discussed their quotes, students will reflect individually by 
responding to the question at the bottom of the worksheet. 

 
 
 
 
 
 
 
 
 
 
 
 





Name _____________________________________       Date______________  
 
 

Save the Last Word for Me 
 
 
Title of passage:  
 
Fill in the boxes below with quotes that you find interesting from the text. Make sure to copy the quote 
exactly and note the page where the quote is found. Then, below each quote, write why the quote 
interested you or what it made you think about. Be prepared to share your quotes with your group. 
 
 

First Quote: 
 
 
 

Page or 
line # 
 

Reason for selecting this quote: 
 
 

 

Second Quote: 
 
 

Page or 
line # 
 

Reason for selecting this quote: 
 
 

 

Third Quote: 
 
 

Page or 
line # 
 

Reason for selecting this quote: 
 
 

 

 
Reflection: In what way did others in your group view this topic/concept/reading differently than you?  
Why is this important to notice? 
 









Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Socratic Seminar 
 
Overview: The purpose of the Socratic Seminar is to facilitate a deeper understanding of the ideas and values in 
the text through shared discussion.  Students are required to analyze complex text to inform their arguments and 
engage with classmates using evidence from the text.  Students should therefore start the discussion with the 
same basic information so that everyone can participate. 
 
CCSS Speaking and Listening Anchor Standards 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups, 
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, 
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks. 
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. 

 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 

Craft and Structure 

6. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare 
the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently. 

 
Implementation Steps: 

 The teacher selects and excerpts complex and relevant text(s) that relate to a common topic or question.  
The selected text(s) should allow for multiple perspectives and opinions. 

 The students will read and analyze the text(s).  The teacher might have students complete a discussion 
preparation worksheet to prepare arguments for the discussion. 

 Move desks into one large circle so that every student is included in the discussion 





 Review discussion norms with students: listen carefully, don’t raise hands, address one another 
respectfully, base opinions on the text, address comments to the group (no side conversations), use 
sensitively, don’t interrupt, monitor ‘air time’, be courageous in presenting ideas and flexible and willing 
to change your mind. 

 Begin the discussion. 
 Try not to intervene often.  Only redirect with a new question or clarify misconceptions. 
 Keep track of student participation for accountability or require students to submit pre 

and post work. 
 









Social Studies Common Core Aligned Teaching Strategy 
 
Strategy:  Structured Academic Controversy Discussion 
 
Overview: The Structured Academic Controversy strategy provides an opportunity for students to discuss and 
debate claims on controversial topics using evidentiary support in a small group setting.  Students analyze text to 
inform their own arguments.  Working with a partner, students are assigned a position on the controversial issue 
and develop claims supported by evidence from the text.  Partners debate another pair in a very structured 
process, led by the teacher.  This small group discussion strategy fosters a safe classroom environment where 
students are more likely to participate.  The final step of the discussion strategy requires students to collaborate 
and come to consensus on the issue.  Through this process students are practicing articulating their claims and 
reasoning contributing to stronger written arguments. 
 
CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, 
as well as in words. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare 
the approaches the authors take. 

 
CCSS Writing Anchor Standards: 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and 
relevant and sufficient evidence. 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. 

Research to Build and Present Knowledge 

9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

 
CCSS Speaking and Listening Anchor Standards 

Comprehension and Collaboration 

1. Initiate and participate effectively in a range of collaborative discussions (one‐ on‐ one, in groups, 
and teacher‐led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly and persuasively. 
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any discrepancies among the data. 
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, 
such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, 
audience, and a range of formal and informal tasks. 
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when 
indicated or appropriate. 





Implementation Steps: 

 Select a controversial topic or question for students to evaluate. 

 Selects and excerpt an appropriate text for students to analyze and use to develop claims and reasoning, 
and provide supporting evidence. 

 Provide students with the SAC handouts and reviews the process. 

 Students analyze texts provided. 

 Split the class in half, one side arguing in support and the other in opposition to the question. 

 Students work in pairs or groups of four to develop claims and find evidence in the texts for their side. 

 Re‐groups pairs to form groups of four with one pair supporting and the other opposing. 

 Review the discussion format and process. 

 Guide students through the discussion as detailed on the student handout. 

 Students discuss the controversial question, taking notes. 

 After both sides have presented arguments, they work to reach consensus. 

 Teacher may choose to include an extended writing component. 
 

Formalities of the Structured Academic Controversy 
I. Divide Students into groups of 4. 

A.  Split each group into two pairs.  Each group is assigned one side of the Argument (The Super 
claim). 

II. Read Documents: Each pair studies one side of the argument by reading the background material, 
their side of the issue, or the entire article. 

A.  Each pair identifies claims, reasoning, and evidence within the text to support their position. 
III. Discussion: 

    A.  Pair #1 advocates their position while Pair #2 takes notes citing specific claims. 
1. Pair #2 shares back what they learned and ask clarifying questions about information 
presented. 

      2.  Students DO NOT exchange papers to complete this task.  
    B.  Pair #2 advocates their position while Pair #1 takes notes citing specific claims. 

1.  Pair #1 shares back what they learned and ask clarifying questions about information 
presented. 

      2.  Students DO NOT exchange papers to complete this task 
IV. Common Ground and Further Questions 

A.  Students work together as a group of four to synthesize the ideas and come to consensus on at 
least on major point.  
B.  Students should also identify at least one area where they agree there is a need for more 
information or clarification.  

V. Whole Class Debrief/Reflection 
    A.  Reflect upon content 
    B.  Reflect upon process  
HELPFUL HINTS:   

 Allow students to review material prior to SAC (if assigned for homework etc.). 

 Provide some type of literacy strategy‐ (annotation, note taker, highlighting, etc.). 

 Build comprehension around background knowledge, vocabulary, and layout of documents.   

 USE A TIMER.  HAVE BREAKDOWN OF TIME SEQUENCE AVAILABLE FOR STUDENTS TO SCAN.      

 When students are teaching the argument to each other, have them flip their handouts over.  They should 

have to explain, rather than read their most compelling reasons.  They cannot just exchange papers.   

 Designate a lead facilitator. 

 WHOLE GROUP DEBRIEF!!!  Make time for this!  





Structured	Academic	Controversy	
Question:		
	
My	argument:	_______________________________________________________________________________________________________	

Background	Reading	
Vocabulary	terms/meanings	I	should	

know	and	use	when	I	speak	
Important	facts	from	background	
reading	that	support	my	side	

  

 

 

 

 

 

 

Preparing	My	Argument	
My	Claims		

(statements	that	support	my	argument)
My	Evidence	and	Reasoning	to		

Support	My	Claims	
1.	 	

2.	

	

	

	

3.	

	

			

	

	





The	Other	Side	of	the	Argument	
Opposing	Claims		 Opposing	Evidence	and	Reasoning	

1.				

	

	

	

2.	

	

			

	

3.	

	

			

	

Common	Ground	&	Further	Questions		
We	can	agree	that…	 We	need	further	clarification	on…	

1.	

	

	

	1.	

2.	

	

	

2.	

What	is	your	final	personal	(not	assigned)	position	on	the	issue?		Explain	using	at	least	three	
pieces	of	evidence.	
	
	
	
	
	
	
	
	
	
	
	
	
	
	





Reflection	&	Self‐Assessment 
Reflect	on	your	participation	in	the	discussion.		What	did	you	do	well?		What	will	you	improve	
upon	in	future	discussions?	
	
Stating	my	points/claims	clearly:	
	
	
	
Using	evidence	from	the	text:	
	
	
	
Using	reasoning	with	my	evidence	to	describe	it	in	my	own	words:	
	
	
	
Working	with	my	partner:	
	
	
	
Using	eye	contact:	
	
	
	
Speaking	loudly	enough	for	my	group	to	hear	me:	
	
	
	
Staying	focused:	
	
	
	
Listening	and	learning	from	the	other	side:	
	
	
	
Helping	the	group	to	come	to	consensus:	
	
	
Other:	
	
	
I	would	assess	myself	with	a	________/25	for	my	participation	in	the	discussion	today.	
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Social Studies Common Core Aligned Teaching Strategy 

Strategy:  Super Annotator  

Overview: Learning how to annotate effectively is a crucial step in the process of becoming an exceptional reader.  
Annotations help students dig deeply into rich and complex text, think critically about what they are reading, and 
become active rather than passive readers.  This strategy is effective for longer readings such as textbooks or 
informative articles or secondary sources.  Practicing consistent annotations also helps students build confidence 
in the process and internalize the steps so that annotating while reading becomes a habitual practice. 

CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting
details and ideas. 
3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text.

Craft and Structure 

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape meaning or tone. 
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as
well as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare
the approaches the authors take. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently.

Implementation Steps: 

 Select a complex and relevant text.  The text may be excerpted if necessary.

 Determine what makes the text complex or challenging and what information you want students to get
from reading the text.  Review the Super Annotator handout and modify it if necessary to target the
needs and outcomes you desire for your students.

 Model annotating for your students the first several times you ask them to practice the strategy.
Consider sharing student exemplars with the whole class.  Consider having students evaluate and discuss
each other’s annotations by completing a pair share or carousel walk.

HINT: Change annotation guide to match readings and objectives. 





She can analyze, 
synthesize, 
evaluate!   

   But most of all, 
she can ANNOTATE! 

Don’t let her witty 
charm fool you! She is 
the leader of a gang of 

superheroes who 
regularly risk their 
lives in the great 
Textbook Jungle! 

 

 

Let’s go superheroes! It’s time to super-annotate! 

Common Core Anchor Standard Annotation Guide 
(If different colors help you organize your thoughts, please use them!) 

Interpret words and phrases as they are used in 
a text, including determining technical, 
connotative, and figurative meanings. 

Circle words  that are unknown or that might need explanation.  

Double circle words that might have a unique connotation or 

meaning. Look up the definition or use context clues to understand 

the meaning, comment in the margins.  

Read closely to determine what the text says 
explicitly and make inferences from it. 

Consider this the “huh, what?” section.  Put a  next to areas where 

you are confused.  In the margin write your question or a brief 

description of your inference. 

Determine central ideas of a text and 
summarize the key details and ideas. 

At the end of each blue section write a short one to two sentence 

summary explaining the main idea. 

At the end of each bold black section write a short one to two 

sentence summary explaining the main idea. 

Delineate and evaluate the argument and 
specific claims in a text, including the validity of 
the reasoning as well as the relevancy and 
sufficiency of the evidence. 

Underline each specific argument or claim in the text.  Number 

each piece of evidence that supports that argument or claim (1, 2, 

3, …).  Put a circle around the number representing the best piece 

of evidence provided.    1, 2, 3 … 

Analyze how two or more texts address similar 
themes or topics in order to compare the 
approaches of the authors. 

Does this relate to something else you know?  If so, place a        next 

to the section and write the connection in the margin.  

Does this relate to something else in the section?  If so, draw  

arrows                  to connect the information. 

Accountability: I will spot check random pages of assigned 
readings.  Remember to be thorough.  









WCSD Vertical History Team Teaching Strategy 

Strategy:  Using Quotes Effectively 

Overview: Writing from sources requires students to use relevant evidence effectively to support ideas.  Students 
often struggle to determine what evidence is most essential in a text and how to use that evidence effectively.  
Students who try to quote often select irrelevant passages or don’t present the passage in a way that supports 
their ideas.  They tend to “quote plop” rather than select meaningful passages that are critical to convey their 
argument.  This strategy engages students in quote selection as well as using quotes effectively with context and 
attribution. 

CCSS Reading Anchor Standards: 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting
details and ideas. 

Integration of Knowledge and Ideas 

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as
well as the relevance and sufficiency of the evidence. 

CCSS Writing Anchor Standards: 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and
relevant and sufficient evidence. 
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and
accurately through the effective selection, organization, and analysis of content. 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to
task, purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

Research to Build and Present Knowledge 

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of
each source, and integrate the information while avoiding plagiarism. 
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Implementation Steps: 

 Teacher selects and excerpts a rigorous and relevant text.

 Students work individually or in small groups to determine the most relevant and important information
from the text.  This is the part they will quote.

 Students will decide how they will attribute the quote (who and when).

 Students will determine what context is necessary to set up the quote.

 Students will write a power sentence (or two) that includes the short quote, context, and attribution.  The
quote should be no more than nine words.

 Students and teacher should check to ensure that work is clear, specific, and concise.

 Teacher may ask students to share sentences or do a carousal walk to review and edit sentences.

Handout that follows can be modified to include a short reading for your class. 





NON-PLOP, SHORT & SWEET QUOTES  
Using Quotation Evidence Effectively in Your Writing 

1. In your small group, determine what the “juicy meat” of the
evidence is from the following excerpt. What really matters from
this passage? This is the part you will quote.

2. Decide how you will attribute the quote (say who said it and
when it was said).

3. Decide what context is necessary to set up the quote.

4. Write a power sentence (or two) that includes the short quote –
not more than nine words in length – as well as context and
attribution. Check to ensure that your work is clear, specific, and
concise.

_________________________________________________________

The trouble with a visual approach, however, is that looking at pictures can be 
deceptively difficult. Students of history are trained and accustomed to reading 
the written documents pertaining to their field and gleaning from them both the 
explicitly stated facts and opinions as well as the more nuanced subtleties one 
obtains from 'reading between the lines.' Historians interested in what works of 
art can reveal about a particular period need, in a sense, to learn how to read 
between the brush strokes. As theorist Hayden White suggests, "modern 
historians ought to be aware that the analysis of visual images requires a 
manner of 'reading' quite different from that developed for the study of written 
documents." Indeed, images that represent "historical events, agents and 
processes" must be consulted in terms of their specific "lexicon, grammar and 
syntax," what White calls "a language and discursive mode," which differs from 
the verbal discourse through which we conventionally approach our study of the 
past. Drawing historical insight from a letter, diary, newspaper article or 
government report requires a certain approach to the material and the use of 
works of art poses much the same challenge. 
In a general sense, historians ask the same questions of their visual sources as  
they would of any written document. What information does its content reveal? 
One social historian, for example, argues that he can observe seventeenth 
century Dutch painting in ways that provide insight into people's daily 
interaction with the military. He focuses on specific items like officers' clothing 
and equipment and draws on his own understanding of military history to 
explain how these elements in the painting represent significant aspects of 
people's daily lives. Other questions historians ask with respect to their sources 
touch on their background and context. By getting at the purpose of a work  
of art's production, by looking at who made it and with whose collaboration, as 
well as at the political purposes motivating its creators, historians can obtain a 
fuller understanding of the meaning about the past in their artistic sources.  

Reading Between The Brushstrokes: Art As A Primary Source In History, by Nicolas Kenny, 2002 

*Capitalize the first letter of a direct quote when
the quoted material is a complete sentence. 
Mr. Johnson, who was working in his field that 
morning, said, "The alien spaceship appeared 
right before my own two eyes."  

*If a direct quotation is interrupted mid-sentence,
do not capitalize the second part of the quotation. 

"I didn't see an actual alien being," Mr. 
Johnson said, "but I sure wish I had." 

*Do not use a capital letter when the quoted
material is a fragment or only a piece of the 
original material's complete sentence. 
Although Mr. Johnson has seen odd 
happenings on the farm, he stated that the 
spaceship "certainly takes the cake" when it 
comes to unexplainable activity. 

*If the original quote is too long and you feel not all
the words are necessary in your own paper, you 
may omit part of the quote. Replace the missing 
words with an ellipsis. 
Original Quote: The quarterback told the 
reporter, "It's quite simple. They played a 
better game, scored more points, and that's 
why we lost." 
Omitted Material: The quarterback told the 
reporter, "It's quite simple. They . . . scored 
more points, and that's why we lost." 

Make sure that the words you remove do not alter 
the basic meaning of the original quote in any way. 
And only quote the most important part of the 
evidence.  
*Use single quotation marks to enclose quotes
within another quotation. 
The reporter told me, "When I interviewed the 
quarterback, he said they simply 'played a 
better game.'" 
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